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Introduction

Theprimarypurposeof theinstructionalevaluationin the District SchoolBoardof Madison Countys
theimprovement of teachingandstudentearning. For teachingandstudent learning tomprove,a
professionatulturemustexistin whichteacher@reengagedn activitiesthatidentify areasof
strengthand areasf growth,and thasupporteffortsto improvepractice pedagogyandcontent
knowledgeto advancestudent achievementheseidealsaresupportedn the District Strategic
Plana n d F | Racetb tthedl @pg heoryof Action thatstates: A strategic andsustained
investmenin human capitalvill improvestudent achievement.

TeacherEvaluation Committee Members

Title Position
Sam Stalnaker Chief Human Capital Officer
Jetta Roberts Elementary Teacher
Matthew Replogle Middle GradesTeacher
Rebecca Gonzalez ESE Support Facilitator
CeolaGraham Elementary Teacher
Lori Newman Coordinator of ESE/Student Services
Beth Moore AssistantPrincipal at MCCS
Robin Hill Coordinator of Curriculum
Caulette Hicks High School Teacher
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Introduction to DanielsonFrameworkfor Teaching

TheDistrict SchoolBoardof Madison Countyagreesvith CharlotteDanielson:

Aneffectivesystemof teacherevaluation accomplishdsvo things: it ensuregyuality teaching andt
promotes professionalearning. Thequality of teachingis thesinglemostimportant determinantof
studentlearning;a schoolR A & (is)isteai téaiherevaluationisthe method bywhichit ensures
that teachingis of high quality. Thereforethe systemdevelopedor teacherevaluation mushave
certaincharacteristicsit mustberigorous, valid, reliableand defensibleand mustbe groundedin a
researchbasedand acceptedlefinition ofgood teaching.

¢ C.Danielson

Groundedn researctandpractical applicationthe Danielson Frameworfor Teaching consistsf 4
Domains,22 Componentsand?76 Elementdefininga comprehensiveetof teaching
responsibilitiesonnectedo increasedtudentlearning. It establisheshefoundation forthe District
SchoolBoardof Madison County Evaluation System.

Madisonc o u nTeacliekvaluation Systeracknowledgeslevelopmentdevelsof teacherand
differentiatesamong four levelsof performanceasfollows: highly effective,effective,needs
improvemen{developing teacheirs their first 3 yearsof employment)and unsatisfactorySchoot
basedadministratorsvill conducttheannualinformaland formal observationgndcompletethe
Final Evaluation Summary [Rule 6B.030(2)(fR., F.A.C.].Thefinal summativeratingis basecbn
aggregating datirom eachof the threeevaluation componentdnstructionalPractice Student
Growth,andDeliberatePracticePlan.



District SchoolBoardof MadisonCounty
Instructional EvaluationProcess

Philosophy

Theprimarypurposeof theDistrict SchoolBoardofMa d i s o0 n TeacheikvalyabanSystemis
to provideasound basifor professionagrowthandteacheimprovement.Teacheevaluation
should be apositiveand continuing processquiring considerabléme, effort, andopennessf
bothteachersand theiradministrativesupportteams. Thisis accomplished througin
assessmeimif teacheleffectivenessandsubsequerdiscussiondetweertheteachemard a
supervisoor otherobserver.The processessedfor observationdocumentation,
reflection,andfeedbaclkepresenthemostcurrent researcton effectiveevaluation practiceand
providea substantivevehiclefor instructional improvemenivhensupported byothteacherand
administrators.

Positiveresultsfrom teacherevaluationarehighly dependent upoanenvironmenin whichopen,
honestandrespectful communication exisaisnong teache@ndadministratorsbothof whom
are responsibldor establishinghis rapport. Whenconcernsarise,theyshould beexpressed
with a rationaleandsuggestion$or improvement.In addition,administratorsvill betrainedin
classroomobservation skill@ndin the useof the appropriatdorms, processesaandunderlying
principles.

Teacherwill receiveanoverviewof theprocesseandproceduresAboveall, theevaluation process
shouldbeviewedby bothteacherandadministrator@s asupportprocesshatwill resultin
improved professionatievelopmentperformanceandmorale.

Professional Development Model z Key Elements

ﬁ)neisthe beliefthat at all levelsthe professionakducatorisengagedn \
. a procesf continuousimprovement,seekingo providebetter learning
CO nt| NUOUS for currentandfuture students. Thenature of improvementexperiences
will vary,but they shouldincludeself¢reflection,feedbackon

I m p roveme nt performancefrom peersandadministratorsassessmentf student
progressprofessionatievelopmentactivities,follow-up, and
\participationin schoolimprovementefforts. /
F I o) ri d a /T heother keyelementisthe FloridaEducatorAccomplishegbracticesas \
identified by the FloridaEducatiorStandard€ommission.Thesepractices
Ed ucator andsampleKeylIndicatorsprovidehighexpectationgor all professionals
. baseduponthe studyof effectiveteachersin Florida. Thegoalof teacher
ACCO m p | IS h ed assessmerghiftsfrom minimumcompetencieso demonstrate
. accomplishegracticesasteacherssearchfor the bestwaysto increase
Practices

Qtudentlearning. /




Important Considerations

ProfessionaDevelopmenProtocolfor FloridaSchoolDistrictsrequires P D Bodedirectly
relatedto specificstudentperformancdor theareado whichtheteacheiis assignedhave
clearlydefined professionatievelopmenbbjectives specifymeasurablé@nprovemenin
studentperformanceresulting fromthetraining activityandincludeanevaluation component
documenting thexpectedstudent performancgains.

TheDistrict SchoolBoardof MadisonC o u n TepahesEvaluationSystemplacesemphasion
student performance All teachersvith classroonresponsibilitiegegularlymonitorthe progress
of their studentsaspartof their professionatiuties. The successful performanaé their students
is reflectedin teachemmadetests,gradesportfolios,criterion tests, statessessments, and
nationallynormedtests. However,no singlemeasures appropriatdor everyclassroonor
teacherassignmentAppropriate performanceneasuregand indicator®f growthwill varyfrom
teacheto teachemandclassto class.

Employee Evaluation Complaint
Employee shall have the right to initiate a written response to the evaluation and tpemss shall
become a permanent attachment to his or her personnel file

Evaluator must submit a written report of the evaluation to the district school superintendent for the

LJdzN1J2 &S 2F NBOASgAy3d (GKS SYLX 28S5S0Qa O2y NI Ol

Evaluation timeline and Process

Inquiry-basedapproach utilizing collegigblanningto focusonimproving studenperformancend
teachekeffectiveness.

Madison County School District and Madison County Education Association will annually
review the instructional persoahnevaluation system to determine compliance with statutory
guidelines

Baseline
Analyzeschootwide andclassby classstudentperformancedata
(SchoolmprovementPlan)
Analyzeadatafrom the evaluationsandstudentperformanceto
developthe SchoolmprovementPlanSelfassessmentoo.

I

SummativeEvaluation Draft DPP
Reviewactualoutcomeresultswith Inquiry-basedapproachin developingfocusareafor DPP
administratorc providedocumentationof Meet with administratorto discusgplan
dataresults. Dueby 3/31 Identify collegiateammembers

Duebythe endof the 1* 6 weeksof the schoolyear
[T—
JL
Analyze StudenPerformance Data determinethe performanceof targeted studénts.

Compileandanalyzedatareportsto

i




Final Plan to implementstrategies Duebythe
Submitfinal DPRo endof the 1% 9 weeksof the school

administratorBeginplanning year.

O, EtieFmn
Beginimplementationof strategiesandprofessionabevelopment
Createsystemfor collectionof studentperformancedata
Analyzeprogresanonitoringdataandrevisestrategiesaccordingly
continualreflectionwith collegiateam



Training

MadisonCountywill partnerwith Performance Mattet® providetraining toAdministrators/evaluatorsThis
componenwill includedetailedreviewof the TeachelEvaluation Handbootwith specificattention giverio
timelines and formgo be utilized, aswell aspracticein the useof theobservatiorassessment instruments.
Thistraining componentill bereviewed bythe District annually. Teachersill receivetrainingonthenew
teacherevaluation systemprior to implementation [Rule 6/.030(2)(f)3., F.A.C.].

Frameworkfor Teaching:

Groundedn researcltandpractical applicationthe Frameworkfor Teaching definea comprehensivsetof
responsibilitiesn theteaching profession connectexdncreasedtudent learninglt establisheshefoundation
for the Danielsoncollection.

4 Domainsi broadorganizatiorof professionapracticein the Frameworkfor
Teaching
22 Componentsi distinct,yetinter-related aspectsf eachdomain
76 Elementsi specificfeaturesof eachcomponent

Componentla: 1 Componenta: 1 Component3a: Componen#a:
Demonstrating Creatingan Communicating Reflectingon
Knowledgeof Environmenof with Students Teaching
Contentand Respecand (4Elements) (2Elements)
Pedagogy Rapport 1 Component3b: Componentb:
(3Elements) (2Elements) Using Maintaining
Componentlb: 1 Component2b: Questioningand AccurateRecords
Demonstrating Establishing Discussion (3Elements)
Knowledgeof Culturefor Techniques Component4c:
Students Learning (3Elements) Communicating
(5Elements) (8Elements) 1 Component3c: with Families
Componentlc: 1 Component2c: Engaging (3Elements)
Setting Managing Studentsn Componentdd:
Instructional Classroom Learning Participatingn a
Outcomes Procedures (4Elements) Professional

(4 Elements) (5Elements) 1 Component3d: Community
Componentld: 1 Component2d: UsingAssessment (4Elements)
Demonstrating Managing in Instruction Componente:
Knowledgeof StudentBehavior (4Elements) Growingand
Resources (3Elements) 1 Component3e: Developing
(3Elements)  Componente: Demonstrating Professionally
Componentle: Organizing Flexibilityand (3Elements)
Designing Physicabpace Responsiveness Componen#f:
Coherent (2Elements) (3Elements) Showing
Instruction Professionalism
(4 Elements) (5Elements)
Componentlf:

Designing

Student

Assessments

(4Elements)




Observation and Artifact Collection Forms

DeliberatePracticePlan

Domainl: PlanningandPreparatiorfartifactcollection form)
Planning Conferenderotocol

Domain2: ClassroonkEnvironmentobservation form)
Domain3: Instruction (observation form)

Reflection ConferenckterviewProtocol

Domain4: ProfessionaResponsibilitiegartifactcollection form)
Mid-YearEvaluationForm

Annual Evaluation Form

= =4 =4 8 -8 8 - -8 4



Teacher Evaluation

The Frameworlfor Teaching empowetgacherso affecttheirown summativesvaluation resultthroughahighly collaborativeprocesslignedto the4

foundationadomains.

SelfAssess

Conductselfgssessment against
4 ains

) ! Artifacts planningdocumentsassignmentsjewslettersand student worlcreated
or selectedby teacherghatare usedto represenainaspecbf their performance

*Observation$ asourceof datafor usein collecting evidencandasa focusfor
professionatliscussiorandreflection

DeliberatePracticePlan

Collaborateto developDPP

X
*Constructivismi anapproactto learningwherelearnersarethe makersof meaning
and knowledgethe frameworkfor teachingis groundedn this approacho
professionalgrowth
*Evidenced sourceof informationsuchas classroom observationgacheiself
/ assessmentplanning documentsnalysisof professionatevelopmenand

artifactsthatsupporthe component®f teaching.

Planningand
Preparation o

Collect
artifacts'
representing 1
growthin
componentsof
thisdomain.

Domain1: / Domain2: ClassroonEnvironment& \ Domain4:

Domain3: Instruction Professional
Engagén pre-conference Responsibilities
Conductlassroonobservationd
againsttomponentsof Domains2 Colleciartifgctsl
&3 representing

growthin

Engagén post-conferencewhere
teacherandobserverreviewand
reflectuponevidencegathered

duringthe observation /

componentof
thisdomain

\ PAN

FinalEvaluation

Assesseacherstrengthsandareasfor developmentacrossA domainsbasedon evidence$

[Rule 6A5.030(2)(f)4., F.A.C.]




MCS[CEvaluation Formula

The DPP is a component of the MCSD Charlotte
Dani el snalmmeiric evaluation system.

0 50 Points Administrator Observation Score determined by

administrator observation (50%).

Deliberate Practice Plan (IPDP) determined by the

O71 17 Points t eacher 6s devel opment and
professional learning plan (17%).

Student Growth Score determined by student growth as

I e [FEllEs measured by Assessment (33%).

T h e educat or 6 s f i nal eval uat
totaling 100 points.



Your Deliberate Practice Plan

AThe Deliberate Practice Plan (DPP) is your plan for how you will
grow as a professional during the school year.

AThe DPP should reflect your professional learning needs as they
relate to improving student achievement and enhancing your

craft as an educator.

AAdditional strategies or modifications to the initial plan may be
needed as formative assessments and other feedback become

available.

AChanges should be a collaborative effort by the teacher and

administrator.

DeliberatePracticeScore

Scorefor Usein Final SummativeEvaluationFormula

1317 100
9-12 75
5-8 50
0-4 25




Teacher: Date
School: Grade Level(s):
Administrator: Content Area(s):

STUDENT ACHIEVEMENT DATA
Review classroorevel disaggregated student achievement data for students currently assigned to you. Select your identified studentsgdum ihe
following: your data analysis, School Improvement Plan, school initiatives, team goals, and thefrésity” & 2 dzNJ LINS @ati2fomdativie Snid NJ
summative data may be included. Behavioral data may also be included.
Identified Student Group Assessment Type Current Score Mid-Year Score Final Score

Within a Class/Section (right click to add rows if needed) Average Goal (as needed) Average

STUDENT ACHIEVEMENT SMART GOAL
Your Student Achievement SMART G8ahategic andJecific, Measurable Attainable, Resultsbased,Time-bound) must be specific to the student group yo
have identified and indicate measurable improvements that are expected in student achievement as a result of your profeasiomg.

At least % of my students will score at or above % on the by

EDUCATOR PROFESSIONAL LEARNING GOALS

Your Professional Learning Goals will reflect the individual professional developmerggatormeet your Student Achievement SMART Goal and othe
professional practice needs.

PROFESSIONREARNING OBJECTIVES

To address my Student Achievement SMART Goal and Professional Learning Goals, | will complete the following spedifielpeafiessq:
Anticipated | Actual Date

Implementation Plans Date of of
Completion | Completion

Professional Learning
(a minimum of two are requiredght click to add rows if needed)




[ 17" bD9{ Lb 95 /! ¢hwQ{ tw!/ ¢L/ 9/{
How did the professional learning objectives you completed align with your intended goals?
Discus$ow you changed your professiongkacticesas a result of your professional learning.

Describehow students improved as a result of your professional learniaugd its application in your classroom. Consider the results of summative as wi
formative assessments, including teacher observations, linked with the Student Achievement SMART Goal.

RESULTS

Initial Date (required)

Mid-Year Review Date (aseded) End of the Year Review Date (required)

Teacher Signature

Principal/Administrator Signature

DeliberatePracticeScore Scorefor Usein Final SummativeEvaluationFormula
1317 100
9-12 75
5-8 50
0-4 25




DeliberatePracticeRubric

Domanll: S.M.A.R.T. Goal

Domain II;

Developing/Needs
Student . , , ,
Achievement Unsatisfactory Improvement Effective Highly Effective
SMART Goal (0 Points) (L5 Paints) (3 Points) (5Paints)
TheS R dzO0 HRDPWDAR T TheS R dzO HEDPNDAR.T  [TheS R dz0 HEDEMDAR.T  TheS R dz0 | RDENDAR.T
goal goal: goal: goal:
wisnot specificto student wisspecificto the student wisspecifico the student wisspecificto the individual
group(s)dentified. group(s)dentified. group(s)dentified. studentsand/or student
wDoesnot indicatemeasurable - windicatesnadequateor windicatesmeasurable student (group(s)dentified.
improvements thagre expected unrealistianeasurablestudent — achievement improvements thawindicatesmeasurable student
asaresult ofthe S R dzO (i 2 achievement improvements thaiareexpectedof identified student achievement improvements tha
professionalearning. areexpectedof identified student groupsasaresultof the areexpectedof identified student
wisdependentuponresultsthat - group(sasaresultof the S R dz0 | pioB§inaleaming. (group(siasaresultof the
maybereceivecheyondthe 'S R dzO FpioResBnallearning. wProvides timeframe that - |S R dz0 kpibdsihdllearning.
schoolyear. wisdependentuponresultsthat - allowsfor formativeevaluation  (wProvidesatimeframe that
maybereceivecbeyondthe  andnecessarynodifications  fallowsfor formativeevaluation
schoolyear. duringthe year andnecessarynodifications
duringthe yearandisrelevant
to school district,andor
team/departmentinitiatives.
A A A A
DiscussiorPoints: 1. How wasstudentachievement datareviewedanddisaggregated?

2.How will the goal(s)oe accomplished?
3. What outcomes(student/educator)wouldndicatesucces$or both studentsandeducator?




DeliberatePracticeRubric

Domain II: Professional Learning Goal (s)

E?orpeiigig:;al Developing/Needs fect
LeamingGoals  Ursaisfciony Improvement Effective Highly Effective
(0 Poins) (L Point (L5 Paints) (2 Points)

3a: Educator TheS R dz0 Hetaringgoal(s): (TheS R dzO HaaingBbal(s): TheS R dzO Heainkgoél(s): TheS R dz0 Heamingoal(s)
Professional Learning|wDoesnot reflectthe individual wDoesnot consistentlyreflect  (wReflectshe individual wReflectghe individual
Goal(s) professionatievelopment  [theindividualprofessional  |professionatievelopment  professionatievelopment
1.13IPDP needecto meetthe identified  development neecedto needecto meettheidentified  needecto meetthe identified
SM.AR.T. Goal. meet theidentificdSMAR.T. S.M.AR.T. Goal. SMAR.T. Goal.
wDoesnot connectthe Goal. wConnectghe achievement  |wConnectdhe achievement
achievement needsfthe  (wAttemptsto connectthe  needsofthe studentstothe  needsof the studentsto the
studentstothe S R dz0F (i 2 lachievement needsfthe S R dzO Fpib@iBhalearning S R dzO tpib@siBnaleaming
professionaleamingneeds.  studentsto the SR dzO+ (i ineeds. needs.
wDoesnotincluderesearch  |professionalearingneeds.  |wincludegesearch-hased  wincludegesearchhbased
basedbestpracticesand wincludedimited begt practices andtrategies. [oedt practices andtrategies
strategies. research basechest oReflectanthe priorg S | NI,
practicesand strategies. IPDRandor professionalearning
experienceso developthe
currentd S | IdaMiaggoals.
wConnectgo SR dzOF i 2 N
certification needs
A A A A
Discussioioints |1, Describethe professional leamingn whichyou planto participate.

2. Whatis the researctbasisthat showshow the professional leamingwill contribute to greaterstudentlearning?
3. Whatpracticeswill youneedto enhance/develop tocontribute to studentachievementjoals?




DeliberatePracticeRubric

Domain|V: Professional

_earning

& Strategies

Domain IV: _ . Developing/Needs . . .
zflf;fgtsrzg?oé::;eam' Unsatisfactory Improvement Effective Highly Effective
Strategies (OPoints) (1Point) (2 Points) (4 Points)
Implementation of  TheS R dzO ldécanéiaiion TheS R dzO Iddcanéaiion TheS R dzO Hdacaméiation TheS R dzO tdécanéiaiion
Learned Professional  |indicateshattheeducator:  indicateshattheeducator:  findicateghattheeducator:  |indicateghat the educator:
Practices wDoesot applynewlyacquired (wAppiesaminimal amounof  (wApplesnewlyacquired wApplesnewlyacquired
professionaknowledgeskills,  thenewlyacquiredprofessional professionaknowledgeskills,  [professionaknowledgeskills,
1.3.1.Implementation |dispositionsandbehaviordo  [knowledgeskillsdispositions, |dispositionsandbehaviordo  |dispositionsandbehaviordo
of improve his/er practice. andbehaviordoimprovehisor - improvehisorherpractice.  improvehisor herpractice.
Learning wDoesnot acceptsupportfrom  herpractice. wSeekssupport(asneeded)  (wSeekssupport(asneeded)
1.3.2.Qoacting and  [acoachpeer,and/ormentor  |wAcceptdimitedsupportroma fromacoachpeer,and/or fromacoachpeer,and/or
Mentoring  (wDoesnot changehis/her coachpeer,and/ormentor(as  mentor with implementationof [mentor with implementationof
1.2.5.Useof practice(Spftercoachpeer,  neededithimplementatiorof |professional leaming. professionalleaming.
Technology and/ormentorsupport. professional leaming. wSuccessfifchangedisiher  (wSuccessflychangesisiher
1.3.3Webhased  |wUtilizedittle ornotechndogy |wHadimitedsuccess practice(spftercoachpeer,  |practicesftercoachpeer,
Resources andwel-hasedresourcegas  fattemptingto changenisther  [and/ormentorsupport. and/ormentorsupportandis
availablejo supportand practice(sfter coachpeer,and (wUtilizesafewtechndogyand  [availableo serveasamentoror
enhancenewlyacquired ormentorsupport, weh-basedtesourcegas peercoachprovidingcolleagues
knowledgye Skills, andpractices. (wUtilizedimitedtechnologyand lavailable)tcsuppat and with suppat toimplement
weh-basedtesourcegas enhancgiewlyacquired professionalleaming.
availablejo supportand knowledgeskills andpractices. (wUtilizemultipleformsof
enhancgiewlyacquired technologyandwel-based
knowledgeskills andpractices. resourcegasavailablejo
supportandenhancenewly
acquirecknowledgeskillsand
practices.
A A A A
Discussiofoints: {1, Howdidthe professionalearningobjectivesyoucompleted alignwith youintendedgoals?
2. Describehowtechnologywasusedinthe recavedprofessonal leaminganddassromimplemertation.
3. Describenycoaching omentoringyourreceivedandor providedfollowing your professionaleaming.
4. Howdid your professionapracticechangessaresultof your professionalearning?




DeliberatePracticeRubric

Domain V: Professional Learning T Results/Changesin

EducatorPractices

Domain V:
Professional Developing/Needs
Learning Unsatisfactory Improvement Effective Highly Effective
(OPaints) (1.5Points) (3Paints) (6Points)
Results/Changds  |wDoesnot documentand wProvidedittle evidenceof  (wProvidesdequateevidenceof {wProvidegxtensiveevidenceof
Educator Practices  evaluatetheimpactofall evaluatingheimpactofall evaluatingmpactofall evaluatingfimpactof all
1.4.2Changem professionalearningonhisor  professionalearningonhisor  |professionalearningonhisor  |professionalearningon hisor
Educator Practice  |herpractice. herpracticethroughreflection, |herpracticethroughreflection, herpracticethroughreflection,
wDoesot determinethe assessment,collaborative assessment,collaborative assessment,collaborative
1.4.3Changem degreeto whichhisor her protocolsfor examining protocolsfor examining protocolsfor examining
Students professionakarning educatoipracticework educatompracticeandwork  [educatorpracticeandwork
contributecto student samplespeervisits,and/or samplespeervisitsandior  isamplespeervisits and/or
1.4.4Evaluation  |performancegainsasmeasured professiongbortfolios. professiongportfolios. professiongbortfolios.
Methods byassessmendata. wProvidedittle evidencehat  (wProvidesidequateevidence  (wClearlydetermineghe degree

determinegheimpacttowhich
hisor herprofessionalearning
contributedto student
performancegaingasmeasured
byassessmerdata.

that determinegheimpactto
whichhisor herprofessional
learningcontributedto student
performancegainsasmeasured
byassessmentata.

hisor her professionalearning
contributecto student
performancegainsasmeasured
byassessmerdata.




FloridaDepartmentof EducationSupportfor LocalEducationAgencies

LinkBetweenthe FloridaAccomplishededucatorStandardsandthe Frameworkfor Teaching

Comments

FloridaAccomplished Educat&tandards
FOUNDATIONARRINCIPLES

Frameworkfor Teaching Domains/Components/Themg

Creates culture of highexpectationdor all
studentsby promotingthe importanceof
educationandeacha @ dzR Sagaitgcr
academi@chievement.

Oneof the commonthemesof the frameworkfor teaching,

permeatingall componentsjsé | AQFKIS OG | G A2 Y

Furthermore,it isanelementof Componen®b: Culturefor
Learning.

Demonstratesleepandcomprehensive
knowledgeof the subjecttaught.

Componentla:

Demonstratingknowledgeof contentandpedagogy
-Knowledgeof Contentandthe Structureof the Discipline
-Knowledgeof prerequisiteRelationships
-Knowledgef ContentRelatedPedagogy

Exemplifiegshe standard<f the profession.

ComponentdF:
Showingprofessionalism
-Integrity AndEthicalConduct
-ServiceloStudents
-Advocacyor students
-Decisiormaking

L {n& &xactlyclearwhatthe
dadl yBhAIRBNET Sargbut2
we assumaet refersto ethicalstandards
of conduct.

EDUCATORCCOMPLISHHRACTICES

(a) Quality of Instruction

1. Instructional Designand LessorPlanning. Applyingconceptsfrom humandevelopmentandlearningtheories, the effective educatorconsistently:

a. Alignsinstructionwith state-adopted
standards
atthe appropriatelevelof rigor;

1c:Settinginstructionaloutcomes
-Value SequencendAlignment
- Clarity

- Balance

- Suitabilityfor Diverselearners

Instructionaloutcomesarealigned
with state and district curriculum
standards. They are appropriately
rigorousfor all learners.

b. Sequencekssonsaindconceptgo ensure
coherenceandrequiredprior knowledge.

le:Designingoherentinstruction
-LearningActivities

Animportantaspectof lessonand
unit designisthat eachlesson
buildson previouslearning.




FloridaAccomplishedEducatoiStandards

Frameworkor Teachingpomains/Components/Themes

- InstructionaMaterialsandResources

- InstructionalGroups
- Lessorand Unit Structure

Comments

c. Designsnstructionfor studentsto achieve
mastery;

le:Designingoherent instruction
- LearningActivities

- InstructionalMaterialsandResources
- InstructionalGroups

- Lessorand Unit Structure

Activitiesare designedat the
appropriatelevelof challenge,
for all studentsto achieve
mastery.

d. Selectsaappropriateformative
assessmentmo
monitor learning;

1f: Designingstudentassessments

- Congruencevith InstructionalOutcomes
- Criteriaand Standards

- Designof FormativeAssessments

Thesuccessfuliseof formative
assessmentsequiresthat they
be designedaspart of the
planningprocess.

e. Usesavarietyof data,independently and
in collaborationwith colleaguesto evaluate
learning outcomesadjustplanning and
continuouslyimprovethe effectivenessof
the lessons;

1b: Demonstratingknowledgeof students

- Knowledgeof Childand AdolescenDevelopment
- Knowledgeof the Learning®rocess
-Knowledgeof { (i dzR Skifisikin@wledge and
Language

Proficiency

-Knowledgeof{ (i dzR BigréssandCulturalHeritage
-Knowledgeof { (i dzR Spédialle@ds

4d: Participatingn a professionacommunity
- Relationshipswvith Colleagues

- Involvementn a Cultureof Professionainquiry

- Serviceo the School

- Participationin SchoohndDistrictProjects

In planning teachersmustknow
theira i dzR Buglof&rawledge
and skillwith respectto the
desired learningutcomes;they
derivethisinformationfrom a
varietyof sources.

Furthermore suchplanningis
accomplisheadnost effectively
in collaborationwith
colleagues.

f. Developdearningexperienceshat
require studentsto demonstratea
varietyof applicable

skillsand competencies.

le:Designingoherent instruction
- LearningActivities

- InstructionaMaterialsandResources
- InstructionalGroups

- Lessorand Unit Structure

Thedesignof learning
experiencess centralto good
planning;they

are suitablyrigorousand enable
students to exhibit their
growingknowledgeand skill.




FloridaAccomplishedEducatoiStandards

Frameworkor Teachingpomains/Components/Themes

Comments

2. TheLearningEnvironment. To maintaina studentcenteredlearning environmentthat is safe, organized,equitable, flexible, inclusive,and
collaborative,the effectiveeducatorconsistently:

a. Organizesallocatesandmanageshe
resources
of time, spaceandattention

2c:Managingclassroonprocedures

- Managemenof InstructionalGroups

- Managemenbof Transitions

- Managemenof MaterialsAndSupplies

- Performancef NortInstructionaDuties

- Supervisioof VolunteersandParaprofessionals
2e:Organizinghysicakpace

- Safetyand Accessibility

- Arrangemenbf Furnitureand Useof PhysicaResources.

Thepurposeof well-designed
routinesand proceduresis to
maximizdnstructionaltime.

Awell managedclassroonis not only
safe,butisarrangedin sucha
mannerasto supportthe
instructionalactivities.

b. Managesndividualandclassbehaviors
throughawell-plannedmanagemensystem;

2d: Managingstudentbehavior

- Expectations

- Monitoringof StudentBehavior

- Responsto StudentMisbehavior

StudentsO | ye&xiin achaotic
environment;both the routines
andprocedureg2c)andthe
standardsof conduct(2d)
contributeto the senseof order
andpredictability.

c. Conveysighexpectationgo all students;

Oneof the commonthemesof the frameworkfor teaching,
permeatingall componentsjsé | AQFEKLIS O I i A 2V

2b: Establishing culturefor learning
-Importanceof the Content

- Expectationdor Learningand Achievement
- StudentPridein Work

Theresearchon highexpectations
isclear;in the frameworkfor teaching

it isgivenprominenceasad 02 Y'Y 2
i K S Yp&rimeatingmany
componentsof the framework,andas
oneelementin Componentb.

d. Respectst i dzR &uifuialiqyuisticand
family
background;

Oneof the commonthemesof the frameworkfor teaching,
permeatingall componentsjsd O dzf & QIzNa X G A DA (
thisisreflectedin manyof the components.

2a:Creatingan environmentof respectandrapport
- Teachetnteractionwith Students
- Studentinteractionswith OneAnother

Asacommontheme, respectfor

& 0 dzR &ifuiaaRkgrounds
permeateghe frameworkfor
teaching.n addition, it isreflectedin
the higherlevelsof performancein
component?a: Creatingan
Environmenbf RespecandRapport.




FloridaAccomplishedEducatoiStandards

FrameworKor Teachind®omains/Components/Themes

Comments

e. Modelsclear,acceptableoralandwritten
communicatiorskills

3a:Communicatingvith students

- Expectationor Learning

- DirectionsandProcedures

- Explanationsf Content

- Useof Oraland Written Language

Intheda | af®ralandWritten
[ |y 3 dbe@dthermodels
correctandexpressivéanguage.

f. Maintainsa climateof opennessinquiry,

fairnessandsupport

2a: Creatingan environmentof respectandrapport
- Teachelinteractionwith Students

- Studentinteractionswith OneAnother

2b: Establishing culturefor learning

- Importanceof the Content

- Expectation$or LearningandAchievement

- StudentPridein Work

Acriticalattribute of both
component2aand2bisan
atmosphereof rigorouslearning,in
anenvironmentin whichit is safefor
studentsto takeintellectualrisks.

g. Integratescurrentinformationand
communicationtechnologies

Oneof the commonthemesof the frameworkfor teaching,
permeatingall componentsjsa ! LILINPUsBOR | G S
¢ SOKy2ft238¢

Thiscommonthemeisreflectedin
manycomponentsjn Domainl
(planningandpreparation),
Domain3 (Instruction),and
Domaind (professional
responsibilities.)

h. Adaptsthe learningenvironmentto
accommodatethe differing needsand
diversityof students

Oneof the commonthemesof the frameworkfor teaching,
permeatingallcomponentsjsd ! O 02 Y Y Divdrsé A y
Studento SSRa ®¢

Thiscommonthemeisreflectedin
manycomponentsjn both Domain
1 (planningandpreparation)and
Domain3 (Instruction.)

i. Utilizescurrentandemergingassistive
technologieghat enablestudentsto
participatein high-qualitycommunication
interactionsandachievetheir educational
goals.

Oneof the commonthemesof the frameworkfor teaching,
permeatingall componentsjsa ! LILINPUsBOR | G S
¢SOKy2ft238¢

Oneofthe commonthemesof the
framewaorkfor teaching,

permeatingall componentsjs

G ! LILINPUstNTC ISDE Yy 2t 2 3

3. Instructional Deliveryand Facilitation. Theeffectiveeducatorconsistentlyutilizesa deepand comprehensive&knowledgeof the subjecttaught to:

a. Deliverengagingandchallengindessons;

3c:Engagingtudentsin learning

- Activitiesand Assignments

- Groupingof Students

- InstructionaMaterialsandResources
- Structureand Pacing

Acorecharacteristiof student
engagementsthat studentsare
cognitivelyinvolvedin rigorous
thinking.




FloridaAccomplishedEducatoiStandards
b.Deepen and enrich (i dzZRSy (i & Q

FrameworKor Teachind®omains/Components/Themes
3c: Engagingtudentsin learning

Comments
Theseare specificstrategiesthat

understanding - Activitiesand Assignments would characterize théearning
throughcontentarealiteracystrategies, - Groupingof Students experiencesandthe pacingof
verbalizationof thought, and - InstructionaMaterialsand Resources the lesson.
applicationof the subjectmatter; - Structureand Pacing
c. ldentifygapsin a (i dzR Sufjectinater 3d: Usingassessmenin instruction Thepurposeof monitoringstudent
knowledge; - Assessmertriteria learningduringinstructionis to

- Monitoring of StudentLearning identify gapsin understanding

- Feedbacko Students and adjusthe approachbeing

- StudentSelfAssessmerand used.

- Monitoring ofProgress

d. Modify instructionto respondto
preconceptions
or misconceptions;

3e: Demonstratinglexibility and responsiveness
- LessorAdjustment

- Responseo Students

- Persistence

Ann essentiaskillin teaching(and
onethat developswith
experience)sthe ability to make
adjustmentsto the approaches
beingused.

e. Relateandintegratethe subject matter
with
other disciplinesandlife experiences;

le:Designingoherent instruction

- LearningActivities

- InstructionaMaterialsand Resources

- InstructionalGroups

- Lessorand Unit Structure3c: Engaging
studentsin learning

- Activitiesand Assignments

- Groupingof Students

- InstructionaMaterialsandResources

- StructureandPacing

During bothplanning(Domainl)
and instruction(Domain3) a

markof expertiseisthe skillto
coordinateand integratedisciplines
to one another.Acriticalelement

of hightlevelinstructionisto
relatethe contentto & (i dzR Bey (i
experiences.

f. Employ higheorder questioning
techniques;

3b: Usingquestioningand discussion techniques
- Quality of Questions

- Discussioffechniques

- StudentParticipation

Questioning andliscussioris a
criticalelementof good
instruction;through good
guestioning studentsare ableto
deepentheir understanding.




Comments

FloridaAccomplishedEducatoiStandards
g. Applyvariedinstructionalstrategiesand
resourcesjncludingappropriate
technologyto providecomprehensible
instruction,andto teach forstudent
understanding;

FrameworKor Teachind®omains/Components/Themes
3c: Engagingtudentsin learning
- Activitiesand Assignments
- Groupingof Students
- Instructional Materials and Resources
- StructureandPacing
Oneof the commonthemesof the frameworkfor
teaching,permeatingall componentsjs
G ! LILINE LINBCISIOK y'28 @ T8 ¢

Thegoalof engagingstudentsin
learningisto enablethemto
developunderstandingpf
complexcontent. When
appropriate teachersuse
technologyfor this purpose.

h. Differentiateinstructionbasedon an
assessmendf studentlearningneeds
and recognitiorof individualdifferences
in students;

1b: Demonstratingknowledgeof students

- Knowledgeof Childand AdolescenDevelopment
- Knowledgeof the LearningProcess
-Knowledgeof { (i dzR Skifisikindledge and
Language

Proficiency

-Knowledgeof { (i dzR BigréistsaRdCulturalHeritage
-Knowledgeof { (i dzR SpédialNéeds

Oneof the commonthemesof the frameworkfor
teaching permeatingall componentsjs

G! 002 YY DivdrséShugleRtb SSR & ® ¢

At the higherlevelsof performance
in many componentsfthe
frameworkfor teaching teachers
attendto individualstudent
needs.

i. Support,encourageandprovide
immediateand

specificfeedbackio studentsto promote
studentachievement

3d: Usingassessmenin instruction
- Assessmerttriteria

- Monitoring of StudentLearning

- Feedbacko Students

- StudentSelfAssessmerdand

- Monitoring ofProgress

Usingformative assessmenn
teachingis one of the most
powerfultechniquesto
enhancestudentlearning.

j. Utilize studentfeedbacko monitor
instructional
needsandto adjustinstruction

3d: Usingassessmenin instruction

- Assessmerttriteria

- Monitoring of StudentLearning

- Feedbacko Students

- StudentSelfAssessmerdand

- Monitoring ofProgress
3e:Demonstratinglexibility and responsiveness

Using assessmeitt instruction,
and adjusting instruction
accordinglyarethe
principalmeansbywhich
teachersindividualize
instruction.
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FrameworKor Teachind®omains/Components/Themes
- LessorAdjustment
- Responsto Students
- Persistence

Comments

4. AssessmeniTheeffective educator
consistently:

a. Analyzesandappliesdatafrom multiple
assessmentandmeasurego diagnose

& (i dzR Bafningnéeds,nformsinstruction
basedonthoseneeds,anddrivesthe learning
process

1b: Demonstratingknowledgeof students

- Knowledgeof Childand AdolescenDevelopment

- Knowledgeof the LearningProcess

-Knowledgeof { (i dzR Skifl§ikaadWledge andLanguage
Proficiency

-Knowledgeof{ (i dzR BigréstsafdCulturalHeritage
-Knowledgeof{ (i dzR Spédial&dds

Anessentiacomponentof knowing
2 v $@dentsisknowingtheir
backgroundknowledgeandskill;
onlythen canteachersdesign
appropriatelearningexperiences.

b. Designaindalignsformativeandsummative
assessmentthat matchlearningobjectivesand
leadto mastery;

1f: Designingtudentassessments

- Congruencavith InstructionalOutcomes
- Criteriaand Standards

- Designof FormativeAssessments

Goodassessment both formativeand
summativeg mustbe designedorior

to instruction;thereforeit is part of
Domainl (PlanningandPreparation.)

¢. Usesavarietyof assessmentoolsto monitor
studentprogressachievementandlearning
gains;

3d: Usingassessmenin instruction
- Assessmerttriteria

- Monitoring of StudentLearning

- Feedbacko Students

- StudentSeltAssessmerdand

- Monitoringof Progress

Whenteachersncorporateassessment
strategiednto their instruction,

they useavarietyof strategiesas
appropriateto the content.

d. Modifiesassessmentandtestingconditionsto
accommodatdearningstylesandvarying
levelsof knowledge;

1f: Designingtudentassessments

- Congruencavith InstructionalOutcomes
- Criteriaand Standards

- Desigmf FormativeAssessments

3d: Usingassessmenin instruction

- AssessmerGriteria

- Monitoring of StudentLearning

- Feedbacko Students

Assessmerstrategiesareappropriate
to both the contentandthe
diversestudentsin the class.




Comments

FloridaAccomplishedEducatoiStandards

FrameworKor Teachind®omains/Components/Themes
- StudentSelfAssessmerdand
- Monitoringof Progress

e. Shareghe importanceandoutcomesof

studentassessmendatawith the studentand

thea G dzZRSy G Qa
parent/caregiver(s)

3d: Usingassessmernin instruction

- Assessmer@riteria

- Monitoring of StudentLearning

- Feedbacko Students

- StudentSelfAssessmerdnd

- Monitoringof Progress

4c:Communicatingvith families

- InformationAboutthe InstructionalProgram
-Information AboutIndividualStudents
-Engagemendf Familiesn the InstructionalProgram

Experiencedeachersprovide
feedbackto students,andenlist
them

intheir own selfassessment.

Acriticalaspectofali S OK S NI 3
communicatiorwith familiesrelates
totheirOK A f Rrbigieya a
learning.

f. Appliestechnologyto organizeandintegrate

assessmerihformation.

Oneof the commonthemesof the frameworkfor
teaching permeatingall componentsjsda ! LILINRUSENJA
of¢t SOKy 2t 238¢

Technologysincorporatedthroughout
al S O r&chdd, &
includingassessment.

(b) Continuousimprovement,Responsibilityand Ethics.

1. ContinuougProfessionalmprovement. Theeffectiveeducatorconsistently:

a. Designgurposefulprofessionalgoalsto
strengthenthe effectivenessof instruction

basedona ( dzR Seg¢d$;a Q

4e:Growinganddevelopingprofessionally

- Enhancemenbf ContentkKnowledgeand Pedagogical
Skill

- Receptivityo Feedbackrom Colleagues

- Servicéo the Profession

Anessentiacomponentofa S I O K
professionalisnisacommitment
to ongoingearning.

b. Examinesindusesdata-informedresearcho
improveinstructionandstudentachievement;

4e: Growinganddevelopingprofessionally

- Enhancemenof ContentKnowledgeand Pedagogical
Skill

- Receptivityto FeedbacKrom Colleagues

- Servicdo the Profession

Worthwhileprofessionalearning
dependson strengthening
practicebasedon researchbased
strategies.

c. Collaboratesvith the home,schoolandlarger

communitiegto fostercommunication
andto supportstudentlearningand
continuousmprovement

4c:Communicatingvith families

- Information Aboutthe InstructionalProgram

- InformationAboutindividualStudents

- Engagemenbf Familiesin the InstructionalProgram

Studentlearningisenhancedvhenall
partiesto their experience; teachers,
other colleaguesandparentsc work
intandem.




FloridaAccomplishedEducatoiStandards

FrameworKor Teachind®omains/Components/Themes

Comments

4d: Participatingn a professionatommunity
-Relationshipsvith Colleagues

- Involvementin a Cultureof Professionalnquiry
- Serviceo the School

- Participationin SchoohndDistrictProjects

d. Engagein targeted professional
growth opportunitiesand reflective
practicespoth

independentlyandin collaborationwith
colleagues;

4a:Reflectingpnteaching

- Accuracy

- Usein FutureTeaching

4e: Growinganddevelopingprofessionally

- Enhancemenbf ContentKnowledgeand Pedagogical
Skill

- Receptivityto Feedbackrom Colleagues

Reflectionon practice andbasing
professionatievelopmentactivities
on

that reflection,isthe markof a
true professional.

- Serviceo the Profession
e. Implementsknowledgeandskillslearnedin 4a:Reflectingon teaching Professionatlevelopmentactivitiesare
professionatievelopmentin the teaching -Accuracy wastedif teachersk 2 yf@keuse

andlearningprocess.

- Usein FutureTeaching
4e:Growinganddevelopingprofessionally

- Enhancemenbf ContentKnowledgeand Pedagogical
Skill

- Receptivityto Feedbackrom Colleagues

- Serviceo the Profession

of their learningin their practice.

2. ProfessionaResponsibilityand EthicalConduct. Understandingthat educatorsare heldto a high moral standardin a community,the effective
educatoradheresto the Codeof Ethicsand the Principlesof ProfessionalConductof the EducationProfessiorof Florida,pursuantto StateBoardof
EducationRules6B-1.001and 6B-1.006,F.A.Cand fulfills the expectedobligationsto students,the publicandthe educationprofession.

Codeof Ethicsandthe Principlesof Professional

Conduct

4f: Showingprofessionalism

- Integrity AndEthicalConduct
- Servic& oStudents

- Advocacy

- DecisiorMaking

Teachinglike other professions,
dependsonadherenceo a
meaningful

codeof ethics.




Evaluation Components

50% Instructional Practice 17% Deliberate Practice Plan 33% Student Achievement
(Observation) (Selttargeted professional (FSA Testing, EOC, Performan
growth approved bythe Matters, FReady etc.)
administrator)

Deliberatepracticeis away for teachersgo grow their expertise through seriesof planned

activities, reflection,andcollaboration. Thereis a protocolinvolvedin this practice: setting
personapoals, focused practicdpcused feedbackbservinganddiscussing teachingnd
monitoring yourprogress.

In the ProfessionalGrowth Model thereis anexpectation thadll teachersanincreaseheir

expertise from year toyear,which producesgjainsin studentachievemenfrom yearto year
with apowerful cumulativeeffect. In Effective TeachingPracticesteachersaketheleadin
identifying their personal growth goalsandcollaboratewith their principalsontheir goalsand
professionatievelopment needs hesegoalsandprofessionatievelopmenshould be
structured, resourcexhdmonitoredby the principal.

DeliberatePracticefocuseson professionagrowthand collaborationThefollowing outlinesthe

steps thatshouldbetakenin thedevelopmenbf a DeliberatePracticePlan(DPP).
1 Stepl: Sel-Assessment
o Completetheselfassessment within Teachscapelanalyzestudentassessment
data that isavailable.
1 Step2: Student_earning ObjectivgSLO) Chart
o Basedontheselfassessmemnd student datéjentify three(3) to four (4) student
learning objective$SLOs).Student learningbjectivesarelong term targetsf
academicgrowththataremeasurablend standardbasedThesetargetsare
developediy reviewingavailabledata,identifying studenheedsand targeting
specificareas.
0 Atleastone (1)SLOmusttake into consideration performance on the statewide
assessmenprogram if a teacherteachesa testedsubject.
1 Stepa3: Identify InstructionalPracticeAreasof Focus
o ldentify one(1) element(instructionalstrategiesrom Domain3) upon which
youwill focus anddemonstratgour instructionalskill growththis yearby
collaborating withyour principal,reviewing previouy e aavaustio, and
keeping youstudent learningobjectivesn mind. Thefocusstrategyshould be
identifiedas amareain which you have themostroomfor instructionalskill
growth.
Step4: Identify SpecificAction StepsandResources
Step5: Progressvonitoring
o Student Learning Objective
A Varies basednidentified studentearningobjectivesand
identified measuremertbols.
o InstructionalPractice
A Monitor instructionalstrategiesdentifiedin Step3. Midpoint datacanbe
pulled from formal,informal, peer,or walkthrough observation(s).

=a =4




Summative Appraisal Process

Theendof-yearsummativeshouldbe a culminationof multiple sourcef feedbackpertaining tahe
t e a c pragresod their DPP,demonstratiomf the FloridaEducatorAccomplishedPractices,
informal and formalobservationsClassroomWValkthroughy C WT arsl jheEvaluator
AssessmerfRubric.

AnOverall EvaluatiorRating willbe basedupon Domaing-4, StudenGrowth[e.g., ValueAdded
Model (VAM)] and/orProficiencybasedupon threeyearsof assessmentatawhenavailable,
and the DeliberatePracticePlan. Thedatasourcefor the Student Growth/Proficiencgcore
will follow the d i s t StuidenttGoowtiMeasurdgimelinewhich hasbeen submittetb the
FloridaDepartmentf Education formapproval. During thisevaluationtheadministratoand
teachewill havedialogue concerninghe specificcontentf the DPPandtheachievemenof
theirtargeted studentdt is importantthattheteacheandadministratohavedevelopedan
open andhonestrelationshipsothe teachewill receivemeaningfulevaluation information.
Theteachewmill benotified withinthefirst six weeksof theschool yeawhich administratoat
theschoolwill beconductingheir summative evaluation fothatschoolyear. Thesummative
evaluatowill beeitherthe Principalor Assistant Principal. AcademicServicesstaffwill also
betrainedin theevaluation processndmayprovideinput into personnekvaluations.

Teacher Categories

Forthe purposeof instructionalsupportandevaluationteacherswvill bedividedinto four categories.

1 Categorylarelateso teachersvith no experience.

1 Categoryl relatego teachersvith 1-3 yearsof experienceand teachersewto the
district regardles®f yearsof experience(Teachersiewto thedistrictwho have
multiple yearsof experiencdrom anotherdistrict maymoveto category2 or 3 upon
receivinga highly effective ratingontheir evaluation theifirst yearin Madison
County.)Category relatesto teachersvith 4+ yearsof experience.

1 Category3 relateso teachersvho requireintensivesupportbasedupon prior
observationsind performance.

Thefollowing chartdepictsthe categorieandtherequirementgor each:

Categoryla¢ Teachersvith no experience (newo the profession)

SeltAssessment

DPP

2 formal observationsijncluding preconferencing and postonferencing

2 SummativeEvaluations

A mentor will be assignedo assistthe teacherduringtheir first two yearsof employment.
Classroonwalkthroughswill be conducted throughouthe year.
Informalobservationswill be conductedthroughoutthe yearasneeded.

E R ]

Categoryl ¢ Teachersvith 1-3 Yearsof Experience




Teacherson Yearl and 2:

1 SelfAssessment

1 DPP
1 2formalobservationsijncluding preconferencing and postonferencing
1 2 SummativeEvaluations
1 Amentorwill be assignedo assistthe teacherduringtheir first two yearsof employment. For
thosewith experiencerom other counties,this mentor assignmat shouldbe for oneyearonly
unlessdeemednecessaryor continuation bythe administrator.

1 Classroonwalkthroughswill be conducted throughouthe year.
1 Informalobservationswill be conductedthroughoutthe yearasneeded.
Teacheron Year3:
SeltAssessment
DPP

2 formal observationsijncluding preconferencing and postonferencing
1 SummativeEvaluation

Classroonwalkthroughswill be conducted throughouthe year.
Informalobservationswill be conductedthroughoutthe yearasneeded.

=A =4 -4 -8 -8 9

Category2 ¢ Teacherswith 4+Yearsof Experience

SeltAssessment

DPP

1 formal observation,ncluding preconferencingand postconferencing
1 SummativeEvaluation

Classroonwalkthroughswill be conducted throughouthe year.
Informalobservationswill be conductedthroughoutthe yearasneeded.

= =4 -8 -8 8 9

Category3 ¢ Teacherswith 4 or More Yearsof Experience anih Need ofintensive Support*




TeachersScoringad b SERAINR GSYSy (€Y

SelfAssessment

DPP

A mentor will be assignedo assisthe teacherin area(s)of need.

2 formal observationgncluding preconferencingandpostconferencing
1 SummativeEvaluation

Classroonwalkthroughswill be conducted throughouthe year.
Informalobservationswill be conductedthroughoutthe yearasneeded.

R
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SeltAssessment

DPP

Assistancélan

A mentor will be assignedo assistthe teacherin area(s)of need.

2 formal observationsijncluding preconferencing and postonferencing
1 SummativeEvaluation

Classroonwalkthroughswill be conductel throughoutthe year.
Informalobservationswill be conductedthroughoutthe yearasneeded.

= =4 -4 -8 -8 _a_9a_°

See belowfor the statute pertainingto teacherswith unsatisfactoryperformance [Rule 6/.030(2)(f)6.,
F.A.C..

*Notification of UnsatisfactoryPerformance:lf an employeewnho holdsa professionakervicecontract as
providedin F.S1012.33is not performinghisor her dutiesin a satisfactorymanner,the evaluator shall notify
the employean writing of suchdetermination. Thenoticemustdescribesuchunsatisfactoryperformance
and includenoticeof the following procedurakrequirements:

(a) Upon deliverypf a noticeof unsatisfactonyperformancethe evaluatormustconferwith the employee
who holdsa professionakervicecontract,makerecommendationsvith respectto specificareas of
unsatisfactoryperformanceand provideassistancen helpingto correctdeficienciesvithin a prescribed
period oftime,

(b) Theemployeewho holdsa professionakervicecontractshall beplacedon performancerobationand
governedby the provisionof this sectionfor 90 calendardaysfollowingthe receiptof the noticeof
unsatisfactoryperformanceo demonstratecorrectiveaction. Schooholidaysand schoolvacation periods
are not countedwhencalculatingthe 90-calendardayperiod. During thed0 calendardays,the employee
who holdsa professionakervicecontractmustbe evaluatedperiodicallyand apprised ofprogressachieved
and mustbe providedassistancendinservicdraining opportunitiego helpcorrect the noted performance
deficiencies At anytime duringthe 90 calendardays,the employeevho holdsa professionatervice
contractmayrequesta transferto anotherappropriatepositionwith a different supervising administrator;
however if a transferis grantedpursuantto ss.102.27(1)and1012.28(6)it doesnot extendthe periodfor
correcting performancdeficiencies

(c) Within 14 daysafter the closeof the 90 calendardays,the evaluatormustevaluatewhetherthe
performancedeficienciehiavebeen correctednd forwarda recommendatioro the district school
superintendent.Within 14 daysafter receiving thés @ | f dzkecor@nieElationthe districtschool
superintendentnustnotify the employeewvho holdsa professionakervicecontractin writing whether the
performancedeficienciethiavebeen satisfactorilgorrectedand whetherthe district school superintendent
will recommend thathe district schoolboard continueor terminate hisor her employmentcontract. If the
employeewishesto contestthe districtschoold dzLJS N& y (réggfmméngaiiddiie employeemust, within
15 daysafter receiptof the districtschoold dzLJS NA y (reé8gfmRéndaliadsiibmita written requestfor a
hearing.




Pursuant to F.S. 1012.34(5) AADDI TI ONAL NOTI BITRAISticObhSa .
superintendent shall annually notify the department of any instructional personnel or

school administrators who receive two consecutive unsatisfactory evaluations. The district
school superintendent shall als o notify the department of any instructional personnel or
school administrators who are given written notice by the district of intent to terminate or

not renew their employment. The department shall conduct an investigation to determine
whether action sha Il be taken against the certificate holder pursuant to s. 1012.795 .



http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&Search_String=&URL=1000-1099/1012/Sections/1012.795.html

TimelineBy CategoryChecklist Teacher:
Categoryla

First 9 Weeksof School
__District assignsheteacheia mentorwho hasparticipatedn Clinical Education Training.
__Principalnotifiesteacheiof whowill evaluatehem.
___Teachecrompleteghe Sel+-Assessment.
___Teachemnalyzegheir sel-assessmermtswell ascurrent studendataand completearough
draft of theDeliberatePracticePlanand shareg with his or hermentor.
___Theteachemakesanappointment taliscusshis or her DPPwith his or herevaluator.This
discussion should tak@acewithin thefirst nineweeksof the beginningof the schoolyear.
___Thefinalized DPPshouldbe submittedo the administratoprior to theendof thefirst nine
weekgrading period.
___Teachebeginswork on strategieandprofessionatievelopmenbpportunities.
__PreObservatiorConferencas held withadministrator. Completand submiPreConference
Form prior to the meeting.
___Administratorconductsa formal observation.
__PostObservation Conferends held withadministratowithin 10 working daysfrom
the observation.CompletePostConferencd-ormprior to meeting.
__ Priorto theendof thefirst semestemeetwith Principalfor mid-year evaluation.
___Teachemeetswith collegialteamandmentorto discussDPPandgetinput onimplementation.

Second® Weeksof School
___Teachemeetswith collegialteamandmentorto discussDPPandgetinput onimplementation.
__ Compileartifactsto documenDomainl and4 and sharavith the administratomat the Mid-
Year Summativé&valuationConference.
___AdministratorcompletesVlid-Year Summativé&valuation.
___SummativeEvaluationConferenceovering FlorideEducatorsAccomplishedPractices
(FEAPS)will be held priorto end ofthe F' Semester

Third 9 Weeksof School

___PreObservatiorConferenceas held withadministrator. Completere Conferencd-orm
prior to the meeting.

___Administratorconductsa formal observation.

_ _Teachemeetswith collegialteamandmentorto discusDPPandt e a c fesilts.6 s

__ PostObservation Conferengs held withadministratowithin 10 working daysrom the
observation.This musttakeplace priorto April 1. CompletePostConferencd-ormprior to
meeting.

___Compileartifactsto documenDomainl and4 and sharevith the administratomatthe
SummativeEvaluationConference (Pleas®te:the SummativeEvaluation Conferencenay
takeplaceatthe samemeetingasthe secondPostObservatiorConference.)

___SummativeEvaluationConferenceovering FlorideEducatorsAccomplishedPractices
(FEAPS)will be held priorto April 1.

___FinalsummativeEvaluation Conferenceovering Student GrowtbBataandfinalize overall
evaluation.




*Rating will beheldno laterthan two weeksfterstudent datss available.



TimelineBy CategoryChecklist Teacher:
Categoryl

First 9 Weeksof School
__District assigngheteachela mentorwho hasparticipatedn Clinical Education Training.
__Principalnotifiesteacheof whowill evaluatehem.
___Teachecompleteghe Sel-Assessment.
___Teachemnalyzegheir self-assessmemtswell ascurrent studendataand completearough
draft of theDeliberatePracticePlanand shareg with his or hermentor.
___Theteachemakesanappointment taliscusshis or her DPPwith his or herevaluator.This
discussion should tak#acewithin thefirst nine weekf the beginningof the schoolyear.
___Thefinalized DPPshouldbe submittedo the administratoiprior to theendof thefirst nineweek
grading period.
___Teachebeginswork on strategieandprofessionatievelopmenbpportunities.
__ PreObservatiorConferenceas held withadministrator. Completand submiPreConference
Form prior to themeeting.
___Administratorconductsa formal observation.
__ PostObservation Conferengs held withadministratowithin 10 working daysrom
the observation.CompletePostConferencd-ormprior to meeting.
__Priorto theendof thefirst semestemeetwith Principalfor mid-year evaluation.
___Teachemeetswith collegialteamandmentorto discussDPPandgetinput onimplementation.

Second Weeksof School
___Teachemeetswith collegialteamandmentorto discussDPPandgetinput onimplementation.
__Compileartifactsto documenDomainl and4 and sharsvith the administratomat the Mid-
Year Summativé&valuationConference.
___Administratorcompletesviid-Year Summativé&valuation.
___SummativeEvaluationConferenceovering FlorideEducatordAccomplishedPractices
(FEAPS)will be held priorto end of the ¥ Semester

Third 9 Weeksof School

__PreObservatiorConferencas held withadministrator. Completere Conferencd-orm
prior to the meeting.

___Administratorconductsa formal observation.

__Teachemeetswith collegialteamandmentorto discusDPPandt e a c fesilts.6 s

__PostObservation Conferengs held withadministratowithin 10 working daysrom the
observation.This musttakeplace priorto April 1. CompletePostConferencd-ormprior to
meeting.

___Compileartifactsto documenDomainl and4 and sharevith the administratomatthe
SummativeEvaluationConference (Pleas®te:the SummativeEvaluation Conferencenay
takeplaceatthe samemeetingasthe second?ostObservatiorConference.)

___SummativeEvaluationConferenceovering FlorideEducatorsAccomplishedPractices
(FEAPS)will be held priorto April 1.

___FinalsummativeEvaluation Conferenceovering Student GrowtDataandfinalize overall
evaluation.

*Rating will beheldno laterthan two weeksfterstudent datss available.



TimelineBy CategoryChecklist Teacher:
Category?2

First 9 Weeksof School
__Principalnotifiesteacheiof whowill evaluatehem.
___Teachecrompleteghe Sel+-Assessment.
___Teachemnalyzegheir sel-assessmermtswell ascurrent studendataand completearough
draft of theDeliberatePracticePlanand shareg with his or hermentor.
___Theteachemakesanappointment taliscusshis or her DPPwith his or herevaluator.This
discussion should tak@acewithin thefirst nineweeksof the beginningof the schoolyear.

___Thefinalized DPPshouldbe submittedo the administratomprior to theendof thefirst nine
weekgrading period.

___Teachebeginswork on strategieandprofessionatievelopmenbpportunities.

___Teachemeetswith collegialteamto discuss DPRndget theirinput onimplementation.

Second through Fourtl® Weeksof School

__PreObservatiorConferencas held withadministrator.Complete Pre&Conferencd-orm
prior to meeting.

___Administratorconductsa formal observation.

___Teachemeetswith collegialteamto discusDPPandt e a c fesults.0 s

__ PostObservation Conferendgheld withadministratomwithin 10 working daysfrom the
Observation.This musttakeplace priorto April 1. Complete PosConferencd-orm priorto
meeting.

___Compile theartifactsto documenDomainl and4 and sharsvith the administratoatthe
SummativeEvaluationConference.Pleasenote:the SummativeEvaluation conferencenay
takeplaceat thesamemeetingasthesecond PosDbservation Conference.

___ Summativeevaluationconferenceovering FlorideEducatorsAccomplishedPractices
(FEAPS)will be held priorto April 1.

___FinalsummativeEvaluation conferenceovering Student GrowtBataandfinalize overall
evaluation

*Rating will beheldno laterthan two weeksifterstudent dat available.



TimelineBy CategoryChecklist Teacher:
Category3

First 9 Weeksof School

__Principalassigngheteacheia mentorwho haspatrticipatedn Clinical Education Training.

__Principalnotifiesteacheof whowill evaluatehem.

___Teachecompleteghe Sel+Assessment

___Teachersvhoscoredi Wdsatisfactorgwill completean Assistancdlanwith his or her evaluator.

___Teachemnalyzes hisr herselfassessmenaswell ascurrentstudentdataandcompletesa
rough draftof the Deliberatd’racticePlan(DPP).

___Teachemakesanappointmento discusshis or herDPPwith his or herevaluator.This
discussionshould takeplacewithin thefirst nineweeksof the beginningof the schoolyear.
___Thefinalized DPPshouldbeturnedin to theadministratoiprior to theendof thefirst nine

week grading period.

___Teachebeginswork on strategieandprofessionatievelopmenbpportunities.
___Teachemeetswith collegialteamandmentorto discusshis or herDPP and geinputon

implementation.

Second through Fourtl® Weeksof School
__PreObservatiorConferences held withadministrator.Complete Pre&Conferencd-orm
prior to the meeting.
___Administratorconductsa formal observation.
___Teachemeetswith collegialteamandmentorto discussDPPa nd t eresglther 6 s
__ PostObservation Conferengs held withadministratowithin 10 working daysrom
the observation.Complete Pos€onferencd-ormprior to meeting.
___Compileartifactsto documenDomainl and4 and sharevith the administratoatthe
SummativeEvaluationConferencePleasaote, the SummativeEvaluation Conferencenay
takeplaceatthe samemeetingasthe second?ostObservatiorConference.
___SummativeEvaluationConferenceovering FlorideEducatorsAccomplishedPractices
(FEAPS)will be held priorto April 1.
___FinalSummativeEvaluation ConferenceoveringStudent GrowttlDataandfinalize overall
Evaluation

*Rating will behheldno laterthan two weekafterstudent daté available.



Status

Categoryla

NEWTEACHER

(Oyearsof teaching
experience)

Categoryl

(1-3 yearsof teaching
experience omew to the
district)

Category?2

(4 or more yearsof teaching
experience)

Category3

StrugglingTeacher

Scheduleof Observations for 2017-18

FormalObservations

(Announced)

2
1 by12/19/17

1 by03/26/18

*Both from Domain3

2
1 by12/19/17

1 by03/26/18

*Both from Domain3

1 by03/26/18

*from Domain3

2
1 by12/19/17

1 by03/26/18

*Both from Domain3

Informal Observations

(Announced or

Unannounced)
4

2 by12/19/17

2 by03/26/18

4
2 by12/19/17

2 by03/26/18

2
1 by12/19/17

1 by03/26/18

4
2 by12/19/17

2 by03/26/18

Walkthroughs

2 eachnine weeks

4 by12/19/17

4 by03/26/18

2 eachnine weeks
2 by12/19/17

2 by03/26/18

1 eachnine weeks
1 by12/19/17

1 by03/26/18

2 eachnine weeks
4 by 12/19/17

2 by03/26/18

Thenumberof observationsand walkthroughslisted aboveis a minimumrequirement.




District SchoolBoardof MadisonCountyTeacherEvaluation
Useof VAM Data

Forteachersvhoarerequiredto usethe VAM datathatis providedby the FloridaDepartmentf
Educationthe District SchoolBoardof Madison Countwill usetheS t a takeuation

1. Forteachersvho havemultiple VAM scoresand/orwho teachotherFloridaStandards
AssessmentFSA) or district-createdEnd-of-Year(EOY) assessmertestedareasvhere
s t u d scoressrgonly reportedn percentmeeting proficiencye.g., Science)the
weighted averagesmethodwill beusedfor the studentsandsubjectareaghatheor she
teaches.

2. Studentsnustbepresentvith the sameteacherfor both FTE countsfor yearlong
classesn orderto countfor teachewevaluation purposes. Instructional personnel
will be provided the opportunity tieeview their class rosters for accuracy and to
correct any mistakes [Rule 68030(2)(f)., F.A.C.].

3. Teachersvhoarehiredafterthefirst FTEwill beevaluatedising thelnstructional
PracticeScore (IPS)and DeliberatBracticePlan(DPP)only.

4. Onceteactersaregivennotificationthatthe datais availableto beverified, heor shehas
six (6) work daysto verify data.

5. Appeals willbehandled according tihne union contract.

6. Currently,thefollowing VAM modelsareapprovedandthereforerequired tdbeused,
for the following subjectsandgrades:

a. Reading4™, 5", 6", 7", 8" 9" 1d")
b. Mathematics(4", 5", 6", 7, 8")
c. Algebral (9M

7. Forclassroonteachers teachingpursesassesselly a statewidestandardized
assessmernthe student learningrowthportionof theevaluation willincludegrowth
datafor studentsassignedto theteachewoverthecourseof atleastthree(3) years.If less
thanthree(3) yearsof dataare available the yearsfor which dataareavailablewill be
used.

8. Thefollowing tablewill beusedto convertVAM scoredo a 100-point scalefor
calculationof the Student GrowtiMeasurg SGM) component:



Note:If a VAMscorefalls betweentwo values,usethe nexthighestvaluewhenassigned Student Growth

Measure(SGMXxcore.

VAM Scoreasdeterminecby FLDOE cut
score§ MadisonCountyagreego accept
thecalculationasdeterminedyy the state.

Category

Pointsfor Usein theFinal
SummativeEvaluationFormula

4 Highly Effective 100
3 Effective 75
2 Needdmprovement/Developing 50
1 Unsatisfactory 25

Non-VAM Score

*as measuredby growthor proficiencyon
theotherassessmentistedin thecharton
thefollowing page

Category

Pointsfor Usein theFinal
SummativeEvaluationFormula

807 100% Highly Effective 100
601 79% Effective 75
417 59% Needdmprovement/Developing 50
07 40% Unsatisfactory 25




District SchooBoardof MadisonCounty Student
Growth Measurefor TeacherEvaluation (20172018)

100%of eligibleassigneastudentswill be usedto calculatethe student achievement pointfor the teacher.
TeachersvhoteachFSAandnon-FSAsubjectswill haveablendedandproportionalcalculationfor student
achievement. Wherethereisa statewide,standardizedassessmerfor acourse that statewide
assessmenrandonlythat statewideassessment, canbe usedin the performanceevaluationofaii S+ OK S N &
impacton studentsassignedo that course.

Reading/Math/Science/Social
Studies)

Teacher Group/Grade Instrument Percentage
PreK (3 Id i . . .
reK (3yearolds) Brigance Percent of students demonstrating pearincreasen
developmentahgescore (aslepictedby instrument)n language
development.
PreK (4 yr oldsESE& VPK) VPK Assessment Percenbf studentdMeetingExpectation®n VPK Assessment.
Grades Kg-3 Percent of assigned students demonstragiagqing gains from First

iReady Assessment

Diagnostic to Last Diagnostias described in attached iReady Table.

Gradedti 10Reading/ELA

Gradesti 8 Math FSA VAM scoregrovidedby thestate(usingconversiortable).
Algebra I, Geometry US History EOC Percent of assigned students scoring proficient.

Grades 2 and Grades-8 Science Study Island Egg?enstt'of assigned students scopngficient on Study Island
Grades 5 and 8 Science ECAT 2.0 Percent of assigned students scoring proficient.

Biology Biology EOC

ESE SeHlContained (Access Courses FSAA Percent of assigned students scoring proficient.

Grades 46 SocialStudies

iReady ELA Assessment

Percent of assigned students demonstrating learning gains from
Diagnostic 1 to Diagnostic 3, as described in attached iReady Table]

Grades 6 and 8 Social Studies

AP Human Geography, World Cultur
Geography, WorldHistory, American
Government/Economicg\lgebra Il

District Developed
IAssessment

Percent of assigned students scoring proficient (70% or higher).

Other NonClassroom
InstructionalPersonnel

Special Area Courses (K&

Grade 7 Civics Civics EOC Percent of assigned students scoring proficient.
Teacher®f coursesiotassessedy a - . ) - .
statewidestandardizecassessment Blsmft g Percenbf assignedtudentsscoringproficient(70%or higher).
not mentioned above. evelope
Assessment
ESE Support Facilitation A . . . .
PP iReady, FSA, Percent of assigned studede&smonstrating learning gains.
EOC, Study
Island
Speech Pathologists . . . . .
P 9 Reading Percent of assigned students demonstrating learning gains from
iReady and Diagnostic 1 to Diagnostic 3, as described in attached iReady Table
ELA FSA . N
Percent of assigned students scoprgficient.
FSA/FCAT/EOC

Assigned Grade level(ayeragdrom pertinent ELA and Math
assessmen{§SA,FCAT 20,EOC, i Ready, FSAA




District SchoolBoardof MadisonCounty

Pre-Observation Conference Questions
(To becompletedby teacheprior to pre-observatiorconference)

TeacheName: Date:

SchoolName: ObserveName:

Please provide briedinswers(bullet points or narrative) to each question.

LearningGoalsand Objectives

1. Whatis/areyourlessonobjective(s)?

2. Howis/arethe lessonobjective(s)alignedwith state curriculumstandards?

3. Whatdatadid you useto designthis lesson?Howdid the datainfluencethe planningof this lesson?

Assessment

4. Howwill you knowif yourlessonobjective(s)vas/wereachieved?




Instructional Strategiesand Activities

5. Whatteaching strategiewill you useto teachthis lesson?Whatresourcewill be utilized?

Whydid you choosehesestrategiesandresources?

Connecting_earning

6. Whatisthe academiaelationship betweerthis lesson withpastor future lessons?(Whythis lesson?
Why now?)

Other

7. Pleaseexplainanyspecialsituationsor circumstancesf whichthe observemight need tobe aware.

8. Theobserverwill providefeedbackon this lesson. Are there specificareasyouwould like the
observerto look for/focuson?




District SchoolBoardof MadisonCounty

Pre-Observation Conference Guide

(Required fotthe principal/evaluatoto usein conducting thgre-observatiorconference)

Teacherswill prepare answerdo the numberedquestionsprior to the conferenceThe questiongn
bullets are guiding questionsfor youto facilitate the conversation and notequiredto beansweredin
writing bythe teacher. Teacheranay review thigyuide forpreparation.

LearningGoalsand Objectives

1. Whatis/areyourlessonobjective(s)?

=a =4 -4 -8 -9

Whydid you choosghesegoal(s) anabjective(s)?

Whereareyouin relation to presenting thignitial contentandmastery?
Howdo you planto communicatethe learningobjectiveto the students?
Howare you segmenting thdearning?

Howmuchtime areyou spendingpn thesegoal(s)and objective(s)?

2. Howis/arethe lessonobjective(s)ylignedwith state curriculumstandards?

3. Whatdatadid you useto designthis lesson?Howdid the datainfluencethe planningof this lesson?

1 Whatkind of background knowledgdo the studentsneed tohavefor thislesson?

T Whatsourcesof studentdatadid you usdo determinestudent performancdevels?

f  Howdo youbecomefamiliarwith & (i dzR Bagkgréugd knowledgeskill levelsexperiences,
and cultural resources?

f  Whyaretheseconceptsandhabitsappropriateto the & (i dzR Bafringn€eds?What
difficultiesor misunderstandingmight studentshave? How haveyou plannedfor those?

1 Whataresomeof the waysthat youwill makethe learning relevanto students?

Assessment

4. Howwill you knowif yourlessonobjective(s)was/wereachieved?

=4 =4 -4 8 _a_9_9a._2

Howdo youplanto providefeedbackto the students?

Howwill the studentsbe assessetby both the teacherandby the studentsthemselves?
Howwill accomplishmenbe recognized?

Wherehaveyou builtin time for student reflection and selissessmenin yourlesson?

What are someof the questionsyou planto askstudentsduring thelesson?

Howdo you expectstudentsto respond toquestionswhole classdndividual?

Howdo youensurethat you callon students?

Arethere opportunitiesin the lesson forstudentsto generatequestionsthat would encourage
themto think?




Instructional Strategiesand Activities

5. Whatteaching strategiewiill youuseto teachthislesson?Whatresourceswill be utilized?
1 Howwill youmodelor explainclearexpectationgor the & (i dzR Bafning?Q
1 Howwill eachactivity promote rigorousthinking?
1 Howwill studentsbe groupedfor learning? Howis the grouping related tahe intended
conceptsandhabits?
1 Howwill differentiatedassistancdse providedto individualstudents, struggling studentswell
asthoseneedingan extrachallenge?

1 Howwill youknowwhento movefrom one activityto the next?

1 Arethere partsof the lessorwhereyou haveplannedto invokecuriosity,exploration,and
discovery?

1 Areyou using visuaidesto helpenhancestudent understanding?

1 Chooseoneactivity and talkaboutthe wayyou planon presenting thiso your students.

Whydid you choos¢hesestrategiesandresources?
1 Whattheoriesof teachingand learning suppotthis lessondesign?

Connecting_earning

6. Whatisthe academiaelationship betweerthis lessonwith pastor future lessons?(Whythis lesson?
Why now?)
1 Howareyouplanning toconnectwhat the studentswill learnto what they havepreviously
learned?
f Howwill you determinethe & (i dzR &tériliéh @rdongoing applicationf learningfrom this
lesson?

Other

7. Pleaseexplainanyspecialsituationsor circumstancesf whichthe observemight need tobe aware.

8. Theobserverwill providefeedbackon this lesson. Are there specificareasyouwould like the
observerto look for/focuson?




Component2a. Creatingan Environmentof Respectind Rapport: Supportiverelationshipsand
interactionsbetweenteacherand studentsandamongstudents

Elements:

I Teacheinteractionwith students
 Student interactionsvith other students

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance;

Developing/Needs

Unsatisfactory Effective HighlyEffective
Improvement
Patternsof classroom Patternsof classroom Teacherstudent Classrooninteractions
interactionsboth interactionsboth interactionsarefriendly amongthe teacherand
betweenthe teacherand | betweentheteacherand | anddemonstrategeneral | individualstudentsare
studentsandamong studentsandamong caringandrespect. Such | highlyrespectful,
students,arenegative, students,aregenerally interactionsare reflectinggenuinewarmth

inappropriate,or
insensitiveo a G dzR Sy
agesgcultural
backgroundsand
developmentalevels.
Interactionsare
characterizedy sarcasm,
put-downs,or conflict.
Teachedoesnot respond
to disrespectfubehavior.

Teacheusedisrespectful
talk toward students.
Studentbodylanguage
indicatesfeelingsof hurt
orinsecurity. Teacher
doesnot address
disrespectfuinteractions
amongstudents.Teacher
displaysnofamiliarity
with or caringabout
individualda G dzR Sy (i 3
interestsor personalities.
Studentausedisrespectful
talk toward oneanother
with noresponsdrom the
teacher.

appropriatebut may
reflectoccasional
inconsistencies,
favoritism,anddisregard
ford ( dzR &g¢sii a Q
cultures,and
developmentalevels.
Studentgarely
demonstraterespectfor
oneanother. Teacher
attemptsto respondto
disrespectfubehavior,
with unevenresults.

Thequality of interactions
betweenteacherand
studentsoramong
studentsisunevenwith
occasionatlisrespect.
Teacheattemptsto
respondo disrespectful
behaviorwith uneven
results. Teachemttempts
to makeconnectionsvith
individualstudentsput
studentreactionsndicate
that the effortsare not
successful.

appropriateto the ages,
developmentalevels,and
culturesof the students.
Studentsexhibitrespect
for the teacher.
Interactionsamong
studentsaregenerally
polite.

Talkbetweenteacherand
studentsandamong
studentsisuniformly
respectful. Teachemakes
connectionsvith
individualstudents.
Studentexhibitrespect
for the teacher. During
thelessonthe teacher
offersencouragemento
studentsastheystruggle
with complexearning.
Thismaybe2b,
expectations.

andcaringandsensitivity
toa G dzR &¢sii & Q
cultures,andlevelsof
development.Students
exhibitrespectfor the
teacherandcontributeto
maintainhighlevelsof
civility amongmembersof
theclass.

In addition to the
characteristics of
GOFTFSOUADSEY
Teachedemonstrates
knowledgeandcaring
aboutindividuala G dzR §
livesbeyondschool. The

G S Oreponsrsa

& (0 dzRioprie€ &
responsaespectghe

a U dzR Gighity ehen
necessanstudents
correctoneanotherin

their conducttoward
classmates.




Component2b. Establishinga Culture forLearning: Theatmospherein the classroonthat reflectshigh
expectationsandthe importanceof the work undertaken byboth studentsandteacher.

Elements:

1 Importanceof the content

1 Expectationdor learning and achievement

9 Studentpride in work

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance;

Unsatisfactory

Developing/Needs
Improvement

Effective

Highly Effective

Theclassroontultureis
characterizedy a lackof
the teacheror student
commitmentto the
learningand/or little or no
investmentof student
energyinto the taskat
hand. Learningsnot
expectedor valued.

Theteacherconveyghat
the reasonsfor the work
areexternal.
Theteacherconveygo at
leastsomestudents that
theyworkistoo
challengingor them.
Theteachertrivializesthe
learninggoalsand
assignments.
Studentsexhibitlittle orno
pridein theirwork.

Theclassroontultureis
characterizedy little
commitmentto the
learningby the teacheror
student. Student
engagementn the taskat
handisinconsistent. The
teacherappeardo beonly
a 3 2 thrgughthe
motionsandstudents
indicatethat they are
interestedin completion
of atask,ratherthan

j dzI £ A G @& ¢

Theli S O é&nériydora
the workishalf-heartedor
unsuccessfudt enlisting
studentenergy.
Theteacherconveynly
modestexpectations.
Theteachertrivializes
someofthelearninggoals
andassignments.
Studentomplywith the
G S Oé&xBebtidiansor
learning,butR 2 y Q (i
indicatecommitmenton
their owninitiative for the
work.
Moststudentsindicate
that theyarelookingfor
and S LA &l K ¢

Theclassroontultureisa
cognitivelybusyplace
wherelearningisvalued
byall. Students
understanctheir role as
learnerandconsistently
expendeffort to learnby
engagingn the taskat
hand. Instructional
outcomesactivities,and
assignmentsonveyhigh
expectationdor most
students. Classroom
interactionssupport
learning.

Theteacher
communicateshe
importanceof the work
andexpectationghat all
studentscanbe successful
init. Studentworkand
conductduringa lesson
indicatecommitmentto
highquality.
Theteacherdemonstrates
a highregardfor student
abilities.
Theteacheremphasizes
the role of hard work in
studentlearning.
Theteacherexpects
studenteffort and
recognizes.
Thestudentsput forth
goodeffort to complete
work of highquality.

Theclassrooncultureis
characterizedy a shared
beliefin the importanceof
the learning. Instructional
outcomes.activities,and
assignmentsonveyhigh
expectationdor all students.
Classrooninteractionsmay
extendlearning. Students
assumeaesponsibilityfor
highquality work by initiating
improvementsmaking
revisionsaddingdetail,
and/or helpingpeers. High
expectationsareinternalized
by students.

In addition to the
characteristicsof @ 9 T ¥ S (
Theteachercommunicates
genuinepassion fothe
subject.
Studentdndicatethat they
arenot satisfiedunlesghey
havecomplete
understanding.
Studentqjuestionsand
commentsndicatea desire
to understandhe concepts
ratherthan, for example,
simplylearninga procedure
for getting the correct
answer. Studentgecognize
the efforts of their
classmates.
Studentgakeinitiative in
improvingthe quality of
theirwork.




Component2c. ManagingClassroonprocedures: Routinesand procedureso ensurethe smooth
operationof the classroonto maximizeinstructionaltime.

Elements:

1 Managemenbf instructionalgroups

1 Managemenbf transitions

1 Managemenbf materialsand supplies
T Performanceof non-instructionalduties
1 Supervisiorof volunteersand paraprofessionals

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance;

Unsatisfactory

Developing/Needs
Improvement

Effective

HighlyEffective

Muchinstructionaltime is
lostdueto inefficient
classroonroutinesand
procedures.Thereislittle
or no evidenceof the
teachermanaging
instructionalgroups,
transitions,and/or the
handlingof materialsand
supplies.Thereislittle
evidencehat students
knowor follow
establishedoutines.

Studentsot workingwith
the teacherare disruptive
to theclass.
Nonrinstructionalduties,
suchastakingattendance,
consumeanmuchtime.
Thereareno established
proceduredor distributing
andcollectingmaterials.
Procedureareconfused
orchaotic.

Volunteersand
paraprofessionalappear
confusedasto what they
are supposedo bedoing.

Somaenstructionaltime is
lostdueto only partially
effectiveclassroom
routinesandprocedures.
Thed SI OKSNRa
managamnent of
instructionalgroups,
transitions,and/or the
handlingof materialsand
suppliedsinconsistent,
leadingto disruptionof
the learning. With regular
guidanceandprompting,
studentsfollow
establishedoutines.

Procedurefor transitions,
materials,andnon-
instructionaldutiesseem
to havebeenestablished,
buttheir operationis
rough. Smallgroupsare
onlypartiallyengaged
while not workingdirectly
with theteacher.

Thereislittle lossof
instructionaltime dueto
effectiveclassroom
routinesandprocedures.
Thed SI OKSNRa
managemenbf
instructionalgroups
and/or the handlingof
materialsandsuppliess
consistent. With minimal
guidanceandprompting
studentsfollow
establisheatlassroom
routines.

Thestudentswork
productivelyin small
groupwork.
Theteacherhas
establishedime-saving
proceduregor non
instructionalactivities.
Routinedor distribution
andcollectionof materials
andsuppliesvork
efficiently.
Volunteersand
paraprofessionalsave
clearlydefinedroles.

Instructionaltimeis
maximizeddueto efficient
classroonroutinesand
procedures.Students
contributeto the
managemenbf
instructionalgroups,
transitions,and/or the
handlingof materialsand
suppliesRoutinesarewell
understoodandengaged
in consistentiyby
students.

In addition to the
characteristics of
GOFTFSOUADBSEY
Studentdaketheinitiative
with their classmateso
ensurethat theirtime is
usedproductively.
Studentensurethat
transitionsare
accomplishe@gmoothly.
Studentdakeinitiative in
distributingandcollecting
materialsefficiently.
Paraprofessionabnd
volunteerdakeinitiative
inimprovinglearning
opportunitiesfor students.




Component2d. ManagingStudentBehavior: Clearstandardsof conduct,understood by studentdp
ensureanorderly and productivelearning environment.

Elements:
1 Expectations

1 Monitoring of studentbehavior
1 Responsdo student behavior

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance:

Developing/Needs

Unsatisfactory Effective Highly Effective
Improvement

Thereislittle or no Teachetries,with uneven | Studentbehavioris Studentbehavioris
teachermonitoringof results,to monitor generallyappropriate. entirelyappropriate.
studentbehavior. studentbehaviorand Theteachermonitors Studentdakeanactive
Respons¢o & (i dzR Sy { respondto student studentbehavioragainst | rolein monitoringtheir
misbehavioiisrepressive | misbehavior.Thereis standardsof conduct. own behaviorandthat of
or disrespectfubf student | inconsistent Teacheresponsdo other studentsagainst

dignity. Students
challengahe standardf
conduct.

Theclassroom
environmentschaotic,
with noapparent
standardsof conduct.
Theteacherdoesnot
monitorstudentbehavior.
Somestudentsviolate
classroonrules,without
apparentteacher
awarenes®r
consequences.
Whenthe teachemotices
studentmisbehavior,
she/heappearshelplesgo
doanythingaboutit.

implementationof the
standardof conduct.

Theteacherattemptsto
maintainorderin the
classroonbut with uneven
success.
Classroonnulesare
posted,but neither
teachemor studentsrefer
to them.
Teacheattemptsto keep
track of studentbehavior,
but with noapparent
system.

Theli S OreHonsra
studentmisbehaviois
inconsistentsometimes
veryharsh,othertimes
lenient.

studentmisbehaviotis
consistentappropriate,
andrespectfulto
students.

Studentandescribghe
standardsof conduct.
Upona nonverbalsignal
from the teacher,students
correcttheir behavior.
Teachecontinually
monitorsstudent
behavior.

standardsof conduct. The
i S OmdniddEngof
studentbehavioris subtle
andpreventive. The

G S OfepHonra
studentmisbehavioiis
sensitiveto individual
studentneeds.

In addition to the
characteristicsof
GOFTFSOUABSE
Studentxanexplainthe
reasondor the different
standardsof conductand
howtheyreflecta G dzR S
ownpriorities.
Theteachemonitors
studentbehaviomwithout
speaking justmoving
about.
Studentgespectfully
interveneasappropriate
with classmateso ensure
compliancewith standards
of conduct.




Component2e. OrganizingPhysicalSpace: A safephysical environmenin whichthe furniture is

arrangedto supportthe learningactivities.

Elements:

I Safetyandaccessibility
1 Arrangemenbf furniture and useof physical resources

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance;

Unsatisfactory

Developing/Needs
Improvement

Effective

HighlyEffective

Thephysicaknvironment
isunsafeor somestudents
R 2 yh&éaccesso
learning. Thereispoor
alignmentbetweenthe
arrangemenf furniture
andresourcesincluding
computertechnologyand
the lessomactivities.

Thereare physicahazards
inthe classroom,
endangeringstudent
safety.

SomestudentsO | \s&edr
hearthe teacherof seethe
board.
Availabletechnologyis not
beingused evenif its use
wouldenhancehe lesson.

Theclassroonissafe,and
essentialearningis
accessibléo most
studentsithell ST OK S
useof physicakesources,
includingcomputer
technologyjsmoderately
effective.Theteachermay
attempt to modifythe
physicahrrangemento
suitlearningactivities,
with partialsuccess.

Thephysicaknvironment
issafe,andmoststudents
canseeandhear. The
physicaknvironmenis
not animpedimentto
learning,but doesnot
enhanceit.
Theteachemakedimited
useof available
technologyandother
resources.

Theclassroonissafe,and
learningisaccessibl¢o all
students;the teacher
ensureghat the physical
arrangemenis
appropriateto the
learningactivities.
Teachemakeseffective
useof physicakesources,
includingcomputer
technology.

Theclassroomis safe,and
all studentsare ableto see
andhear.
Theclassroonisarranged
to supportthe
instructionalgoalsand
learningactivities.
Theteachermakes
appropriateuseof
availabletechnology.

Theclassroonissafe,and
learningisaccessibl¢o all
studentsincludingthose
with speciaheeds. The
teachermakeseffective
useof physicafresources,
includingcomputer
technology.Theteacher
ensureghat the physical
arrangemenis
appropriateto the
learningactivities.
Studentscontributeto the
useor adaptationof the
physicaknvironmentto
advancdearning.

In addition to the
characteristicsof
GOFTFSOUADBSEY
Modificationsare madeto
the physicaknvironment
to accommodatestudents
with speciaheeds.
Thereisperfectalignment
betweenthe goalsof the
lessorandthe physical
environment.
Studentdaketheinitiative
to adjustthe physical
environment.
Teachemakesextensive
andimaginativeuseof
availableresourcesnd
technology.




Domain2 ¢ Strengths:

Domain2 ¢ Areasfor Improvement:



Component3a: Communicationwith Students: Clearstatementof learningoutcomesdirectionsfor class
activities,andexplanationof concepts.Richandimaginativeuseof language.

Elements:

1 Expectationgor learning

1 Directionsandprocedures

1 Explanation®f content

I  Useof oralandwritten language

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance:

Unsatisfactory

Developing/Needs
Improvement

Effective

HighlyEffective

Theinstructional purposef
the lessonis unclearto
studentsandthe directions
andproceduresare
confusing.Theli S+ OK § N
explanationof the content
containsmajorerrors. The

i S OK S NDravrittanLJ2
languagecontainserrorsof
grammaror syntax.
Vocabularysinappropriate,
vague,or usedincorrectly,
leavingstudentsconfused.

At notime duringthe lesson
doesthe teacherconveyto
the studentswhat they will
belearning.
Studentdndicatethrough
their questionghat theyare
confusedasto the learning
task.

Theteachermakesa serious
contenterror that will affect
& (i dzR éhylefistar@ingf
the lesson.
Studentsdndicatethrough
body languager questions
that theyR 2 yasplérstand
the contentbeingpresented.
Theli S OKSNR &
communicationsnclude
errorsof vocabularyor usage.
Vocabulanyjisinappropriate
to the ageor cultureof the
students

Teacherattemptto explain
the instructionalpurposehas
onlylimited successand/or
directionsandprocedures
mustbe clarifiedafter initial
studentconfusion.¢ S O K
explanationof the content
may containminor errors.
Someportionsareclear;

other portionsare difficult to
follow. ¢ SI OKSNID A&
languagescorrect;however,
vocabulanyislimited or not
appropriatetoi KS &G d
agesor backgrounds.

Theteacherrefersin passing
to what the studentswill be
learning,or it iswritten on

the board withno
elaborationor explanation.
Theteacherclarifiesthe
learningtasksostudentsare
ableto complete it.
Theteachermakesno serious
contenterrors,although may
makea minor error.
Vocabulary andisage are
correctbut unimaginative.
Vocabulary mapetoo
advancedr juvenilefor the
students.

Theinstructional purposef the
lesson ilearly communicated

to students,includingwhere it is
situatedwithin broader learning;
directions and procedureare
explained clearly¢ S OKSN
explanationof contentis clear

and accurate and connects with
& (i dzR Engwiledg@ and
experience.¢ S OK SND &
and writtenlanguage is clear and
correct. Vocabularyis
appropriateli 2 (i K S afds (
and interests.

Theteacherstatesclearly,at
somepoint duringthe lesson,
what the studentsare learning.
When asked bgin observer,
studentscanstate what theyare
learning.

Studentsengagewith the
learningtask, indicatingthat
they understand what thewre to
do.

Theteachermodelsthe process
to befollowed.
Theteacherchecks fostudent
understanding ofhe learning
task.

Theteachermakes no content
errors.

Theli S+ OKSNR &
content is cleaandinvites
studentparticipation and
thinking.

Vocabularyand usageare correct
andcompletelysuitedto the
lesson.

Vocabularyis appropriateto the

a (i dzR &yysandlevels of

SEL

development.

Theteacherlinks the
instructionalpurposeof the
lessonto studentinterests;
the directionsand
proceduresareclearand
anticipatepossiblestudent
misunderstanding¢ S O K
explanationof contentis
thoroughandclear,
developingconceptual
understandings Students
contribute to explaining
conceptdo their classmates.
¢ KS (i SdpchdaSitlD &
written languagés
expressiveandthe teacher
findsopportunitiesto extend
&  dzR $oyabulaties.

In addition to the
characteristicsoof @ 9 F ¥ S

Theteacherpointsout
possibleareasof
misunderstanding.
Theteacherexplainscontent
clearly,using metaphorsand
analogiesto bring contentto
life.

All studentsseemto
understandthe presentation.
Theteacherinvitesstudents
to explainthe contentto the
class, oto classmates.
Theteacherusesrich
language offeringbrief
vocabulanjessonsvhere
appropriate.




Component3b. UsingQuestioningand Discussioif echniques:useof questioninganddiscussion to
deepenstudentunderstandingandinvite studentsto formulate hypothesesmakeconnectionspr

challengepreviouslyheldviews.

Elements:

1 Qualityof questions
9 Discussion techniques
9 Student participation

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance:

Developing/Needs

Unsatisfactory Effective Highly Effective
Improvement
Thell S+ OKSNR& |Theli 1 OKSND& | Mostofd KS S OKY Theli S OKSNDa
questions/promptsare guestions/promptsarea questions/promptsare of guestions/promptsareof

poorlyalignedwith lesson
outcomes,with low
cognitivechallengesingle
correctresponsesand

askedn rapidsuccession.

Interactionbetween
teacherandstudentsis
predominantlyrecitation
style,with the teacher
mediatingall guestions
andanswers.Afew
studentsdominatethe
discussion.

Questionsarerapid-fire
andconvergentwith a
singlecorrectanswer.
Questionglonot invite
studentthinking.
Manyquestionsare
unrelatedto the lesson
outcomes.Alldiscussioris
betweenteacherand
students;studentsare not
invitedto speakdirectlyto
oneanother.
Theteacheronly callson
studentswho havetheir
handsup.

combinationof low and
highquality, somerelated
to the lessonobjectives
andof moderatecognitive
challengénvitinga
thoughtfulresponse.The
teacherattemptsto
engagaall studentsin the
discussiorandto
encouragghemto
respondto oneanother,
with unevenresults.

Questionsare a mix of
higherorderand
guestionswith a single
correctanswer.
Somequestionsare
unrelatedto the learning
outcomes.Theteacher
invitesstudentsto respond
directlytoonel y 2 G K §
ideas,but few students
respond.
Theteachercallson many
students but onlya small
numberactually
participatein the
discussion.

high quality andsupportthe
lessonobjectiveswith
adequatetime for students
to respond. Avarietyor
seriesof questions/prompts
areusedto challenge
studentscognitively,and
advancehighlevelthinking
anddiscourse.Theteacher
createsa genuinediscussion
amongstudents,stepping
asidewhenappropriate. The
teachersuccessfullgngages
all studentsin the discussion,
employingarangeof
strategiesto ensurethat all
studentsare heard.

Mostquestionsare open
ended,inviting studentsto
think. Most questions have
multiple possibleanswers.
Questionsarerelatedto the
lessorobjectives.
Theteachermakeseffective
useof wait time.
Discussionsnablestudents
to talk to one another,
without continualmediation
bythe teacher.
Theteacher call®nall
students,eventhosewho

R 2 yingdiaily volunteer.

All studentsactivelyengage

in the discussion.

uniformly highqualityand
fully supportthe lesson
outcomeswith adequate
time for studentsto
respond. Avarietyor
seriesof
guestions/promptsare
usedto challengestudents
cognitively advancehigh
levelthinkingand
discourseandpromote
meta-cognition. Students
formulate manyquestions,
initiate topics,and
makeunsolicited
contributions. Students
themselvesensurethat all
voicesare heardin the
discussion.

In addition to the
characteristics of
GOFTFSOUABSEY
Studentsnitiate higher
orderquestions.
Studentsextendthe
discussiorenrichingit.
Studentsnvitecomments
fromtheir classmates
duringdiscussion.




Component3c. Engagindstudentsin Learning: Learningactivitiesthat enablestudentsto beintellectuallyactive
in exploringimportantandchallengingcontentandengagen high=levethinking.

Elements:

1 Activitiesand assignments

9 Instructionalmaterialsandresources
1 Groupingof students

9 Structureandpacing

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance:

Unsatisfactory

Developing/Needs
Improvement

Effective

Highly Effective

Thelearningactivities,
materialsresources,
instructionalgroups,and
technologyare poorly
alignedwith the
instructionaloutcomes,
areunsuitableto the

a U dzR deyelopn@ntal
stage,or do not require
studentsto think. The
lessonhasno clearly
definedstructure,or the
paceof the lessonistoo
slowor rushed. Few
studentsareintellectually
engaged.

Learningasksrequireonly
recallor haveasingle
correctresponser
method.
Thematerialsusedask
studentsonlyto perform
rote tasks.

Onlyonetype of
instructionalgroupisused
(wholegroup,small
groupsWwhenvariety
wouldbetter servethe
instructionalpurpose.
Instructionaimaterials
usedare unsuitableto the
lessorand/orthe
students.
Thematerialsusedclash
with & (i dzR Qijuies Q
Fewstudentsareengaged
inthe lesson.

Thevariouselementsof the
lessonare partiallyaligned
with the instructional
outcomeswith minimal
consideratiorof the

& i dzR Beyefopn@ntstage.
Instructiondoesnot facilitate
studentsconstructing
knowledgeallowingsome
studentsto be passiveor
compliant. Learning
activities,materials,
resourcestechnologyand
instructionalgroupingonly
partiallyengagestudents
with the content. Thelesson
hasarecognizedstructure;
however the pacingof the
lessonmaynot provide
students thetime neededto
intellectuallyengagewith
their learning.

Learningasksare a mix of
thoserequiringthinkingand
recall.

Studentdhaveno choicein
howthey completetasks.The
instructionalgroupspartially
servethe instructional
purpose.
Thematerialsandresources
are partially alignedto the
lessorobjectivespnly some
of themrequiringstudent
thinking. Thereisa
discerniblestructureto the
lessonput A (n&t dBompletely
successful.
Somestudentsare
intellectuallyengagedn the
lesson.

Thevariouselementsof
the lessonarewell-
alignedwith the
instructionaloutcomes,
aresuitableto the

& i dzR Beyelopn@nt,
andfacilitate studentsn
constructingknowledge.
Learningactivities,
materials resources,
technologyand
instructionalgroupingare
complementaryresulting
in activeintellectual
engagemenby groupsof
studentswith important
andchallengingontent.
Thelessonhasa clearly
definedstructure,andthe
pacingof the lessonis
appropriate,providing
moststudentsthe time
neededto intellectually
engagewith their
learning.

Mostlearning tasks
demandhigherorder
thinking.
Learningaskshave
multiplecorrectresponses
or approachesThereisa
productivemix of different
typesof groupings,
suitableto the lesson
objectives.
Materialsandresources
supportthe learninggoals
anda ( dzR &ifues Q
Thelesson has clear
structure.

Most studentsare
intellectuallyengagedn
the lesson.

Thevariouselementsof the
lessonarewell-alignedwith the
instructionaloutcomesand
individualneedsof the learners.
Thelessonis entirely suitableto
(KS & loexGpyhéntam
facilitatesall studentsin
constructingknowledge.
Learningactivities,materials
resourcestechnologyand
instructionalgroupingare
complementaryresultingin
activeintellectualengagement
by eachstudentin important
andchallengingontent. The
lesson has clearlydefined
structure,andthe pacingof the
lesson provides studentie
time neededto intellectually
engagewith andreflectupon
their learning,andto
consolidatetheir understanding.
Studentshavechoicein how
they completetasksandmay
serveasresourcegor one
another.

In addition to the
characteristicsoof @ 9 ¥ ¥ S O
Studentdhavechoice irhow
they completetasks.
Studentamodifya learningtask
to makeit more meaningfubr
relevantto their needs.
Studentsuggesimodifications
to the groupingpatternsused.
Studentssuggestmodifications
or additionsto the materials
beingused.

Studentdhave an opportunity for
reflectionandclosure on the
lesson.

All studentsare highlyengaged
in the lesson.




Component3d. UsingAssessmenin Instruction: useof formativeassessmenfor teachersto keeptheir fingers
onthe pulseof alessonmonitor studentunderstandingand,whereappropriate,engagestudentsin self
assessmenandmonitoringof learning.

Elements:

1 Assessmentriteria
Monitoring of studentlearning
1 Feedbacko students

1 Studentselfassessmerandmonitoringof progress

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance;

Unsatisfactory

Developing/Needs
Improvement

Effective

HighlyEffective

Assessmentr
monitoringof
studentlearningis
absentor minimal.
Feedbacksabsentor
of poor quality.
Thereisno attempt
to adjustthe lesson
asaresultof
assessment.
Studentsarenot
awareof the
assessmertriteria
anddo not engagen
selfassessment.

Theteachergivesno
indicationof what
high-qualitywork
lookslike.
Assessmernsused
onlyfor grading.
Theteachermakesno
effort to determine
whetherstudents
understandhe
lesson.
Feedbacksonly
global.
Theteacherdoesnot
askstudentsto
evaluatetheirownor
Of I aawoarkii S 2

Assessmerit
occasionallyisedto
supportinstruction,
throughsome
monitoringof progress
of learningby teacher
and/or students.
Feedbacko studentsls
inaccurateor
unspecificand
studentsareonly
partiallyawareof the
assessmentriteria
usedto evaluatetheir
work.
Questions/Prompts/
Assessmentarenot
usedto diagnose
evidenceoflearning.

Theteachermrequests
globalindicationsof

studentunderstanding.

Feedbacko studentsis
not uniformlyspecific,
not orientedtoward
future improvemenif
work.
Theteachermakesonly
minorattemptsto
engagestudentsin self
orpeerassessment.

Assessmerisregularly
usedduringinstruction,
throughmonitoringof
progressof learningby
teacherand/or students,
resultingin accurate,
specififeedbackhat
advancegearning.
Studentsareawareof the
assessmentriteria.
Questions/Prompts/Assess
mentsareusedto diagnose
evidenceof learning,and
adjustmentto instructionis
madeto addressstudent
misunderstandings.

Theteachemonitors
studentlearningthrougha
varietyof means,ncluding
usingspecifically
formulatedquestiongo
elicitevidenceof student
understandingfor at least
groupsof students.
Feedbackncludesspecific
andtimelyguidanceon how
studentscanimprovetheir
performance.
Theteacherelicitsevidence
of individualstudent
understandingnceduring
thelesson.
Studentsareinvitedto
assessheirownworkand
makeimprovements.

Assessmenisfully integratedinto
the instruction,through student
involvementin establishinghe
assessmentriteria. Studentsself
assesandmonitor their progress.
Avarietyof feedbackfrom both the
teacherandpeers,isaccurate,
specificandadvancedearning.
Studentsareawareof andmay
contributeto the assessment
criteria.
Questions/Prompts/Assessments
areusedregularlyto diagnose
evidenceof learning,andinstruction
is adjustedanddifferentiatedto
addressgndividualstudent
misunderstandings.

In addition to the characteristics of
GOFFSOGAQGSEY
Thereis evidencehat studentshave
helpedestablishevaluationcriteria.
Teachemonitoringof student
understandings sophisticatecand
continuousthe teacheris constantly
G i+ thebOdt atBeiclasad. F
Theteachermakesfrequentuseof
strategiesto elicit informationabout
individualstudentunderstanding.
Feedbacko studentsis obtained
from many sourcesncludingother
students.

Studentgmonitor their own
understandingeitheron their own
initiative or asa result oftasksset
bythe teacher.




Component3e. DemonstratingFlexibility and ResponsivenessAwarenessanduseof teachable
momentsto makeminor and majoradjustmentsto alessonandto incorporatestudent interestsaand
questionsinto classroonactivities.

Elements:

1 Lessoradjustment
1 Responsdo students

9 Persistence

Teacherand StudentEvidence Collecteth the Classroom:

Levelsof Performance:

Developing/Needs

Unsatisfactory Effective Highly Effective
Improvement
Theteacheradheregso Theteacherattemptsto Theteacherpromotesthe | Theteacherseizesan
theinstructionplanning modifythe lessorwhen successfulearningof all opportunity to enhance
spiteof evidenceof poor | neededandto respondto | students,makingminor learning buildingona

studentunderstandingpr
& (i dzR Bcokaf iat€est.
Theteacherignores
studentquestionswhen
studentsexperience
difficulty, the teacher
blamesthe studentsor
theirhomeenvironment.

Theteacherignores
indicationsof student
boredomor lackof
understanding.
Theteacherbrushesaside
studentquestions.
Theteachermakesno
attemptto incorporate
studentinterestsinto the
lesson.
Theteacherconveygo
studentsthat whenthey
havedifficulty learning, it
istheirfault.
Inreflectingon practice,
the teacherdoesnot
indicatethat it is
importantto reachall
students.

studentquestionsand
interests,with moderate
successTheteacher
acceptgesponsibilityfor
studentsuccesshut has
onlyalimited repertoire
of strategiedo draw
upon.

Thel S| O &f&riN &
modifythe lessorare only
partiallysuccessful.
Theteachermakes
perfunctoryattemptsto
incorporatestudent
guestionsaandinterests
into the lesson.
Theteacherconveyso
studentsa levelof
responsibilityfor their
learning,but uncertainty
asto howto assistthem.
Inreflectingon practice,
theteacherindicatesthe
desireto reachall
studentsput doesnot
suggesttrategiesto do
Sso.

adjustmentsasneededto
instructionplansand
accommodatingtudent
guestionsheedsand
interests. Theteacher
persistan seeking
approachegor students
who havedifficulty
learning,drawingon a
broadrepertoireof
strategies.

Theteachersuccessfully
makesa minor

modificationto the lesson.

Theteacherincorporates
& i dzR iftgréstand
questionsgnto the heart of
thelesson.
Theteacherconveyso
studentsthat he/shehas
otherapproachego try
whenthe students
experiencadlifficulty.
Inreflectingon practice,
the teachercitesmultiple
approachesindertakerto
reachstudentshaving
difficulty.

spontaneousventor
studentinterests,or
successfullynakesa major
adjustmentto alessorwhen
needed. Teacher persists
seekingeffectiveapproaches
for studentswho needhelp,
usinganextensiverepertoire
of instructionalstrategies
andsolicitingadditional
resourcedrom the schoolor
community.

In addition to the
characteristicsoof @ 9 F F S
Theteachersuccessfully
executesa majorlesson
readjustmenwhenneeded.
Theteacher seizesna
teachablemomentto
enhancea lesson.
Theteacherconveygo
students thathe/sheg 2 y Q
consideralessond T A y A &
until everystudent
understandsandthat he/she
hasabroadrange of
approachego use.In
reflectingon practice the
teachercancite othersn the
schoolandbeyond who
he/shehascontacted for
assistancén reachingsome
students.




Domain3 ¢ Strengths:

Domain3 ¢ Areasfor Improvement:

Signatureof Teacher:

Signatureof Administrator:




District SchoolBoardof MadisonCounty
PostObservatiorReflection

Teacher: Observer:
Planning Conferend@ate: ObservatiorDate: ReflectionConferencdate:
GeneralReflection
1. Overall,how do you thinkthe lesson wentand why?
Answer:

2. Inwhatwaysdid studentsmeetor not meetthe learninggoalsyou establishedor thislesson?How
did your assessmentmform your understandingpf student learning?

Answer:

Quality Instruction

3. (EngagementHowdid the strategiesyou usedo introducenew content to studentssupport
student learning?

Answer:

4. (Guidedand Independentinstruction)Howdid the strategiesyou usedo help studentsdeepen and
practicetheir understandingdf new knowledgesupportstudentlearning?

Answer:

5. (Evaluation)Howdid the performancetaskhelpyou checkfor understanding?

Answer:

6. Whatopportunitieswere providedin the lesson forstudentsto answerquestionsthat encouraged
them to think?

Answer:




PostObservatiorReflectioni Page2 Teacher:

7. Towhat extentdid the organizationof your classroon{room arrangementmaterials, and/our rules
and proceduresnaximizestudent learning?

Answer:

Learning Environment

8. Whichtechniquesfor maintaining academifocuswere mostsuccessfulaVhich techniquesvere not
successful?

Answer:

9. Howdid theuseof positiveand negativeeonsequencesnpactstudent adherencer lackof
adherenceo rulesand procedures?

Answer:

10.Whatspecific actionslid youtake during thislessonto build student relationshipsvith your
students? Whatimpactdid theseactionshaveon yourrelationshipswith students?

Answer:

11.Whatspecific actionslid youtaketo communicatehigh expectation$or students?Howdid these
impactd (i dzR Bafning?Q

Answer:

12. Howwill you changeyour instructionalplan todifferentiate for individualstudent needs?

Answer:




District SchoolBoardof MadisonCounty

ConferenceDiscussion Guide
(Requiredor the principal/evaluatorto usein conducting thgpostobservation conference)

PostObservation Conference Steps

Introductionand Greeting
1 Setthetone.
i Establishthe lengthof the conference.
1 Reviewthe summaryof conferenceprocess.

DiscussionGuiding Questions

1 Doyou feelyou successfullgchievedhe lessonobjective(s)2Vhy/why not?

1 Whatdatasupportyouranswerto the previousquestion?

1 Whatdo you feelworkedwell andwhat would yourefine if youwere to teachthis lesson again
to the same class?

1 Basedn studentlearningof your objectives what are your next steps?

1 Asyou reflectoverthis observation cyclewhatideasor insightsare you discovering abouyour
teaching?

Strengths
1 Sharestrengthsof the lessonand provideexamples.

1 Promptthe teacherto talk aboutone strengthyouwantto reinforce. Elicitfeedbackio explain
why the skillis criticalto student learning.

Areasfor Development
Sharethree areasfor developmentand provideexamples fronthe observation.
1.

Recommendictionsto improvepractice(e.g.trainingcoursespeerobservationjJessonmodeling).

Closing
Discussiext stepsincluding professionalevelopment.




District SchoolBoardof MadisonCounty
ClassroonTeacherAssessmenRubric

TeacherSelfAssessment

EvaluatorAssessment Score:

Domainl: Planningand Preparation (18oints)

Component

(3 Points Each)

Unsatisfactory

(0 points each)

Developing/Needs
Improvement
(1.8 point each)

Effective

(2.4points each)

HighlyEffective

(3 points each)

la.Demonstrating
knowledgeof content
andpedagogy

¢S OKSNRa LI I
display little knowledgef

the content, prerequisite
relationships between
differentaspects othe
content, or of the
instructional practices
specific tothat discipline.

¢S OKSNRa LX Iy
reflect some awareness tie
important concepts irthe
discipline prerequisite relations
betweenthem and of the
instructionalpractices specific
to that discipline.

¢S OKSNDa LIt I

reflect solid knowledgef the
content, prerequisite
relations betweerimportant
conceptsandof the
instructional practices
specific tothat discipline.

¢S OKSNR& LI reflgch
extensiveknowledge othe
contentandof the structureof the
discipline. Teacher activeljpuilds
on knowledge or prerequisites and
misconceptions when describing
instruction orseekingcauses for
studentmisunderstanding.

1b: Demonstrating

Teacher demonstratelittle
ornoknowledgeof & i dzR S
backgroundcultures,skills,

Teacher indicatethe
importance of understanding
& i dzR Bagkgraufdscultures,

Teacher actively seeks
1y26f SRIS 27
backgroundscultures,skills,

Teacher actively seeks knowledge|
2 ¥ & ( daegrgundscltures,

skills,language proficiency,

knowledgeof language proficiency, skills,language proficiency, language proficiency, interests,and special needs from

students interests,and special needs, | interests,and special needsnd | interests,and special needs, | varietyof sourcesand attainsthis
and does not seek such attains this knowledge fahe and attains this knowledge knowledge foiindividualstudents.
understanding. classasawhole. for groups of students.
Instructional outcomes are Instructionaloutcomes are of Instructional outcomes are Instructional outcomes arstated
unsuitablefor students, moderate rigor and are suitable| statedasgoals reflecting asgoals that can be assessed,
representtrivial or low-level for some studentshut consist high-levellearningand reflectingrigorouslearningand
learning,or are stated only as| of acombinationof activities curriculumstandards.They curriculumstandards.They

1c: Setting activities. They donot permit | and goalssome of which permit | are suitable for most representdifferent typesof

instructional viable methodof viable methodof assessment. | students inthe class, content, offer opportunitiesfor

outcomes assessment. They reflect more than ongpe | representdifferent typesof both coordinationand integration,

of learning but teacher makes
no attemptat coordination or
integration.

learning,and are capablef
assessmentTheoutcomes
reflect opportunitiesfor
coordination.

and take account ahe needsof
individualstudents.

1d: Demonstrating

Teacher demonstratetle
or no familiarity with
resourcedo enhance own
knowledge to usein

Teacher demonstrates some
familiarity with resources
available through thechool or
district toenhance own

Teacher is fully awaref the
resources availabléarough
the school or district to

enhance own knowledgéeo

Teacher seeksut resourcesn and
beyond theschoolor district in
professional organizationsn the
Internet, and inthe community to

I:g;)(\:\lljlfccigseof teaching,or for studentswho | knowledgeo usein teaching, use in teachingor for enharjce own knowledgép usein
need them. Teacher does or for studentsvho need them. | studentswho needthem. teachingand for studentavho
not seek such knowledge. Teacher does not seé& extend need them.
such knowledge.
Theseries ofearning Theseries ofearning Teacher coordinates Teacher coordinates knowledge of
experiencesre poorly experienceslemonstrates knowledge of contentof content, of students,and of
aligned with theinstructional | partialalignmentwith students,and ofresourcesto | resourcesto designaseries of
outcomes and do not instructional outcomessome of | designaseriesof learning learningexperiences alignetb
representa coherent which are likelyo engage experiencesaligned to instructional outcomes,
le:Designing structure. They are suitable | students insignificant learning. | instructional outcomes and | differentiated where appropriate

coherent instruction

for only some students.

Thelesson or unit haa
recognizable structure and
reflects partiaknowledge of
students and resources.

suitableto groups of
students. Théesson or unit
hasa clear structure and is
likely to engagestudentsin
significantearning.

to makethem suitableto alll
studentsandlikely toengagehem
in significant learningThelesson
2NJ dzy A 6 Q& aid NHzO
allows for differentpathways
accordingo studentneeds.

1f: Designing student
assessment

¢Sl OKSNRa LIt
studentlearningcontains no
clear criteria or standardss
poorly aligned wittthe
instructional outcomesor is
inappropriate to many
students. Assessmentesults
not used in planning.

¢SFOKSNDRa LX |y
assessmerits partially aligned
with the instructional outcomes,
without clear criteriaand
inappropriate for at least some
students. Teacheiintendsto

use assessmemesults toplan
for future instructionfor the
classasawhole.

¢S OKSNDa LI I

assessmernis aligned with
the instructional outcomes,
usingclearcriteria, is
appropriateto the needsof
students. Teacheiintendsto
use assessmemesults to
plan forfuture instructionfor
groups of students.

¢S OKSNDa LX Iy
assessmernis fully alignedvith the
instructional outcomeswith clear
criteria and standards that show
evidenceof studentcontribution

to their development.Assessment
methodologieamayhave been
adapted forindividuals,andthe
teacher intenddo useassessment
resultsto planfuture instruction
for individualstudents.




TeacherSelfAssessment

EvaluatorAssessment

Domain2: The Classroorinvironment(30 Points)

Component

(6 Points Each)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(3.6 points each)

Effective

(4.8points each)

HighlyEffective

(6 points each)

2a: Creatingan
environment of
respectandrapport

Classrooninteractions,both
between theteacher and
students and among
students,are negative,
inappropriate,or insensitive
G2 addaRéy daQ
backgroundsand
characterized bgarcasm,
put-downs,or conflict.

Classrooninteractions,both
between theteacher and
students and amongtudents,
aregenerally appropriate and
free fromconflict, but maybe
characterized byccasional
displaysof insensitivityor lack
of responsivenes® culturalor
developmentabifferences
amongstudents.

Classrooninteractions
between teacher and
students and amongtudents
are polite and respectful,
reflectinggeneralwarmth
and caringand are
appropriateto the cultural
and developmental
differences amongroups of
students.

Classrooninteractions amonghe
teacher andndividual students are
highly respectfulreflecting
genuinewarmth and caringind
sensitivityli 2 & (i dafugey i a
and levelof development.
Students themselvesnsurehigh
levelsof civility amongmembers of
the class.

2b: Establishing
culturefor learning

Theclassroomenvironment
conveysanegativeculture

for learning,characterized by
low teachercommitmentto
the subject,low expectations
for student achievementand
little or no student pridein
work.

¢ S| OK S NXxdcrehtdal S
culturefor learningare partially
successfulwith little teacher
commitmentto the subject,
modestexpectations for student
achievementand little student
pridein work. Bothteacher and
students appeato be only

G 3 2thrgughtheY2 G A 2 Y

Theclassroonculture is
characterized byigh
expectations fomost
students,genuine
commitmentto the subject
by both teacher and
students,with students
demonstratingpride in their
work.

Highlevels of studenénergy and
teacher passioffor the subject
createa culture for learningin
which everyone sharesbelief in
the importanceof the subject,and
all students holdhemselvego
high standards of performanctgr
example by initiating
improvements to their work.

2c:Managing
classroonprocedures

Much instructional time is
lostdueto inefficient
classroonroutines and
proceduresfor transitions,
handlingof suppliesand
performance of non
instructional duties.

Someinstructionaltime islost
due to only partially effective
classroonroutines and
proceduresfor transitions,
handlingof suppliesand
performance of non
instructional duties.

Litleinstructionaltime islost
due to classroonnoutines
and proceduresfor
transitions,handlingof
suppliesand performance of
norrinstructional duties,
which occuismoothly.

Students contribute to the
seamless operation of classroom
routinesand proceduresfor
transitions,handlingof supplies,
and performance ofion-
instructional duties.

2d: Managing
studentbehavior

There is no evidence that
standards otonducthave
been establishedand little or
no teacher monitoringf
studentbehavior. Response
to student misbehaviois
repressivepr disrespectfubf
studentdignity.

It appears thathe teacher has
madean effortto establish
standards ofonductfor
students. Teachetries, with
uneven resultsto monitor
studentbehavior and respond
to student misbehavior.

Standards of conduct appear
to be clear to studentsand
the teacher monitors student
behavior against those
standards.Teacher response
to studentmisbehavioiis
appropriate andespectshe

& G dzR Gighity.a Q

Standards of conduct adear,

with evidence of student
participationin settingthem.

¢ S OK S NI &of sfiglghth G
behavior issubtleand preventive,
FyR GSF OKS NdudentNJ
misbehavior is sensitive to
individualstudentneeds.Students
take an active role in monitoring
the standardsof behavior.

2e.Organizing
physical space

Thephysicaknvironmentis
unsafe,or some students
R2Yy Qi K ltode@rnihgO)
There is poorlignment
between thephysical
arrangementand thelesson
activities.

Theclassroonmis safeand
essentialearningis accessible
to moststudents,andthe

i S OK SoNghysicabza S
resourcesijncludingcomputer
technology,is moderately
effective. Teachemayattempt
to modify thephysical
arrangemento suit learning
activities,with partialsuccess.

Theclassroonis safeand
learningis accessibleo all
students; teacher ensures
that the physical
arrangements appropriate
to the learningactivities.
Teacher makes effectivese
of physical resources,
includingcomputer
technology.

Theclassroonmis safeand the
physicaknvironmentensureshe
learningof all students,including
thosewith speciaheeds.Students
contribute tothe useor adaptation
of the physicakenvironmentto
advance learningTechnology is
used skillfullyas appropriateo
the lesson.




TeacherSelfAssessment EvaluatorAssessment Score
Domain3: Instruction (40Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(8 PointsEach) (0 points each) (4.8points each) (6.4 points each) (8 points each)

3a: Communicating
with students

Expectations for learning,
directions and procedures,
and explanationsf content
are uncleawor confusingo
students.¢ S| OK S &
languagecontainserrors or is
AYF LILINE LINR I G S
culturesor levelsof
development.

Expectationdor learning,
directions and proceduresnd
explanationof contentare
clarified after initial confusion;
i 81 OK SoNahguagezs S
correct butmaynot be
completely appropriate to

& i dzR &iuiesotlevels of
development.

Expectations for learning,
directions and procedures,
and explanationsf content
areclearto students,
Communications are
appropriatel 2 & (i dzR S
culturesandlevels of
development.

Expectations for learning,
directions and proceduresnd
explanationsof contentare clear
2 atdzRSydaandc¢$S
written communicationis clearand
expressiveappropriateto

& (i dzR &ifuies @ddevelsof
developmentand anticipates
possible studenmisconceptions.

3b: Using questioning
anddiscussion

¢ S| OK S ND arelhwdzS
levelor inappropriate,
incitinglimited student
participation,and recitation
rather than discussion.

Some of thel S OK SN a
elicitathoughtful responsebut
mostare lowlevel,posed in

rapid succession¢t S+ OK SN

attempts to engage all students

Mostofthed S| OK S ND
questions elicieithoughtful
responseand theteacher
allows sufficient time for
studentsto answer. All

Questions reflect higexpectations
and are culturally and
developmentallyappropriate.
Students formulatemany ofthe
high-level questionsand ensure

techniques in thediscussiorare only students participate ihe that all voicesareheard.
partially successful. discussionyith the teacher
steppingasidewhen
appropriate.
Activities and assignments, | Activities and assignments, Activities andassignments, Students are highlintellectually
materials,and groupings of materials,and groupings of materials,and groupings of engagedhroughoutthe lessonin
studentsareinappropriateto | studentsare partially studentsarefully appropriate | significantearning,and make
the instructional outcomes, appropriateto the instructional | to theinstructional materialcontributions tothe
3c:Engaging 2 NJ & ( dofugey ar Bv@ls | outcomes2 NJ & ( deRufey (| outcomes) y R & (i dzR ¢ activities,student groupingsand

materials. Thelessonis adaptedas
needed tothe needsof individuals

culturesandlevels of
understanding.All students

of understandingresultingin
little intellectual

or levels of understanding,

ntsin learnin S
studentsin learning resultingin moderate

engagement.Thelesson has
no structure ofis poorly
paced.

intellectualengagement.The
lesson hasrecognizable
structure butis not fully
maintained.

are engaged in work afhigh
levelofrigor. Thef S & & 2y
structure is coherentyith
appropriatepace.

, and thestructure and pacing
allow for studentreflection and
closure.

3d: Using Assessmen
in Instruction

Assessmens not usedn
instruction,either through
& ( dzR Snhréresdf the
assessmentriteria,
monitoring of progressy
teacheror students,or
through feedbacko
students.

Assessmeris occasionallysed
in instruction,through some
monitoring of progresof
learningby teacher and/or
students. Feedback to students
is unevenand students are
aware ofonly someof the
assessmentriteria usedo
evaluate their work.

Assessmeris regularly used
in instruction,through self
assessmeriy students,
monitoring of progresof
learningby teacher and/or
students,and through high
quality feedbackio students.
Students are fully awaref
the assessmentriteria used
to evaluate their work.

Assessmeris used ira
sophisticated manner in
instruction,through student
involvementin establishinghe
assessmentriteria, self
assessmeny students and
monitoring of progressby both
students andeachers, andhigh
quality feedbackto students from
avarietyof sources.

3e:Demonstrating
flexibility and
responsiveness

Teacher adhere® the
instruction plangeven whema
change would improvéhe
lessono?2 ¥ & (i Bak& y
interest. Teacher brushes
asidestudent questions;
when students experience
difficulty, the teacher blames
the students ortheir home
environment.

Teacher attempts to modifihe
lesson whemeededto respond
to student questions with
moderate successTeacher
accepts responsibility for
studentsuccesshut has onlya
limited repertoire ofstrategies
to drawupon.

Teacher promotethe
successfulearningof all
students,making
adjustmentsasneededto
instruction plansand
accommodatingstudent
guestiors,needs and
interests.

Teacher seizean opportunityto
enhance learningbuildingon a
spontaneous eventr student
interests. Teacher ensurdise
success odll students,usingan
extensiverepertoire of
instructional strategies.




TeacherSelfAssessment

EvaluatorAssessment

Score

Domain4: ProfessionaResponsibilitieg12 Points)

Component

(2 PointsEach)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(1.2point each)

Effective

(1.6point each)

HighlyEffective

(2 points each)

4a: Reflectingon
Teaching

¢S OKSNRA NBT
I OO0dzNY G Ste | &
effectivenessthe degreeto
which outcomes were met
and/or has no suggestions fo
how alesson could be
improved.

¢S OKSNDRi#saNB Tt

generally accurate impression 0

at Saaz2yoa $a7Fs

degree to which outcomes were

met and/or makes general
suggestions aboutow alesson
could beimproved.

¢S OKSNRa NBF
accurately assessése

t S & Zefleytikaess/degree
to which outcomes were met
and carcite evidence to
support the judgmentmakes
specific suggestions for
lesson improvement.

¢S OKSNRa

effectiveness/degree to which
outcomeswere met,citing specific
examples; offers specific
alternative actions drawingn an
extensiverepertoire of skills.

4b: Maintaining
AccurateRecords

Theinformation
managemensystemon
studentcompletionof
assignmentsstudent
progress in learningand/or
non-instructional activities is
eitherabsentor in disarray.

Theinformation management
systemfor studentcompletion
of assignmentsprogress in
learningand/or non-
instructional activitiess
rudimentary,and/or requires
frequentmonitoring for
accuracy.

Theinformation
managemensystemfor
studentcompletionof
assignmentsstudent
progress in learningnd/or
non-instructional activities is
fully effective.

Theinformation management
systemfor studentcompletionof
assignmentsprogress ifearning
and/or nonvinstructional activities
is fully effectiveand students
contribute totheir maintenance
and/or interpretation.

4c:Communicating
with Families

Theeducator provides
little/no culturally-
appropriateinformation to
families abouthe
instructional program,
studentprogress or
responsedo family concerns.
Families are not engaged in
the instructional program.

Theeducator provides minimal
and/or occasionally insensitive
communication/response to
family concernspartially
successflattemptsto engage
families inthe instructional
program.

Theeducator provides
frequent, culturally-
appropriateinformation to
families abouthe
instructional program,
studentprogressand
responsego family concerns;
frequentsuccessfuéfforts to
engage families ithe
instructional program.

Theeducator provides frequent,
culturally-appropriate information
to families with student input;
successfuéfforts to engage
families inthe instructional
programto enhance student
learning.

4d: Participatingin a
Professional
Community

Professionatelationships
with colleagues are negative
or selfservingteacher
avoids participation i
culture of inquiry and/or
avoids becomingnvolved in
school events and/or school
and district projects.

Professionatelationshipsare
cordialandfulfill required
school/districtduties;include
involvementin a culture of
inquiry, school events and/or
school/districtprojects when
asked.

Professionatelationshipsare
characterized bynutual
support andcooperation;
include active participatiom
aculture of professional
inquiry, school events and
school/districtprojects with
teacher makingubstantial
contributions.

Professionatelationshipsare
characterized bynutual support,
cooperation and initiive in
assumindeadership in promoting
a culture of inquiry and making
substantial contributions to
school/districtprojects.

4e:Growingand
Developing
Professionally

Teacher engages in no
professional development
activities and/oresists
feedbackon teaching
performance and/omakes
no effort to share knowledge
with othersor to assume
professional responsibilities.

Teacher interactionare
characterized bjonest,
genuinebut inconsistent
attempts to serve students,
decisionmakingbased on
limited data,and/or minimal
compliance with school/district
regulations

Teacher interactionare
characterized byonesty,
integrity, confidentiality,
and/or assurance that all
studentsarefairly served,
participationin teamor
departmentaldecision
making,and/or full
compliance with regulations.

Teacher displaythe highest
standards of honestyntegrity,
confidentiality;assumptionof
leadershiprole with colleaguesn
servingstudents,challenging
negative attitudes/practicem
ensuringfull compliance with
regulations.

4f: Showing
Professionalism

Teachers professional
interactionsare characterized
by questionable integrity,
lack of awareness of student
needs,and/or decisions that
are selfserving,and/or do

not comply with
school/districtregulations

Teacher interactionare
characterized bjonest,
genuinebut inconsistent
attempts to serve students,
decisionmakingbased on
limited data,and/or minimal
compliance with school/district
regulations.

Teacher interactionare
characterized byonesty,
integrity, confidentiality,
and/or assurance that all
studentsarefairly served,
participationin teamor
departmentaldecision
makingand/or full
compliance with regulations.

Teacher displaythe highest
standards of honestyntegrity,
confidentiality;assumptionof
leadershiprole with colleaguesn
servingstudents,challenging
negative attitudes/practicesn
ensuringfull compliance with
regulations.

NBETES
thoughtfullyassessethef S & a 2




District SchoolBoardof MadisonCounty

InstructionalSpecialists/Coaches/Curriculu@oordinator

Instructional Specialist/Coach/Curriculun€oordinator

SelfAssessment EvaluatorAssessment Score
Domainl: Planningand Preparation(18 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement

(3 Points Each)

(O points each)

(1.8 point each)

(2.4points each)

(3 points each)

1la:Demonstrating
knowledgeof current
trends in specialty
areaandprofessional
development

Instructional specialist
demonstratedittle or no
familiarity with specialty area
or trendsin professional
development.

Instructional specialist
demonstrates basifamiliarity
with specialty are®r trends in
professional development.

Instructional specialist
demonstrates thorough
knowledgeof specialty area
and trends in professional
development.

LY&adNHzOGA2y L ¢
of specialty area and trends
professional developmeris wide

and deep; specialiss regardedas

anexpert by colleagues.

a

1b: Demonstrating
knowledgeof the
a0K22f Qandl
levels of teacheskill

in delivering that
program

Instructional specialist
demonstrates little or no
knowledge of thet OK 2 2 f
programor of teacherskill in
deliveringthat program.

Instructional specialist
demonstrates basiknowledge

ofthea OK 2 2 f Q &nd bINJ

teacher skilin deliveringthat
program.

Instructional specialist
demonstrates thorough
knowledge of theéi OK 2 2 §
programand of teacher skill
in deliveringthat program.

Instructional specialist is deeply
familiarg A G K G KS
and works to shapés future
direction and activelgeeks
informationasto teacher skilin
that program.

a OK

1c:Establishing goals
for the instructional
supportprogram
appropriateto the
settingandthe
teachers served

Instructional specialist has nd
clear goaldor the

instructional support
program,or they are
inappropriate toeither the
situationor the needof the
staff.

LyY&adNHzOGA2Y Lt
for the instructional support
programare rudimentary and
partially suitable tahe situation
and theneedsof the staff.

LyadNHzOGAz2y L f
for the instructional support
programare clear and are
suitableto the situation and
the needsof the staff.

LyaaNHzOGAZ Yyl

a

the instructional support program

are highly appropriat¢o the
situationand theneeds ofthe

staff. They have been developed

following consultations with
administrators anctolleagues.

1d: Demonstrating
knowledgeof
resourcesboth
within andbeyond
the schooland
district

Instructional specialist
demonstrates little or no
knowledge of resources
available irthe school or
district for teachers to
advance their skills.

Instructional specialist
demonstrates basiknowledge
of resources available the
school and district for teachers
to advance their skills.

Instructional specialist is fully
aware of resources available
in the school and district and
in thelarger professional
community for teachers to
advance their skills.

Instructional specialist actely
seeks ouhew resources froma
widerange of sources to enrich

i S OsifishEm@lementingthe

aoKz22ft Qa

LINEZ 3 NI

le:Planningthe
instructionalsupport
program,integrated
with the overall
school program

LyaidNHzOGAZ2Y ! §
consistof arandom
collectionof unrelated
activities,lackingcoherence
or an overall structure.

Ly&adNHzOGA2Yy Lt
hasa guidingprincipleand
includesa numberof
worthwhile activitiesput some
ofthemR2 y Qi theA G
broader goals.

4

LY&adNHzOGA2y L ¢
is well designed to support
teachersin theimprovement
of their instructional skills.

LY&adNHzOGA2y L ¢
highly coherenttakinginto
account thecompetingdemands
of makingpresentations and
consultingwith teachersand has
been developed following
consultation with administrators
and teachers.

a

1f: Developing plan
to evaluatethe
instructionalsupport
program

Instructional specialist has nd
plan to evaluate the program
or resists suggestions that
suchanevaluation is
important.

Instructional specialist has
rudimentary plarto evaluate
the instructional support
program.

Instructional support

A LISOA It Ackalu@e
the programis organized
around clear goals arttie
collectionof evidenceto
indicatethe degreeto which
the goals have been met.

LyadNHzOGA2y L f
plan is highly sophisticatedjith
imaginative sourcesf evidence

a

andaclear pathtoward improving

the programon anongoingbasis.




SelfAssessment

Instructional Specialist/Coach/Curriculun€oordinator

EvaluatorAssessment

Score

Domain2: The Classroonknvironment(30 Points)

Component

(6 Points Each)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(3.6 points each)

Effective

(4.8points each)

HighlyEffective

(6 points each)

2a: Creatingan
environment ofrust
andrespect

Teachers are reluctaro
requestassistancérom the
instructionall specialist,
fearingthat sucharequest
will be treatedasa signof
deficiency.

Relationships witlthe
instructional specialisire
cordial;teachersk 2 yfeRigt
initiatives established byhe
instructional specialist

Relationships witlthe
instructional specialisire
respectful,with some
contactsinitiated byteachers

Relationships witlthe instructional
specialist are highly respectfaihd
trustingwith manycontacts
initiated byteachers.

2b: Establishing
culturefor ongoing

Instructional specialist
conveys the senstat the
work of improvingnstruction

Teachers do not resitite
offerings of support fronthe
instructional specialist.

Instructional specialist
promotesa culture of
professional inquiry imvhich

Instructional specialist has
establishech culture of
professional inquiry imvhich

instructional is externally mandated and is| teachersseekassistanceén teachersinitiate projectsto be

improvement not importantto school improvingtheir instructional undertakenwith the supportof the
improvement. skills. specialist.

2c: Establishing clear | When teachersvantto Someprocedures (for example, | Instructional specialist has Proceduredor accesgo

procedures for
teachers to gain
access to
instructionalsupport

access assistance fraime
instructional specialisthey
are not sure howo goabout
it.

registeringfor workshopsre
clear toteacherswhereas
others(for examplereceiving
informal support) are not.

established:lear procedures
for teachergo usein gaining
access to support.

instructional supporareclear to
all teachers and haveeen
developedfollowing consultation

with administrators and teachers.

2d: Establishingaind
maintaining normsf
behaviorfor
professional
interactions

No norms of professional
conduct have been
establishedteachers are
frequently disrespectfui
their interactions with one
another.

Ly&adNHzOGA2Yy Lt
to establish norms of
professional conduct are
partially successful.

Instructional specialist has
establishedctlearnormsof
mutual respecfor
professional interaction.

Instructionalspecialist has
establishectlearnormsof mutual
respectfor professional
interaction. Teachers ensure that
their colleagues adhere tthese
standards ofonduct.

2e:Organizing
physical spacéor
workshops otraining

Instructional specialist makes
poor useof the physical
environment,resultingin

poor accesby some
participantstime lostdueto
poor useof training
equipment,or little alignment
betweenthe physical
arrangementndthe

workshop activities.

Thephysicakenvironmentdoes
not impedeworkshop activities.

Instructional specialist makes
good use of thghysical
environment,resultingin
engagemenbf all

participants inthe workshop
activities..

Instructional specialist makes
highly effectiveuseof the physical
environment,with teachers
contributingin the physical
arrangement.




Instructional Specialist/Coach/Curriculun€oordinator

SelfAssessment EvaluatorAssessment Score
Domain3: Instruction (40 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(8 PointsEach) (0 points each) (4.8points each) (6.4 points each) (8 points each)

3a: Collaborating
with teachers irthe

Instructional specialist
declinesto collaborate with
classroonteachers in the

Instructional specialist
collaborates with classroom
teachersin thedesign of

Instructional specialist
initiates collaboration with
classroonteachers in the

Instructional specialist initiates
collaboration with classroom
teachersin the design of

_de5|gno_f . design of instructional instructionallessons and units | design of instructional instructionallessons and units,
instructionalunits . - . - "
lessons and units. when specifically asked b so. | lessons and units. locatingadditional resourcefrom
andlessons .
sources outsid¢he school.
3b: Engaging Teachers decline LyaudaNdHzOuA2yl § All teachersare engaged in Teachers are highly engaged in

teachers in learning
newinstructional
skills

opportunitiesto engage in
professional learning.

to engage teachers in
professional learningre
partially successfulvith some
participating.

acquiringnew instructional
skills.

acquiringnew instructional skills
and take initiative irsuggesting
new areas for growth.

3c: Sharingexpertise
with staff

LY&AGdNHzOGA2Y I
model lessons and workshop|
are of poor quality oarenot
appropriateto the needsof
the teachers beingerved.

Thequality ofthe instructional
ALISOAFEAGGQE Y
workshops is mixedyith some
of them beingappropriated to
the needsof the teachersbeing
served.

Thequality ofthe
AYAUGENUZOGA2Y I
model lessons and workshop
is uniformly high and
appropriateto the needsof
the teachers beingerved.

Thequality ofthe instructional
& LIS O AnhofleNessbiss and
workshops is uniformlpighand
appropriateto the needsof the
teachers beingerved. The
instructional specialistonducts
extensivefollow-up work with
teachers.

3d:Locating
resourcesor
teachers to support
instructional
improvement

Instructional specialist fails to
locate resources for
instructionalimprovement

for teachersgven when
specificallyrequested to do
So.

LyadNHzOGA2yl €
to locate resourcefor
instructionalimprovementfor
teachersare partially successful,
reflectingincomplete
knowledge of whats available.

Instructional specialist
locates resources for
instructionalimprovement
for teachers when asked to
do so.

Instructional specialiss highly
proactivein locatingresourcesor
instructionalimprovementfor
teachers anticipatingheir needs.

3e:Demonstrating
flexibility and
responsiveness

Instructional specialist
adheres tahisplan,in spite
of evidence ofts inadequacy.

Instructional specialist makes
modes changes in th&upport
programwhen confrontedwith
evidenceof the needfor
change.

Instructional specialist makes
revisiongto the support
programwhen it isneeded.

Instructional specialist is
continually seekingvays to
improve thesupport programand
make changeasneeded in
responseo student,parent,or
teacher input.




SelfAssessment

Instructional Specialist/Coach/Curriculun€oordinator

EvaluatorAssessment

Score

Domain4: ProfessionaResponsibilitie{12 Points)

Component

(2 PointsEach)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(1.2point each)

Effective

(1.6point each)

HighlyEffective

(2 points each)

4a: Reflectingon
practice

Instructional specialist does
not reflecton practice or the
reflectionsareinaccurateor
selfserving.

LY&adNHzOGA2Yy Lt
reflectionon practice is
moderately accurate and
objectivewithout citing specific
examples and with only global
suggestions as to hoivmight
beimproved.

LY&adNHzOGA2y L ¢
reflection providesan
accurate and objective
description ofpractice,citing
specific positive and negative
characteristics. Instructional
specialist makes some
specific suggestions as to
how the supportprogram
mightbe improved.

Instructionala LISOA I £ A &
is highly accurate and perceptive

citing specific examples.
Instructional specialist draws @am
extensiverepertoireto suggest
alternative strategies,
accompanied by predictionof the
likely consequencesf each.

4b: preparingand
submittingbudgets
andreports

Instructional specialist does
not follow established
proceduredor preparing
budgets andsubmitting
reports.Reportsare routinely
late.

LY&adNHzOGA2Y L E
to prepare budgets are partially
successfulanticipatingmost
expendituresand following
establishedorocedures. Reports
are sometimes submitted on
time.

Instructional specialists
budgets are complete,
anticipatingall expenditures
and followingestablished
procedures. Reportare
always submitted otime.

Instructional specialist anticipates

and responds téeacherneeds
when preparingudgets,following
establishedorocedures and
suggestingmprovements to those
procedures.Reports are
submitted ontime.

4c: Coordinating
workwith other
instructional
specialists

Instructional specialist makes
no effort to collaborate with
other instructional specialists
within the district.

Instructional specialist responds
positivelyto the efforts of other
instructional specialists within
the district to collaborate.

Instructional specialist
initiates efforts to collaborate
with other instructional
specialists within thelistrict.

Instructional specialist takes
leadershiprole in coordinating
projectswith other instructional
specialistvithin and beyondhe
district.

4d: participating ina
professional
community

LY&dNHzOGA2Y L
relationships withcolleagues
are negative or seerving,
and thespecialisavoids
beinginvolvedin school and
district events and projects.

Ly&adNHzOGA2Yy Lt
relationships withcolleagues
are cordialand thespecialist
participates in school and
district events and projects
when specificallyequested.

Instructional specialist
participates activelyn school
and district events and
projectsand maintains
positiveand productive
relationships witrcolleagues.

Instructional specialists makes

substantialcontribution to school
and district events and projects
and assumea leadership role with
colleagues.

4e:Engagingn
professional
development

Instructional specialist does
not participatein
professional development
activities,even whensuch
activities areclearly needed
for the enhancemenbf skills.

LyadNHzOGA2yl €
participationin professional
developmentactivities idimited
to thosethat are convenientor
are required.

Instructional specialist seeks
out opportunitiesfor
professional development
based oranindividual
assessmentf need.

Instructional specialist actively

pursues professional development]

opportunities and makea
substantialcontribution tothe

profession through such activities

asparticipatingin state or national
conferencedor other specialist.

4f: Showing
professionalism
including integrity
andconfidentiality

Instructionalspecialist
displays dishonesin
interactions withcolleagues
and violatesnorms of
confidentiality.

Instructional specialist is honest
in interactions with colleagues
and respectsmiormsof
confidentiality.

Instructional specialist can be
counted onto hold the
higheststandardsof honesty
and integrityin interactions
with colleagues and respects
norms of confidentiality.

Instructional specialist can be
counted onto holdthe highest
standards of honesty andtegrity
and takesaleadershiprole with
colleagues in respectirtge norms
of confidentiality.




District SchoolBoardof MadisonCounty

Library/MediaSpecialists

SelfAssessment

Library/Media Specialist
EvaluatorAssessment

Score

Domainl: Planningand Preparation(18 Points)

Component

(3 Points Each)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(1.8 point each)

Effective

(2.4points each)

HighlyEffective

(3 points each)

la:Demonstrating
knowledgeof
literature and current
trends in
library/media
practiceand
informationin
technology

Library/media specialist
demonstrates little or no
knowledge of literature and
of current trends in practice
and informationtechnology.

Library/media specialist
demonstrates limited
knowledge of literature andf
currenttrendsto practice and
informationtechnology.

Library/media specialist
demonstrates through
knowledge of literature and
of current trends in practice
and informationtechnology.

Drawingon extensive professional
resaurces,library/media specialist
demonstrates rich understanding
of literature and ofcurrent trends
in informationtechnology.

1b: Demonstrating
knowledgeof the
a0K22f Qandl
studentinformation

Library/media specialist
demonstrates little or no
knowledge of thet OK 2 2 f

contentstandards anaf
students needs for

Library/media specialist
demonstrates basiknowledge
ofthea OK22ft Q& 02
a4l yRINR& | yR
needs forinformation skills

Library/media specialist
demonstrates thorough
knowledge of thet OK 2 2
contentstandards anaf

& ( dzR Begdsfar Q

Library/media specialitakesa
leadershiprole within the school
and district toarticulatethe needs
of students forinformation
technology.

n:ect‘-:-drsa;/nwthlrthat information skills within within thosestandards. information skills within
prog thosestandards. thosestandards.
Library/media specialistas [ AN} NEKYSRAL [ AN} NEKYSRALF|[[ A6 N} NEKk YSRA Ifora

1c: Establishing goals
for the library/media
program appropriate
to the settingand the
studentsserved

no clear goal$or the media

program,or they are

inappropriate toeither the
situationin the schoobr the

ageof the students.

for the media prograrrare
rudimentary and are partially
suitableto the situation inthe
school and thegeof the
students.

goals

for themedia program

are clear and appropriate to
the situationin the school
and to theageof the
students.

the media programare highly
appropriateto the situationin the
school ando the ageof the
students and haveeen developed
following consultations with
students and colleagues.

1d: Demonstrating
knowledgeof
resourcesboth
within andbeyond
the schooldistrict,
andaccess to such
resourcess
interlibraryloan.

Library/media specialist
demonstrates little or no
knowledge of resources
available for students and

teachersin the school,in

other schools irthe district,
and in thelarger community
to advance prograngoals.

Library/media specialist
demonstrates basiknowledge
of resources available for
students andeachersin the
school,in other schools ithe
district,and in the larger
community to advance program
goals.

Library/media specialisé
fully awareof resources
available for students and
teachersin the school,in
other schools irthe district,
and in thelarger community
to advance progrargoals.

Library/media specialiss fully
aware of resources available for
students andeachers andactively
seeks ouhewresources frona
widerange of sourcet enrichthe
a0K22f Q& LINE INI

le:Planningthe
library media
programintegrated
with the overall
school program

Library/media program
consistof arandom
collectionof unrelated

activities,lackingcoherence

or an overall structure.

Library/mediad LIS OA | £ A
hasa guidingprincipleand
includesa numberof
worthwhile activitiesput some
ofthemR2y Qi tHeA i ¢
broadergoals.

[ A0
plan is well designed to
support both teachers and
students intheir information
needs.

N} NEKYSRAL

[ AGN} NEKYSRALs &
highly coherenttakinginto
account thecompetingdemands
of scheduled time ithe library,
consultative work with teachers,
and work in maintainingnd
extendingthe collection; the plan
has been developed after
consultation withteachers.

1f: Developing plan
to evaluatethe
library/media
program

Library/media specialistas

no plan to evaluat¢he
programor resists
suggestions that sucin
evaluationis important

Library/media specialidtasa
rudimentary plan to evaluate
the library/media program.

[ AN} NEKYSRAL
plan to evaluate the program
is organized around clear
goals and theollection of
evidenceto indicatethe
degree to which the goals
have been met.

[ AN} NEKk YSRAI &
evaluationplanis highly
sophisticatedith imaginative
sourceof evidence andh clear
path toward improvinghe
programon anongoingbasis.




Library/Media Specialist

SelfAssessment EvaluatorAssessment Score
Domain2: The ClassroorEnvironment(30 Points)
Component Unsatisfactory Developing/Needs Effective Highly Effective
Improvement

(6 Points Each)

(0 points each)

(3.6points each)

(4.8points each)

(6 points each)

2a:Creatingan
environment of

respectandrapport

Interactionsboth between

and students and among
students,arenegative,

02
backgrounds and are
characterized bgarcasm,
put-downs,or conflict.

the library/media specialist

inappropriate,or insensitive
a (i deiugay G & Q

Interactions both betweenthe
library/media specialisand
students and amongtudents,
are generally appropriate and
free from conflict butmaybe
characterized byccasional
displaysof insensitivityor lack
of responsivenes® culturalor
developmentalifferences
amongstudents.

Interactions both between
the library/media specialist
and students and among
students,are polite and
respectful reflectinggeneral
warmth and caringand are
appropriateto the cultural
and developmental
differences amongroups of
students.

Interactions amonghe
library/media specialistipdividual
students,and theclassroom
teachersare highly respectful,
reflectinggenuinewarmth and
caringand sensitivityi 2 & (i dzA
culturesandlevels of
development. Students
themselvesensure high levels of
civility amongstudentsin the
library.

2b: Establishing
culturefor

investigationand
loveof literature

Library/media specialist
conveysasense thathe

required.

work of seekingnformation
and readinditerature is not
worth the time and energy

Library/media specialigoes
through themotionsof
performingthe work of the
position,but without anyreal
commitmentto it.

Library/media specialisin
interactions withboth
students and colleagues,
conveysasense othe
importance of seeking
information and reading
literature.

Library/media specialisin
interactions withboth students
and colleagues convegsenseof
the essentiahature ofseeking
information and readindjterature.
Students appeato have
internalizedthesevalues.

2c: Establishingand
maintaining library

circulationof materials,
workingon computers,

nonexistent or inefficient,

Media center routines and
proceduregfor example for

independentwork) areeither

Media center routines and
proceduregfor example for
circulationof materials,working
on computersjndependent
work) have beerstablished but
function sporadically.Effortsto

Media center routines and
proceduregfor example for
circulationof materials,
workingon computers,
independentwork) have
been established and

Media center routines and
proceduredfor example,
circulationof materials,workingon
computers,ndependent workare
seamless in their operation with
students assumingonsiderable

procedures resultingin general establish guideline®r library function smoothly. Library responsibility fottheir smooth
confusion. Library assistants | assistantsare partially assistantareclear as taheir | operation. Library assistants work
are confusedas totheir role. successful. role. independently and contribute to
the succes®f the media center.
There is no evidence that It appears thathe Standards of conduct appear| Standards of conduct adear,
standards otonducthave library/media specialishas to be clear to studentsand with evidence of student
been establishedand there madean effortto establish the library/media specialist participationin settingthem.
is little or no monitoringof standards ofonductfor monitors student behavior Library/mediad LIS OA £ A &
2d: Managing studentbehayior. Re_sponse students andr‘ies to monitor against thosestandarc{s.v monitoring of stude_ntbehavior is
) . to student misbehaviois studentbehaviorand respond [ [ A 0 N} NB Kk Y S RA | | subtle and preventiveand
studentbehavior . . . ; .
representativeor to student misbehaviorput responseo student responseo student misbehaviois
disrespectfubf student theseefforts arenot always misbehavioiis appropriate sensitive taindividual student
dignity. successful. and respectfuto students. needs.Students take an active role

in monitoringthe standardsof
behavior.

2e:Organizing
physical spac®

enablesmooth flow

Library/media specialist
makes poor usef the
physicalkenvironment,
confusingsignage,

work areas and computer

resultingin poortraffic flow,

inadequate spacedevoted to

use,and generatonfusion.

[ AONI NBEKYSRALI
to make usef the physical
environmentare uneven,
resultingin occasional
confusion.

Library/mediaspecialist
makes effective usef the
physicaknvironment,
resultingin good traffic flow,
clear signageand adequate
space devotedo work areas
and computer use.

Library/media specialishakes
highly effectiveuseof the physical
environment,resultingin clear
signageexcellenttraffic flow, and
adequate space devotetd work
areas and computer usén
addition,bookdisplaysare
attractive and inviting.




Library/Media Specialist

SelfAssessment EvaluatorAssessment Score
Domain3: Instruction (40 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(8 PointsEach) (0 points each) (4.8points each) (6.4 points each) (8 points each)

3a:Maintaining and
extendingthe library
collectionin
accordanceavith the
a0K22¢t and
within budget
limitations

Library/media specialigtils
to adhereto district or
professional guidelines in
selectingmaterials forthe
collection and does not
periodicallypurgethe
collectionof outdated
materials. Collection is
unbalanced amongifferent
areas.

Library/media specialisé
partially successfuh attempts
to adhereto district or
professional guidelines in
selectingmaterials,to weed the
collection,and toestablishthe
balance.

Library/media specialist
adheres to districor
professional guidelines in
selectingmaterials forthe
collection and periodically
purges thecollection of
outdatedmaterial. Collection
is balanced amondifferent
areas.

Library/media specialistelects
materials forthe collection
thoughtfullyand in consultation
with teachingcolleaguesand
periodically purges theollection
of outdated material.Collection is
balanced amongifferent areas.

3b: Collaborating
with teachers irthe

Library/media specialist
declinesto collaborate with
classroonteachers in the

Library/media specialist
collaborates with classroom
teachersin thedesign of

Library/media specialist
initiates collaboration with
classroonteachers in the

Library/media specialishitiates
collaboration withclassroom
teachersin the design of

_des gno . design of instructional instructionallessonsand units design of instructional instructionallessons and units,
instructionalunits . - . . "
lessons and units. when specifically asked tip so. | lessons and units. locatingadditional resourcefrom
andlessons .
sources outsid¢he school.
Students arenot engaged in | Only some students are Students are engaged in Students are highlgngaged in
3¢:Engaging enjoyingliterature andin engaged in enjoyintiterature enjoyingliterature andin enjoyingliterature andin learning

studentsin enjoying
literaturein learning
information skills

learninginformationskills
becauseof poor design of
activities,poor grouping
strategiesor inappropriate
materials.

and in learningnformation skills
due to uneverdesign of

activities,groupingstrategiesor
partially appropriate materials.

learninginformation skills
becauseof effectivedesign of
activities,groupingstrategies,
andappropriatematerials.

information skills and take
initiative in ensuringthe
engagemenbf their peers.

3d: Assisting students
andteachersn the
use of technologin
the library/media
center

Library/media specialist
declinegto assist students
and teachersn the useof
technology irthe
library/media center.

Library/media specialigtssists
students andeachersin theuse
of technology in the
library/media center when
specifically asked tdo so.

Library/media specialist
initiates sessions to assist
studentsandteachersin the
use of technology ithe
library/media center.

Library/media specialiss
proactivein initiating sessiongo
assiststudents and teacheris the
use of technology ithe
library/media center.

3e:Demonstrating
flexibility and
responsiveness

Library/media specialist
adheres tathe plan,in spite
of evidence ofts inadequacy.

Library/media specialishakes
modestchanges irthe
library/media programwhen
confronted with evidencef the
need for change.

Library/media specialist
makes revisiont the
library/media programwhen
they are needed.

Library/media specialisé
continually seekingvays to
improve thelibrary/media
programand makes changes
neededin responseo student,
parent,or teacher input.




SelfAssessment

Library/Media Specialist

EvaluatorAssessment

Score

Domain4: ProfessionaResponsibilitie{12 Points)

Component

(2 PointsEach)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(1.2point each)

Effective

(1.6point each)

HighlyEffective

(2 points each)

4a: Reflectingon
practice

Library/media specialistoes
not reflecton practice or the
reflectionsare inaccurateof
selfserving.

[ AON} NBEK YSRAI
reflectionon practice is
moderately accurate and
objective,without citing specific
examples and with only global
suggestions as to hoivmight
beimproved.

[ AONY NBEk YSRA I
reflection providesaan
accurate and objective
description ofpractice,citing
specific positive and negative
characteristics.
Library/media specialist
makes some specific
suggestions as to hothe
media progranmightbe
improved.

[ AN} NEKYSRAI a
reflectionis highly accurate and
perceptiveciting specific
examples.Library/media specialist
draws onan extensive repertoire
to suggestlternativestrategies
andtheir likely success.

4b: Preparingand
submitting reports
andbudgets

Library/media specialist
ignores teacher requests
when preparingequisitions
and budgets or doesot
follow established
procedures.Inventories and
reportsareroutinely late.

[ AONI NBEKYSRALI
to prepare budgets are partially
successfulkesponding
sometimes to teacher requests
and followingprocedures.
Inventoriesand reports are
sometimes submitted on time.

Library/media specialist
honorsteacher requests
when preparingequisitions
and budgets and follows
establishedprocedures.
Inventoriesand reports are
submitted ontime.

Library/media specialisinticipates
teacher needs when preparing
requisitions and budgeté$ollows
establishedoroceduresand
suggests improvements to those
procedures. Inventories and
reportsare submittedon time.

4c:Communicating
with the larger
community

Library/mediaspecialist
makes no effort tengagen
outreach efforts tgparentsor
the larger community.

Library/media specialishakes
sporadic efforts teengage in
outreach efforts tgparentsor
the larger community.

Library/media specialist
engages in outreach effis
to parents andhe larger
community.

Library/media specialisé
proactivein reachingout to
parents and establishingpntacts
with outsidelibraries,coordinating
efforts for mutual benefit.

4d: Participatingin a
professional
community

[ AN} NEKYSRAL

relationships wittcolleagues
are negative or seerving,
and thespecialisavoids
beinginvolvedin school and
district events and projects.

[ AONI NEKkYSRAL
relationships wittcolleagues
are cordialand thespecialist
participates in school and
district events and projects
when specificallyequested.

Library/media specialist
participates activelyn school
and district events and
projectsand maintains
positiveand productive
relationships witrcolleagues.

Library/media specialishakesa
substantialcontribution to school
and district events and projects
and assumes leadership with
colleagues.

4e:Engagingn
professional
development

Library/media specialistoes
not participatein
professionabevelopment
activities,even whensuch
activities areclearly needed
for the enhancemenbf skills.

[ AN} NEKYSRAL
participationin professional
developmentactivities idimited
to thosethat are convenientor
are required.

Library/mediaspecialisseeks
out opportunitiesfor
professional development
based oranindividual
assessmentf need.

Library/media specialisictively
pursues professional development]
opportunities and makea
substantialcontribution tothe
profession through suchctivities
asofferingworkshops to
colleagues.

4f: Showing
professionalism

Library/media specialist
displays dishonestyn
interactions withcolleagues,
students andhe pubilic;
violatescopyrightlaws.

Library/media specialiss
honestin interactions with
colleaguesstudents,andthe
public;respects copyrighws.

Library/media specialist
displays high standards
honestyand integrityin
interactions withcolleagues,
students andhe public;
adheres carefullyo copyright

laws.

Library/media specialistanbe
counted onto holdthe highest
standards of honesty andtegrity
and takesaleadershiprole with
colleagues in ensurirthere is no
plagiarismor violationof copyright
laws.




District SchoolBoardof MadisonCounty

SchoolCounselors

SchoolCounselor

SelfAssessment EvaluatorAssessment Score
Domain1: Planningand Preparation(18 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement

(3 Points Each)

(O points each)

(1.8 point each)

(2.4points each)

(3 points each)

1la:Demonstrating
knowledgeof
counselingheory
andtechniques

Counselor demonstrates little)
understandingpf counseling
theoryandtechniques.

Counselor demonstrates basic
understandingpf counseling
theory andtechniques.

Counselor demonstrates
understandingof counseling
theory andtechniques.

Counselor demonstrates deep and

thorough understandingf
counselingheory and techniques.

1b: Demonstrating
knowledgeof child
andadolescent
development

Counselor displays little or ng
knowledge of child and
adolescentevelopment.

Counselor displays partial
knowledge of child and
adolescentdevelopment.

Counselor displays accurate
understandingof the typical
developmental
characteristics ofhe age
group,as well as exceptions
to the generalpatterns.

In additionto accurate knowledge
of the typicaldevelopmental
characteristicof the agegroup
and exceptiongo the general
patterns,counselor displays
knowledge of theextentto which
individualstudents followthe
generalpatterns.

1c:Establishing goals
for the counseling
programappropriate
to the settingandthe
studentsserved

Counselor has no clear goals
for the counselingorogram,

or they areinappropriateto
either the situationor the
ageof the students.

| 2dzy & St 2 Niea
counselingorogramare
rudimentary and are partially
suitableto the situation and the
ageof the students.

32

/| 2dzya St 2 Ntbe&d 3
counselingorogramare clear
andappropriateto the
situationin the schoolnd to
the ageof the students.

[ 2dzyaSt2NEea I21
counselingorogramare highly
appropriateto the situationin the
school ando the ageof the
students and haveeen developed
following consultation with
students,parents,and colleagues.

1d: Demonstrating
knowledgeof state
andfederal
regulations and of
resourcedoth within
andbeyondthe
school and district.

Counselor demonstrates little
or no knowledgef
governmentakegulations

and of resourcefor students
available through thechool
or district.

Counselor displays awarenesfs
governmentaregulations and
of resourcedor students
available through thechool or
district, but no knowledge of
resources availablmore
broadly.

Counselor displays awarenes
of governmentategulations
and of resourcefor students
available through theschool
or district,and some
familiarity with resources
externalto the school.

| 2dzy aSt 2NDaA 1y2
governmentakegulations anaf
resourcedor studentsis extensive
includingthoseavailable through
the school or district and ithe
community.

le:Planningthe
counselingorogram,
integrated withthe

Counselingrrogramconsists
of arandomcollectionof
unrelated activitieslacking

| 2dzy & St 2 NaRuidind Jt
principle and includea number
of worthwhile activities,but

Counselor has developed
plan that includeghe
important aspects of

/ 2dzyaSt 2 NDA LX |
and serves teupportnot onlythe
students individually and igroups,

regularschool coherenceor an overall someofthemR 2 Yy Qi T A | counselingn the setting. but alsothe broadereducational
program structure. broader goals. program.
Counselor has no plao Counselor haa rudimentary | 2dzya St 28Béatel| / 2dzy a St 2 NRa isSAI
evaluate theprogramor plan to evaluate the counseling | the programis organized highly sophisticatedyith

1f: Developing plan
to evaluatethe
counselingorogram

resists suggestiortbat such
an evaluationis important.

program.

around clear goals arttie
collectionof evidenceto
indicatethe degreeto which

the goals have been met.

imaginative sourcesf evidence
andaclear pathtoward improving
the programon anongoingbasis.




SelfAssessment

SchoolCounselor

EvaluatorAssessment

Score

Domain2: The ClassroorEnvironment(30 Points)

Component

(6 Points Each)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(3.6 points each)

Effective

(4.8points each)

HighlyEffective

(6 points each)

2a: Creatingan
environment of
respectandrapport

/ 2dzyaSt 2NDa A
studentsare negative or
inappropriate,andthe
counselor does ngbiromote
positiveinteractions among
students.

/ 2dzya St 2ND& aAy
mix of positiveand negativethe
O2dzyaSt 2a8na S¥
encouragingositive
interactions amongtudentsare
partially successful.

| 2dzya St 2 NDaA A
studentsare positive and
respectful,and thecounselor
actively promotes positive
studentstudentinteractions.

Students seekut the counselor,
reflectinga high degree of comfort
and trust inthe relationship.
Counselor teachestudents howto
engage irpositiveinteractions.

2b: Establishing
culturefor productive
communication

Counselor makeso attempt
to establisha culture for
productive communication in
the school asawhole, either
amongstudentsor among
teachersor between
students andeachers.

/ 2dzyaSt 2N@a |G
promote a culture throughout
the school for productive and
respectfulcommunication
between and amongtudents
and teachersre partially
successful.

Counselor promotea culture
throughoutthe schoolfor
productive and respectful
communication between and
amongstudentsand
teachers.

Theculturein the school for
productive and respectful
communication between and
amongstudentsandteachers,
while guided byhe counselorjs
maintained byboth teachersand
students.

2c:managing
routines and
procedures

/ 2dzy &St 2 Ndethe N|
counselingcenter or
classroomwork arenon-
existentor in disarray.

Counselor has rudimentary and
partially successfubutines for
the counselingcenteror
classroom.

/ 2dzy & St 2 Ndethe N
counselingcenter or
classroonwork effectively.

/ 2dzy &St 2 Nathe N2 dz

counselingcenter orclassroomare
seamlessandstudentsassist in
maintainingthem.

2d: Establishing
standardsof conduct
andcontributingto
the culturefor
studentbehavior
throughoutthe
school.

Counselor has established
standards otonductfor
studentsduring counseling
sessions and makes no
contributionto maintaining
anenvironmentof civility in
the school.

| 2dzy & St 2 tNEstablish T
standards ofonductfor
counselingsessions are partially
successful Counselor attempts,
with limited succesdp
contribute tothe levelof civility
in theschool aawhole.

Counselor has established
clear standards of conduct
for counselingessions and
makesa significant
contributionto the
environmentof civility in the
school.

Counselor has establishetbar
standards otonductfor
counselingsessionsand students
contribute to maintaininghem.
Counselor takealeadership role
in maintainingthe environmentof
civility inthe school.

2e:Organizing
physical space

Thephysicakenvironmentis
in disarrayor isinappropriate
to the planned activities.

| 2dzy & St 2 Nibéeate {
aninvitingand weltorganized
physicakenvironmentare
partially successful.

Counselingenteror
classroomarrangements are
invitingand conduciveo the
plannedactivities.

Counselingenteror classroom
arrangements are invitingnd
conduciveto the planned
activities. Students have
contributed ideago the physical
arrangement.




SchoolCounselor

SelfAssessment EvaluatorAssessment Score
Domain3: Instruction (40 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(8 PointsEach) (0 points each) (4.8points each) (6.4 points each) (8 points each)

3a: Assessingtudent
needs

Counselor doenot assess
studentneeds,or the
assessments result in
inaccurateconclusions.

/ 2dzyaSt 2NRa | &
studentneeds are perfunctory.

Counselor assessstudent
needs and knows theange
of student needsn the
school.

Counselor conductdetailed and
individualized assessments of
studentneeds to contributeo
programplanning.

3b: Assisting students
andteachersn the
formulationof
academic,
personal/socialand
careerplans,based

on knowledgeof
studentneeds

/| 2dzy a St 2 NRa LI
independentof identified
studentneeds.

/ 2dzya St 2 NDRelp |
students andeachers
formulate academic,
personal/socialand career
plans are partiallpuccessful.

Counselor helpstudents and
teachersformulate academic,
personal/socialand career
plans for groupsf students.

Counselor helpsdividual
students andeachersformulate
academicpersonal/socialand
career plans.

3c:usingcounseling
techniquesn
individualand
classroonprograms

Counselor has fewounseling
techniquegto help students
acquire skillsn decision
makingand problemsolving
for both interactions with
other students anduture
planning.

Counselor displaysnarrow
range of counselingechniques
to help students acquire skills in|
decision makingind problem
solvingfor both interactions

with other studentsand future
planning.

Counselor usearangeof
counselingechniquesto help
students acquire skilis
decision makingind problem
solvingfor both interactions
with other studentsfor

future planning.

Caunselor usesn extensive range
of counselingechniques to help
students acquire skilis decision
makingand problemsolvingfor
both interactions with other
students anduture planning.

3d: Brokering
resourceo meet
needs

Counselor doesot make
connections with other
programs in order to meet
studentneeds.

| 2dzy &4 St 2idbreker S T
services with other programs in
the school are partially
successful.

Counselor brokers withther
programs within theschool
or districtto meet student
needs.

Counselor brokers witbther
programs and agencidmth within
and beyond theschoolor district
to meet individuaktudent.Needs.

3e:Demonstrating
flexibility and
responsiveness

Counselor adhere® the
plan or programin spiteof
evidenceof its inadequacy.

Counselor makes modest
changes in theounseling
programwhen confrontedwith
evidenceof the needfor

change.

Counselor makes revisions in
the counselingorogramwhen
they are needed.

Counselor is continually seeking
ways to improve theounseling
programand makes changess
neededin responseto student,
parent,or teacher input.




SelfAssessment

SchoolCounselor

EvaluatorAssessment

Score

Domain4: ProfessionaResponsibilitie{12 Points)

Component

(2 PointsEach)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(1.2 point each)

Effective

(1.6point each)

HighlyEffective

(2 points each)

4a: Reflectingon
practice

Counselor doesot reflect on
practice,or the reflections
areinaccurate or selerving.

/ 2dzyaSt 2NDa& NB
practiceis moderately accurate
andobjectivewithout citing

specific examples and with only|

global suggestions as to hatv
mightbe improved.

/| 2dzy St 2ND& N
providesan accurate and
objectivedescriptionof
practice,citing specific
positiveand negative
characteristics. Counselor
makes some specific
suggestions as to hothe
counselingorogrammightbe
improved.

| 2dzy St 2ND& NBT
accurate and perceptivejting
specific examples thatere not
fully successful for at least some
students. Counselor draws oan
extensiverepertoireto suggest
alternative strategies.

4b: Maintaining
recordsand
submitting themin a
timely fashion

/ 2 dzy & St 2 Ndaaids,N|
anddocumentation are
missingJate, or inaccurate,
resultingin confusion.

| 2 dzy & St 2 Ndagids,NB
and documentation are
generally accurate bure
occasionally late.

/ 2 dzy & St 2 Ndagids,N
and documentation are
accurate andare submitted

in atimely manner.

/ 2dzy & St 2 NId &ecotd LILJ
keepingis highly systematiand
efficientand servesisamodelfor
colleagues in other schools.

4c:Communicating
with families

Counselor provides no
informationto families,
either about thecounseling
programasawhole orabout
individualstudents.

Counselor provides limited
though accurate informatioto
families abouthe counseling
programasawhole andabout
individualstudents..

Counselor provides thorough
and accurate informatioto
familiesaboutthe counseling
programasawhole and
aboutindividualstudents.

Counselor is proactive in providing|
informationto families abouthe
counselingorogramand about
individualstudents througha
variety of means.

4d: Participatingin a
professional
community

/| 2dzya St 2 ND& N
with colleagues are negative
or selfserving,and counselor
avoids beingnvolved in
school and district events and
projects.

| 2dzy &St 2 ND awithNB
colleagues are cordiand
counselor participates school
and district events and projects
when specificallyequested.

Counselor participates
actively in school and district
events and projects and
maintains positive and
productive relationships with
colleagues.

Counselor makea substantial
contributionto schal and district
events and projects and assumes
leadership with colleagues.

4e:Engagingn
professional
development

Counselor doerot
participate in professional
developmentactivities even
when such activitieare
clearly neededor the
developmentof counseling
skills.

/ 2dzy 4 St 2 NR& LI
professional development
activitiesislimited to thosethat
re convenienor are required.

Counselor seeks out
opportunitiesfor professional
developmentbased oran
individualassessmenbf
need.

Counselor actively pursues
professional development
opportunities and makea
substantialcontribution tothe
profession through such activities
asofferingworkshops to
colleagues.

4f: Showing
professionalism

Counselor displays
dishonestyin interactions
with colleaguesstudents,
and thepublic,violates
principles ofconfidentiality.

Counselor is honest
interactions withcolleagues,
students,and thepublic;does
not violate confidentiality.

Counselor displays high
standards of honesty,
integrity andconfidentiality
in interactions with
colleaguesstudents,andthe
public;advocatedor
students when needed.

Counselor can be countesh to
hold thehigheststandardsof
honesty,integrity, and
confidentiality ando advocate for
students,takingaleadershiprole
with colleagues.




District SchoolBoardof MadisonCounty

ESEtaffing/ProgramSpecialists

StaffingSpecialist

SelfAssessment EvaluatorAssessment Score
Domainl: Planningand Preparation(18 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement

(3 Points Each) (O points each) (1.8 point each) (2.4points each) (3 points each)

. . ESEStaffing/Program ESEStaffing/ProgranSpecialist | ESEStaffing/Program ESEStaffing/Progranpecialist
la:Demonstrating S . - L
knowledgeof current Specialistemonstratedittle demonstrates basic Specialistemonstrates demonstrates deep anthorough
trends in specialty understandingpf ESE understandingpf ESEligibility understandingpf ESE understandingof ESEligibility
area P eligibility requirements and requirements and MTSS eligibility requirements and requirements and MTS®ocess.
MTSSProcess Process. MTSSProcess.
ESEStaffing/Program ESEStaffing/ProgranSpecialist | ESEStaffing/Program ESEstaffing/ProgranSpecialists

1b:Demonstrating Specialistemonstratedittle RSSLIX & FIFYAtAlN]

demonstrates basi&nowledge | Specialistemonstrates

I;‘noowriegggoé 10 or no knowledgef the ofthed O K 2ESBpragfam(s). | thorough knowledge athe ESEprogram(s) and actively seeks
program(s) & O K 2EBBragtam(s). & O K 2EBBragam(s). information and resources to help

support the program(s).

1c:Establishingoals | ESEStaffing/Program ESEStaffing/Program ESEStaffing/Program ESEStaffing/Prograrf LIS OA |

for the Staffing Specialishasnocleargoals | { LIS OA I t fordhé &affingd| { LISOA I £ fordhé Q& | goals forthe StaffingSpecialist
Specialisprogram for the StaffingSpecialist Specialisprogramare StaffingSpecialist program programare highly appropriatéo
appropriateto the program,or they are rudimentary and are partially are clear and appropriate to | the school/students andhave been
settingandthe inappropriate forthe suitableto the school/students. | the school/student. developedfollowing consultation
studentsserved school/students. with stakeholders.
ESEStaffing/Program ESEStaffing/Program ESEStaffing/Program ESBstaffing/Progran{ LIS OA | {

{ LISOA | fchrsisisoh
randomcollection of
unrelated activitieslacking
coherenceor an overall
structure.

{ LISOA I f A &aguidilg LJ Specialishas developed
principle and includeanumber | plan that includeshe

of worthwhile activities,but important aspects of the
someofthemR 2 y Qi ¥ A | eligibility process and
broader goalsESE providingtechnicalassistance
Staffing/Progran8pecialist has | to ESEtaff at theschool.
developeda planthat includes
the important aspect®of the
eligibility process and providing
technicalassistance to ESfaff
at the school.

plan is highly cohereréind serves
to supportnot only theschool and
staff, but alsothe broader

1d: Planningthe educationalprogram.

StaffingSpecialist
Programintegrated
with the regular
school program

1le:Demonstrating
knowledgeof state
guidelinesfederal

ESEStaffing/Program
Specialistemonstratedittle
or no knowledgef state
guidelinesfederal

ESEStaffing/ProgranSpecialist
demonstrates awarenessf
state guidelinesfederal
regulationsand district policies

ESEStaffing/Program
Specialishascurrent
knowledge of state
guidelinesfederal

ESEStaffing/ProgranSpecialist
knowledge of governmental
guidelines and ofesourcesor
studentsis extensive and staffing

specialist serveasaresourceto
othersregardingstate guidelines,
federalregulations and district

regulationsand district
policies and procedures or
failsto follow them.

regulationsand district
policies and procedures and
consistentlyfollows them.

regulations and
district policies and
procedures,

and procedures anthakesan
effort to follow them.

policies and procedures.

1f: Assessingoal

ESEstaffing/Program
Specialistoes notevaluate
servicesat the individual,

ESEstaffing/ProgranSpecialist
rarely incorporates datan
evaluationof servicesat the

ESEstaffing/Program
Specialistegularly
incorporates datan

ESEstaffing/ProgranSpecialist
regularly incorporates datanalysis
in evaluation of servicest

evaluationor servicesat the
individual,group,and/or
systems levels

individual,group and/or
systems level.

the individual,group and/or
systems levels anslies thedata to
improve services andutcomes.

achievement group and/orsystems level.




SelfAssessment

StaffingSpecialist

EvaluatorAssessment Score

Domain2: The ClassroorEnvironment(30 Points)

Component

(6 Points Each)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(3.6 points each)

Effective

(4.8points each)

HighlyEffective

(6 points each)

2a: Creatingan
environment of
respectandrapport

ESEStaffing/Program
Specialistioes not make
accurate reflective
commentsdisplay active
listeningskills,or exhibit
respectfuland sensitive
behaviors toward others in
the educational setting.

ESEstaffing/ProgranSpecialist
attempts to make accurate
reflectivecomments display
active listeningskills,or exhibit
respectfuland sensitive
behaviors toward others in the
educationaketting.

ESEstaffing/Program
Specialistonsistently makes
accurate reflective
commentsdisplays active
listeningskills,or exhibits
respectfuland sensitive
behaviors toward others in
the educational setting.

ESEstaffing/ProgranSpecialist
demonstraes excellentapport
buildingand interpersonal skills by
consistently makingccurate
reflectivecomments displaying
active listeningskills,and
exhibitingrespective and sensitive
behavior toward others in the
educationalketting.

2b: Establishing
Culturefor Productive
communication

ESEStaffing/Program
Specialismakes no attempt
to establisha culturefor
productive communication
amongmembers ofthe
IEP/EP/504eam. TheESE
Staffing/ProgranSpecialist
allows theteamto be
disrespectfubnd off task
duringthe IEP/EP/504
meeting.

ESEStaffing/ProgranSpecialist
attempts to establista culture
for productivecommunication
amongmembers ofthe
IEP/EP/504eam and makes
attempts to createa positive
IEP/EP/504neeting.

ESEStaffing/Program
specialist promotes culture
for productive
communication among
members of thdEP/EP/504
team and exhibitsskillsto
maintaina productive and
positivel EP/ERneeting.

ESEStaffing/ProgranSpecialist
consistently promotes: culture for
productive commurgation among
members of thdEP/EP/504 team
and exhibits skills to ensure thEP
meetingis productive and positive.

2c: Establishing clear
procedures foschool
staff and
stakeholders to gain
access to staffing
specialissupport

ESEStaffing/Program
Specialishasno clear
proceduresor processesor
school staff and stakeholders
to access assistané®m the
staffingspecialist.

ESEstaffing/ProgranSpecialist
has rudimentary and partially
clear processes and procedureg
for school staff andtakeholders
to access assistané®m the
staffingspecialist.

ESEStaffing/Program
ALISOAL tAAGQA
procedureswork effectively
soschool staff and
stakeholderknowhow to
access assistance fraime
staffingspecialist.

ESBstaffing/Progran{ LIS OA | {
processes and procedures are
seamlessTherole ofthe staffing
specialist and thservices he/she
providesare clearto all
stakeholders.

2d: Establishingand
maintaining normsf
conduct for

No norms ofrofessional
conduct have been
establishedESE
Staffing/Progran{ LJS OA I

ESEStaffing/Program
{LSOALFEAAGQE A
colleagues and other
professionals areordial.

ESEStaffing/Program
Specialistonsistently
maintains respectful
interactions withcolleagues

ESEstaffing/programSpecialist
actively maintains invitingnd
mutually respectfuinteractions
with colleagues andther

professional interactions withcolleagues andother professionals. professionals.
interactions andother professional staff

are frequently disrespectful.

TheESEstaffing/Program TheESEstaffing/Program The ESEStaffing/Program TheESEstaffing/Program

2e:organizing
physical space

{ LISOA I £t A a disia
disarray

{LISOAFEtAAGQE |
aninvitingand weltorganized
office space arpartially
successful.

{LISOAlt AaGiIQA
inviting and conduciveo
professional interactions.

{ LISOA I t A & Gigiwiting T
and conducivéo professional
interactions,leadingto
stakeholders feelinghvited and
welcomed.




StaffingSpecialist

SeltAssessment EvaluatorAssessment Score
Domain3: Instruction (40 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(8 PointsEach) (0 points each) (4.8points each) (6.4 points each) (8 points each)
ESEStaffing/Program ESEStaffing/ProgranSpecialist | ESEStaffing/Program ESEstaffing/ProgranSpecialist

3a: Collaborating
with teachers

specialist doesot provide
updated trainingnformation
to teachers after staffing
specialist meetings.

inconsistently provides basic
traininginformation toteachers
after staffingspecialist
meetings.

Specialistonsistently
providestraininginformation
to teachers after staffing
specialist meetings.

consistently provides detailed
traininginformation and provides
additionaltraininginformationin
additionto that provided bythe
district.

3b: Evaluating
studentneeds in
compliancewith
stateand district
Special Programand
Procedures

ESEStaffing/Program
Specialists unprepared
when conductingE SE/EP/504
eligibility meetings.

ESEStaffing/ProgranSpecialist
has documentation/forms
availablefor ESE/EP/504
eligibility meetingsbut is
disorganized and does not
adequatelyfollow established
procedures.

ESEStaffing/Program
Specialists prepared with
correct documentation and
forms for ESE/EP/504
eligibility meetingand
adequatelyfollows
establishedprocedures.

ESEStaffing/ProgranSpecialists
thoroughlyprepared with correct
documentation andormsfor
ESE/EP/50dligibility meetings and
consistentlyfollows established
proceduresgnsuringthe
participants understanthe
procedures.

3c:Communicating

ESEStaffing/Program
Specialistailsto
communicate withifamilies or
secure appropriate parental
signaturespr communicates

ESEStaffing/Program
{LSOAFtAaGQa O
families is partially successful;
signatures are obtainebut

there are occasional

ESEStaffing/Program
{LISOAFtAAGQA
with familiesis successful;
signatures are obtained i
manner sensitivéo cultural

ESBstaffing/Progran{ LIS OA | {
communication with familiegs
highly successfusignaturesare
obtainedin a manner sensitive to
culturaltraditions, linguistic

with families in aninsensitive manner. insensitivities tacultural traditions, linguistic traditions | traditions and/orunique
traditions, linguistic traditions and/or unique characteristics| characteristics ofhe family.
and/or unigue characteristiosf | of the family.
the family
ESEStaffing/Program ESEStaffing/ProgranSpecialist | ESEStaffing/Program ESEStaffing/ProgranSpecialists
3d: Collecting Specialisheglectsto collect collectsmostof the important Specialistollectsall proactivein collectingimportant

information;writing
IEP?EP

important information on
which to base the
components of the
IEP/EP/504.

information onwhichto base
the componentsof the
IEP/EP/504.

important information on
which to base the
components of the
IEP/EP/504.

information onwhichto basethe
components of the IEP/EP/504 by
actively collaboratingvith

teachers and parents.

3e:Demonstrating
flexibility and
responsiveness

ESEStaffing/Program
Specialisadheresto his/her
plan in spite okvidence of its
inadequacy.

ESEStaffing/ProgramSpecialist
makes modesthanges in plan
when confronted with evidence
of theneed forchange.

ESEStaffing/Program
Specialistnakes revisions to
the plan whenit is needed.

ESEStaffing/ProgranSpecialisis
continuallyseekingways to
improve theplan and makes
changesasneeded,in response to
student, parent, teacheror
administratorinput.




StaffingSpecialist
SelfAssessment EvaluatorAssessment Score

Domain4: ProfessionaResponsibilitie12 Points)

Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(2 PointsEach) (0 points each) (1.2 point each) (1.6point each) (2 points each)
ESEStaffing/Program ESEStaffing/Program ESEstaffing/Program ESBtaffing/Progranf LJS OA | f
Specialistioes notreflecton | { LISOA | £ A &dnQa N| { LISOA Il £ A &G Qa | reflectionis highly accurate and
practice,or the reflections practiceis moderately accurate | providesanaccurate and perceptiveciting specific examples
are inaccurate or seferving | andobjectivewithout citing objectivedescriptionof and thestaffingspecialisdevelops
specific examples and with only| practice,citing specific aplan to improve and measure
4a: Reflectingon global suggestions as kow it positiveand negative changes in practice.
practice mightbe improved. characteristics.
Staffing/ProgranSpecialist
makes some specific
suggestions as to how
programs and procedures
mightbe improved.
ESBStaffing/Program ESBtaffing{ LIS OA | A & | ESBtaffing/Program ESBtaffing/Progran{ LIS OA I f
. . Specialistioes notfollow to follow established Specialistonsistently follows | approach to IEP/EP/504
4b: Schedulingnd - . - o .
preparing IEPS/EPs estabh;hedorocedures‘or proceduredor preparing establl_sheq)roceduresfor preparationis highly systematic
- preparinglEPs/EPs/504s and| |IEPs/EPs/504s are partially preparinglEPs/EPs/504s and| and servessamodel for
andsubmitting - . )
IEPS/EPs to district in submittingcompleted successfuiand follow consistently submits o collgagues.lEP_s/EPs/504s_arc_e
atimelymanner IEPS/EPs/504s. establishedprocedures. IEPS/EPs/504s to thistrict routinely submittedto the district
IEP/EP/504ubmissions to asrequired. within two weeksof the
district arenot consistent. IEP/EP/504neetingoccurring.
ESEStaffing/Program ESEStaffing/ProgranSpecialist | ESEStaffing/Program ESEStaffing/ProgranSpecialist
4c: Coordinating Specialistnakes nceffort to responds positively tother Specialistnitiates efforts to takesaleadershiprolein
work with other collaborate with other staffingspecialists withirthe collaborate with other coordinatingcollaborative
staffing specialists staffingspecialists. district to collaborate. staffingspecialists withirthe initiatives amongpther staffing
district. specialists.
ESEStaffing/Program ESEStaffing/Program ESEStaffing/Program ESEStaffing/ProgranSpecialist
{LISOAl tA&aGQa |{LISOAI Tt A&GQA N Specialisparticipates actively| makesasubstantialcontributionto
4d: Participatingina | colleagues are negative or colleagues are cordiaand the in school/district events and | schod/district eventsand
professional seltservingand thespecialist | specialist participates in initiatives. Instructional initiatives. Staffingspecialist
community avoids beingnvolved in school/districteventsand specialist maintains positive | assumes leadership role with
school/districteventsand initiatives when specifically and productive relationships | colleagues.
initiatives. requested. with colleagues.
ESEStaffing/Program ESEStaffing/Program ESEStaffing/Program ESEStaffing/ProgranSpecialist
Specialist does not {LISOAl t A&dlii@a LJ specialist seeks out actively pursues professional
4e:Engagingn participate in professional professional development opportunitiesfor professional | developmentopportunities and
: . developmentactivities,even | activitiesislimited to thosethat | developmentbased oran makesa substantialcontribution to
professional L ) . N .
when such activitieare are convenienbr required. individualassessmenof the professionthrough such
development L . .
clearly neededor the need. activitiesasoffering professional
enhancemenbf skills. learningopportunities to
colleagues.
ESEStaffing/Program ESEStaffing/ProgranSpecialist | ESEStaffing/Program ESEStaffing/ProgranSpecialistan
specialist displays dishonesty| is honestin interactions with Specialistlisplayshigh be countedon to hold thehighest
. . in interactions with colleagues and respea®rms standards of honesty, standards of honestyntegrity.
4f: Showing . A ., ; oo ; . ) -
; . colleagues and violates of confidentiality. integrity in interactions with | Staffingspecialistakesa
professionalism ) . : . .
norms of confidentiality. colleagues and respects leadershiprole with colleagues in
norms of confidentiality. respectingnorms of
confidentiality.




District SchoolBoardof MadisonCounty

TherapeuticSpecialist

TherapeuticSpecialist

SelfAssessment EvaluatorAssessment Score
Domainl: Planningand Preparation(18 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement

(3 Points Each)

(O points each)

(1.8 point each)

(2.4points each)

(3 points each)

1la:Demonstrating
knowledgeand skill
in the specialist
therapyarea;holding
therelevant
certificateor license

Specialistemonstratedittle
or no knowledge and skith
the therapy areagoesnot
hold thenecessargertificate

or license.

Specialistemonstrates basic
knowledge and skill in the
therapy areaholdsthe
necessary certificate dicense.

Specialistemonstrates
thorough knowledge and skill
in thetherapy areaholdsthe
necessary certificate or
license.

Specialistdemonstrates extensive
knowledge and skill in the therap
area;holds an advancedertificate
or license.

1b: Establishingyoals
for the therapy
programappropriate
to the settingandthe
studentsserved

Specialishasno clear goals
for the therapy programor
they are inappropriateto
either the situationor the

ageof the students.

{ LISOA I  fordhé®eiapyd| { LISOA | f fordhé Q&
therapy programere clear
andappropriateto the

situationin the schooknd to
the ageof the students.

programare rudimentary and
are partially suitabléo the
situationand tothe ageof the
students.

{ LISOAX I { forkhé Retapyd 2
programare highly appropriatéo
the situationin the school ando
the ageof the studentsand have
beendeveloped following
consultations with administrators
and teachers.

1c:Demonstrating
knowledgeof district,
state,andfederal
regulations and
guidelines

Specialistemonstratedittle
or no knowledgef special

educationlaws and
procedures.

Specialistemonstrates basic
knowledge of speciaducation
laws and procedures.

Specialistemonstrates
thorough knowledge of
speciakeducationlaws and
procedures.

{LISOAFtAEAGQE 1Y
educationlaws and procedures is
extensivespecialistakesa
leadershiprole in reviewingand
revisingdistrict policies.

1d: Demonstrating
knowledgeof
resourcesboth
within andbeyond
the schooland
district

Specialistemonstratedittle
or no knowledgef resources

for students available

through theschool ordistrict.

Specialistemonstrates basic
knowledge of resourcefer
students availabléhroughthe
school or district.

Specialisdtemonstrates
thorough knowledge of
resourcedor students
available through thechool
or district andsome
familiarity with resources
outsidethe district.

Specialistemonstrates extensive
knowledge of resourcefer
students availabléhroughthe
school or district anéh the larger
community.

le:Planningthe
therapyprogram,
integrated withthe
regularschool
program,to meetthe
needs of individual
students

Therapy progranconsists of

arandomcollection of

unrelated activitieslacking
coherenceor an overall

structure.

{ LISOA | t A &gudidig LJ Specialishas developed
plan that includeshe

important aspects ofvorkin
the setting.

principle and includea number
of worthwhile activities,but
someofthemR2 y Qi FA
broader goals.

{ LISOA | tis\higlilyzaherédt
and preventive and serves to
support students individually,
within the broader educational
program.

1f: Developing plan
to evaluatethe
therapyprogram

Specialishasno planto
evaluate the progranor
resists suggestiorthat such
an evaluationis important.

Specialishasa rudimentary
plan to evaluate the therapy
program.

{ LIS O Aplantd evaiugé
the programis organized
around clear goals arttie
collectionof evidenceto
indicatethe degreeto which
the goals have been met.

{LISOAl f Aapans SO
highly sophisticatedyith
imaginative sourcesf evidence
andaclear pathtoward improving
the programon anongoingbasis.




SelfAssessment

TherapeuticSpecialist

EvaluatorAssessment

Score

Domain2: The ClassroorEnvironment(30 Points)

Component

(6 Points Each)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(3.6 points each)

Effective

(4.8points each)

HighlyEffective

(6 points each)

2a: Establistrapport
with students

{LSOALFfAEGQA
studentsare negative or
inappropriate;students
appear uncomfortable in the
testingand treatmentcenter

{LISOAL t A adaed A
mix of positive and negativehe
& LIS OA I f Aal deceibping
rapport arepartially successful.

{LSOAFtAGGQA
studentsare positive and
respectful;students appear
comfortablein thetesting
and treatmentcenter.

Students seekut the specialist,
reflectinga high degree of comfort
and trust inthe relationship.

2b: Organizingime
effectively

Specialisexercises poor
judgmentin setting priorities,
resultingin confusion missed
deadlinesand conflicting
schedules.

{ LISOA I t-rhadapem@nt G
skillsare moderately well
developedessentiahctivities
are carried output not always
in the mostefficientmanner.

Specialisexercises good
judgmentin settingpriorities,
resultingin clear schedules
and important work being
accomplished imn efficient
manner.

Specialistemonstrates excellent
time-managementkills,
accomplishin@ll tasks ira
seamless manneteachers and
students understand their
schedules.

2c: :Establishing
clearprocedures for
school staff and
stakeholders to gain
access to therapeutic
specialissupport.

No procedures foreferrals
have been established; when|
teacherswantto refera
studentfor speciakervices,
they are not surehow to go
aboutit.

Specialishasestablished
proceduredor referrals,but the
detailsare not alwaysclear.

Proceduredor referrals and
for meetings and
consultations with parents
and administratorare clear
to everyone.

Proceduredor all aspect®of
referral and testingrotocolsare
clear toeveryoneand have been
developedin consultation with
teachers and administrators.

2d: Establishing
standardsof conduct
in the treatment
center

No standard®f conduct have
been establishedand
specialistisregards or fails
to address negative student
behavior duringevaluationor
treatment.

Standards of conduct appetr
have been establishefdr the
testingand treatmentcenter.
{LSOAFEAEAGQE |
and correct negative student
behaviorduringevaluationand
treatmentare partially
successful.

Standards of conduct have
been establishedor the
testingand treatmentcenter.
Specialismonitors student
behavior against those
standardsyesponse to
studentsis appropriate and
respectful.

Standards of conduct have been
establishedor the testingand

treatmentcenter. { LIS OA | f A

monitoring of students issubtle
and preventiveand students
engage in selnonitoring
behavior.

2e:Organizing
physical spacéor
testingof students
andproviding
therapy.

Thetestingand treatment
centeris disorganized and
poorly suitedto workingwith
students. Materialsare
usually available.

Thetestingand treatment
centeris moderatelywell
organized and moderately well
suitedto workingwith students.
Materialsare difficult to find
whenneeded.

Thetestingand treatment
centeris well organized,;
materials are available when
needed.

Thetestingand treatmentcenter is
highly organized and iaviting to

students. Materialsare convenient

whenneeded.




TherapeuticSpecialist

SelfAssessment EvaluatorAssessment Score
Domain3: Instruction (40Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(8 PointsEach) (0 points each) (4.8points each) (6.4 points each) (8 points each)
3a: Respondingo Specialisfailsto respond to Specialistespondgo referrals Specialistespondso Specialists proactivein
referralsand referrals or makes hasty when pressed and makes referrals and makes thorough respondingto referrals and makes

evaluating student
needs

assessments of student
needs.

adequate assessments$
studentneeds.

assessments of student
needs.

highly competenassessmentef
studentneeds.

3b: Developing and
implementing
treatment planso
YIEAYAT S
success

al

Specialisfailsto develop
treatmentplans suitable for
students,or plans are
mismatched with thdindings
of assessments.

{ LISOA I  forstidedts LJ

are partially suitabléor themor
sporadically aligned with
identified needs.

{ LISOA | t forasiu@eats
are suitable foithem and are
aligned with identified needs.

Specialistlevelopscomprehensive
plans for studentsfindingways to
creatively meet studenheeds and
incorporate manyelated
elements.

3c:Communicating

Specialistailsto
communicate with families
and secure necessary
permission forevaluations or

{LSOAlrtAalQa O

families is partially successful;
permissions are obtainetut
there are occasional

Specialistommunicates with
families and secures
necessary permissidior
evaluationsdoingso ina

Specialissecures necessary
permissions and communicates
with families inamanner highly
sensitive to cultural and linguistic

with families communicates iran insensitivities taculturaland manner sensitivéo cultural traditions. Specialisteaches outo
insensitive manner. linguistic traditions. and linguistictraditions. families of student$o enhance
trust.
Specialisheglectsto collect Specialistollectsmostof the Specialistollectsall the Specialists proactiven collecting
3d: Collecting important information on important information on which | important information on important information,

information;writing
reports

which to base treatment
plans; reports are inaccurate
or not appropriateto the
audience.

to base treatmenplans; reports

areaccuratebut lackingin
clarityand not always
appropriateto the audience.

which to base treatment
plans; reports are accurate
andappropriateto the
audience.

interviewingteachers and parents
if necessaryreports are accurate
and clearly written and are tailored
for the audience.

3e:Demonstrating
flexibility and
responsiveness

Specialisadheresto the plan
or program,in spite of
evidenceof its inadequacy.

Specialismakes modest
changes in théreatment
programwhen confrontedwith
evidenceof the needfor
change.

Specialistmakes revisions in
the treatment programwhen
they are needed.

Specialisis continually seeking
ways toimprove thetreatment
programand makes changess
neededin responseo student,
parent, or teacher input.




SelfAssessment

TherapeuticSpecialist

EvaluatorAssessment

Score

Domain4: ProfessionaResponsibilitieg12 Points)

Component

(2 PointsEach)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(1.2 point each)

Effective

(1.6point each)

HighlyEffective

(2 points each)

4a: Reflectingon
practice

Specialistioes notreflect on
practice,or the reflections
are inaccurate or seerving.

{LISOAL f A &dhQa N
practiceis moderately accurate

andobjectivewithout citing
specific examplesnd with only
global suggestions as to hatv
mightbe improved.

{LSOAFtAGGQA
providesan accurate and
objectivedescriptionof
practice,citing specific
positiveand negative
characteristics.Specialist
makes some specific
suggestions as to hothe
therapy progranmightbe
improved.

{ LISOA I t A AisiHphly NB
accurate and perceptivejting
specific examples thatere not
fully successful for at least some
students. Specialistirawson an
extensiverepertoireto suggest
alternative strategies.

4b: Collaborating
with teachers and
administrators

Specialists not availabléo
staff forquestions and
planningand declineso
providebackground material
when requested.

Specialists available testaff for
questions and planningnd
providesbackground material
when requested.

Specialistnitiates contact
with teachers and
administratorsto confer
regardingindividualcases.

Specialisteeksout teachers and
administratorsto confer regarding
casessolicitingtheir perspectives
on individual students.

4c:Maintainingan
effectivedata-
management system

{LISOAI t-A80 Q&
managemensystemis either
nonexistent or in disarrayt
cannot be usedo monitor
studentprogress or tadjust
treatmentwhenneeded.

Specialishas developea
rudimentary datamanagement
systemfor monitoringstudent

progress and occasionally uses

to adjusttreatment when
needed.

Specialishas develope@n
effective datamanagement
systemfor monitoring
studentprogress and uses
to adjusttreatmentwhen
needed.

Specialishas developed highly
effective datamanagemensystem
for monitoringstudentprogress
and uses ito adjusttreatment
whenneeded. Specialist usethe
systemto communicate with
teachers and parents.

4d: Participatingin a
professional
community

{LISOAIFtAAGQaA
colleagues are negative or
selfserving,and specialist
avoids beingnvolved in
school and district events and
projects.

{LISOALFtAEGQ& N

colleagues are cordiand

specialist participates in school
and district events and projects

when specifically asked tip so.

Specialisparticipates actiely
in school and distriatvents
andprojectsand maintains
positiveand productive
relationships withcolleagues.

Specialistmakesa substantial
contributionto school and district
events and projects and assumees
leadershiprole with colleagues.

4e:Engagingn
professional
development

Specialistioes not
participate in professional
developmentactivities,even
when such activitieare
clearly neededor the
developmentof skills.

{LISOAlItAal@mA LI

professional development
activitiesislimited to thosethat
are convenienbr are required.

Specialisseeksout
opportunitiesfor professional
developmentbased oran
individualassessmenbf
need.

Specialistctively pursues
professional development
opportunities and makea
substantialcontributionto the
profession through such activities
asofferingworkshops to
colleagues.

4f: Showing
professionalism,
including integrity,
advocacyand
maintaining
confidentiality

Specialistlisplays honestin
interactions withcolleagues,
students,and thepublic and
violates principlesf
confidentiality.

Specialists honestn
interactions withcolleagues,
students,and thepublic,playsa
moderate advocacy role for
students,and doesot violate
norms of confidentiality.

Specialistisplayshigh
standards of honesty,
integrity, and confidentiality
in interactions with
colleaguesstudents,andthe
public and advocatef®r
students when needed.

Specialistan be counted oto
hold thehigheststandardsof
honesty,integrity,and
confidentiality ando advocate for
students,takingaleadershiprole
with colleagues.




District SchoolBoardof MadisonCounty

Technologyresourcéleacher

TechnologyResource Teacher

SelfAssessment EvaluatorAssessment Score
Domainl: Planningand Preparation(18 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement

(3 Points Each)

(O points each)

(1.8 point each)

(2.4points each)

(3 points each)

la:Demonstrating
knowledgeof
technologyand
current trends in
technologypractice
andinformation

Thetechnology resource
teacher demonstrates little
or no knowledgef
technology andf current
trends intechnology.

Thetechnology resource
teacher demonstrates limited
knowledge otechnology and of
currenttrendsin technology.

Thetechnology resource
teacher demonstrates
thorough knowledge of
technology andf current

trends intechnology.

Drawingon extensive professional
resourcesthe technology resource
teacher demonstratesich
understandingof technology and

of current trends irtechnology.
Theteacher is seemsaresource
and/or expert atthe school and
district level.

1b: Demonstrating
knowledgeof the
teachersandtheir
technologyneeds
within the school

Thetechnology resource
teacher demonstrates little
or no knowledgef
technology needsvithin the
school.

Thetechnology resource
teacher demonstrates basic
knowledge of technology needs
within the school.

Thetechnology resource
teacher demonstrates
thoroughknowledge of

technology needsvithin the

school.

Thetechnology resource teacher
demonstrates thorough knowledgeg
of technology needs withithe
school. Theteacher takesa
leadershiprole within the school
and district toarticulate such
needs.

1c:Establishin@and
documenting goals
for the technology
programat the
school

Thetechnology resource
teacher has nelear goaldor
the technology progranat
the school.

Thetechnology resource

0SS OKSNatBe 321 €
technology progranare
rudimentary andare partially
suitablefor the school.

Thetechnology resource

0SS OKS Nubtle 32 I

technology progranare
clear,documented and

appropriatefor the school.

Thell SOKy 2t 238 NB3
goals for thetechnology program
are formally documented and
appropriatefor the school and skill
levelof all stakeholders.

1d: Demonstrating
knowledgeof
availableresources

Thetechnology resource
teacheris not awareof
available resourcefor the
school.

Thetechnology resource
teacher hasomeawarenessof
available resourcefor the
school and seeks new/outside
resources when specifically
asked to daso.

Thetechnology resource

teacherisaware of available
resourcedor the school and

consistently seeks

new/outsideresourceso

address specific needs and

Sy NR OK

GKS

a0

Thetechnology resourcéeacher
demonstrates deefxnowledge of
available resourceand directs
stakeholders to availablend
appropriateresources.The
teacher proactively seeks
new/outsideresourcesrom a
widerange ofsources to address
specific needs and enrithe

a OK Zpeofrana

le:Integrating
technologywithin the
school

Thetechnology resource
does not advocate for thase
of technology.

Thetechnology resource

i S OK S NInacleadf | y
guidingprinciple,consistof a
randomcollection ofunrelated
activities,and lacks coherence
and/or an overalbktructure.

Thetechnology resource

teachersplanhasaguiding

principle,is coherentand
structured,and includes
number of worthwhile

activities.

Thell SOKy 2t 238 NB3
plan is well designed to support
the technology needsf the school
and has been developed in
partnershipwith school
stakeholders.

1f: Evaluatinghe
technologyprogram

Thetechnology resource
teacher has nplan to
evaluate the program.

Thetechnology resource
teacher hasrudimentary plan
to evaluate thetechnology
program.

Thetechnology resource

G S OK S tBvaluatelhé
programis organized around
clear goals and theollection

of evidence tdndicatethe

degree to which the goals

have been met.

Theil SOKy 2t 238 NB3
evaluationplanis continually
adjusted,evaluated,and usedo
help determinenecessary
adjustment/changesTheplan is
well thoughtout and showsa clear
path toward improvinghe overall

program.




SeltAssessment

TechnologyResource

EvaluatorAssessment

Teacher
Score

Domain2: The ClassroorEnvironment(30 Points)

Component

(6 Points Each)

Unsatisfactory

(O points each)

Developing/Nee
ds Improvement
(3.6points each)

Effective

(4.8points each)

HighlyEffective

(6 points each)

2a: Creatingan
environment of
respectand
rapport

Interactions betweerhe
technology resource
teacherand stakeholders
are negative and/or
inappropriate.

Interactions betweerthe
technology resourcéeacher
and stakeholders are
generallyappropriate and
free from conflict,but may
be characterized by
occasionaldisplaysof
insensitivityor lack of
responsivenest
developmentatifferences
amongthoseserved.

Interactions betweerhe
technology resource
teacherand stakeholders
are polite and respectful
and areappropriateto the
skill differencesof those
served.

Interactions betweerthe
stakeholders are highly
respectful. Thetechnology
resource teachris proactivein
communicatingand fosteringa
respectfulenvironmentwith
stakeholders.

2b: Establishing
culturefor
learning and
integrating
technology

Thetechnology resource
GSFHOKSNDA Ay
stakeholders rarely convey
a sense othe importance
of integratingand utilizing
technology.

Thetechnology resource
GSFHOKSNDRa Ayl
with stakeholders
occasionallyconveya

senseof the importance

of utilizing technology.

Thetechnology resource
G§SIFOKSNDRa Ay
stakeholdersstrongly
convey, model,and
communicatethe
importance oflearning
through usingechnology.

Thetechnology resource

i S+ O ktéradioas with
stakeholdersstrongly convey,
model,and communicate the
importanceof learningthrough
usingtechnology. Stakeholders
appear tohave adopted these
values.

2c: Organizingand
repairingtechnology
resources

Thetechnology resource
teacher has n@rganizedor
consistent approacto
handlingtechnology repairs,
and/or does not assish the
arrangemenbf technology in
the school.

Thetechnology resource
teacher has amconsistent
approach to handling
technology repairsand/or
occasionally assists stakeholdel
in the safe and accessible
arrangemenif technology in
the school.

Thetechnology resource
teacher has consistent
approach to handling
technology repairs and assisf]
stakeholders inhe safeand
accessiblarrangemenif
technology irthe school.

Thetechnology resource teacher
hasa consistent and highly
effective approach to handling
technobgy repairs and clearly
communicateghis plan. The
technology resourcéeacher

proactively assists stakeholders in

the safe and accessible
arrangemenbf technology irthe
school.




TechnologyResource Teacher
SelfAssessment EvaluatorAssessment Score

Domain4: ProfessionaResponsibilitieg12 Points)

Component Unsatisfactory Developing/Needs Effective Highly Effective
Improvement
(2 PointsEach) (0 points each) (1.2point each) (1.6 point each) (2 points each)

Thetechnology resource Thetechnology resource Thetechnology resource Thel SOKy 2t 238 NB3

teacher does notreflecton | 46 S OKSNDa NBFf|{iSIF OKSNDa NB ¥| reflectionis highly accurate and

practice,or the reflections is moderately accurate and anaccurate and objective perceptiveciting specific

are inaccurate or seerving. | objectivewithout citingspecific | description ofpractice,citing | examples.Thetechnology
4a: Reflectingon examples and with only global | specific positive and negative] resourceteacherdraws onan
practice suggestions as to hoivmight characteristics.The extensiverepertoireto suggest

beimproved. technology resourcéeacher | alternative strategies and their
makes some specific likely succesm improving
suggestions as to hote practice.
improvetheir practice.

Thetechnology resource Thetechnology resource Thetechnology resource Thetechnology resource teachés

teacher ignores teacher, iSF OKSNIDa ST7F2| teacher honors teacher, proactiveand anticipateseacher,

administrator,and/or district | reportsand budgetsare administrator,and/or district | administrator,and/or district
requests when preparing partially successfutesponds requests when preparing needs when preparingequisitions
4b: preparing and requisitions and budgensr occa_si_onally tcneacherz _ requisitions apd budgets and| and budgets.Established
o does not followestablished administrator,and/or district follows established proceduresare followed and
submitting reports . . . ) :
andbudgets procedu_res.lnventones, requests andollow e_stabllshed procedures.lnventones, suggestions for |mprove_mem
information requestsand/or | procedures.Inventories, information requestsand/or | proceduresareshared withthe
reportsareroutinely late. information requestsand/or reportsare submittedon technology committee/team.
reportsare sometimes time. Inventories,informationrequests,
submitted ontime. and/or reportsare submittedon
time.

Thetechnology resource Thetechnology resource Thetechnology resource Thetechnology resource teacher
4c:Communicating teacher makes no effort to teacher participates in teacher initiates takesa leadershiprole in
andcollaborating collaborate ocommunicate | collaborationor communication | collaboration and collaboratingand communicating
within the school with othersin the school. with othersin the school. communication with others | with othersin the school.

in theschool.
Thetechnology resource Thetechnologyresource Thetechnology resource Thetechnology resource teacher
GSIF OKSNDa NBf|GSIFOKSNR&a NIBf I | teacher maintains positive | assumes leadership roles with
. S colleagues are negative or colleagues are cordialhe and productiverelationships | colleagues. Theechnology
4d: Participatingin a ) .
professional seltservmg.Thetechnology tech_n_ology r_esourc(Eacher with colleagues.The resource_teacherma!(esa
community res_ou_rceteacheravmds pgrtlplpates in school gnd tech_n_ology resqur(:_aaacher substgntl_ak:ontrlbutlon to sphool
beinginvolvedin school and | district events and projects participates activelyn school | and district events and projects.
district events and projects. | when specificallyequested. and district events and
projects.

Thetechnology resource Participation bythe technology | Thetechnology resource Thetechnology resource teacher

teacher does not participate | resourceteacherin professional | teacher seeks opportunities | actively pursues professional
4e:Engagingn in professional development | developmentactivities idimited | for professional development| developmentopportunities and
professional activities,even whensuch to thosethat are convenientor based oranindividual makes substantiaontribution to
development activities areclearly needed | are required. assessmentf need. the professionthrough activities

for the enhancemenbf skills. suchasofferingworkshopsto

colleagues.




District SchoolBoardof MadisonCounty

SpeecHPathologist

Domainl: Planningand Preparation(18 Points)

Component

(3 Points Each)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(1.8 point each)

Effective

(2.4points each)

HighlyEffective

(3 points each)

1la:Demonstrating
knowledgeand skill
in the therapyarea;
holding therelevant
certificateor license

Speech Pathologist
demonstratedittle or no
knowledge and skill in the
therapy areapoes not hold
the necessary certificater
license.

Speech Pathologist
demonstrates basiknowledge
and skillin thetherapy area;
holds thenecessaryertificate
or license.

Speech Pathologist
demonstrates thorough
knowledge and skill in the
therapy areaholdsthe
necessary certificate or
license.

Speech Pathologistemonstrates
extensiveknowledge and skill in
the therapy areaholds an
advanced certificater license.

1b: Establishingyoals
for the therapy
programappropriate
to the settingandthe
studentsserved

Speech Pathologi$tas no
clear goaldor the therapy
program,or they are
inappropriate toeither the
situationor the ageand
needs of the students.

{ LISSOK
the therapy programare
rudimentary and are partially
suitableto the situation andto
the ageand needs ofhe
students.

tFGK2¢t 2

{LSSOK tliKz2t¢
the therapy programare
clear and appropriatéo the
situationin the schooknd to
the ageand needs ofhe
students.

{LISSOK t I (K2 the3
therapy programare highly
appropriateto the ageand needs
of the students and have been
developedusingdata and input
from the teachers.

1c:Demonstrating
knowledgeof district,
state,andfederal
regulations and
guidelines

Speech Pathologist
demonstrates little or no
knowledge of special
educationlaws and
procedures.

Speech Pathologist
demonstrates basiknowledge
of special education laws and
procedures.

Speech Pathologist
demonstrateshorough
knowledge of special
educationlaws and eligibility
procedures and guidelinder
the programs.

{LSSOK tFiKz2f23
speciakeducationlaws and
proceduress extensiveSpeech
Pathologistakesa leadership role
in reviewingandrevisingdistrict
policies.

1d: Demonstrating
knowledgeof
resourcesboth
within andbeyond
the schooland
district

Speech Pathologist
demonstrates little or no
knowledge of resourcef®r
students availabl¢hrough
the school or district.

SpeectPathologist
demonstrates basiknowledge
of resourcedor students
available through thechool or
district.

Speech Pathologist
demonstrates thorough
knowledge of resourcef®r
students availabléhrough
the school or district and
some familiarity with
resourceutside thedistrict.

Speech Pathologisiemonstrates
extensiveknowledge of resources
for students available througtine
school or district andh the larger
community.

le:Planningthe
therapyprogram,
integrated withthe
regularschool
program,to meetthe
needs of individual
students

Therapy progranconsists of
arandomcollection of
unrelated activitieslacking
coherenceor an overall
structure.

{ LISSOK
guidingprincipleandincludesa
number of worthwhileactivities,
but some of thenR 2 y Q {i
the broader goals.

t K282

'.F

Speech Pathologistas
developedaplanthat
includesthe important
aspects ofvorkin the
setting.

{LSSOK tFiKz2f23
coherentandservesto support
students individuallywithin the
broader educational program.

1f: Developing plan
to evaluatethe
therapyprogram

Speech Pathologi$tas no
plan to evaluate the program
or resists suggestions that
suchanevaluation is
important.

Speech Pathologisiasa
rudimentary plarto evaluate
the progressof the therapy
program.

{LISSOK t K2t
evaluate the prograns
organized around clear goals|
and thecollection of
evidenceto indicatethe
degree to which the goals
have been met.

{LSSOK tFiKz2f23
planis highly sophisticatedyith
imaginative sourcesf evidence
andaclear pathtoward improving
the programon anongoingbasis.




Domain2: The ClassroorEnvironment(30 Points)

Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(6 Points Each) (0 points each) (3.6 points each) (4.8points each) (6 points each)
{LISSOK tFiK2f|{LISSOK tI dK2f2|{LISSOK t I (K2f| Students seebutthe Speech

2a: Establistrapport
with students

interactions withstudents
are negative or
inappropriate;students
appear uncomfortable in the
therapy roomor classroom.

interactionsare amix of positive
and negativethe Speech
thdK2t 23R8 30Q4
developingrapport arepartially
successful.

interactions withstudents
are positive and respectful;
students appeacomfortable
in thetherapy roomor
classroom.

Pathologistreflectinga high
degree of comfort and trust in the
relationship.

2b: Organizingime
effectively

Speech Pathologisixercises
poor judgmentin setting
priorities, resultingin
confusionmissed deadlines,
and conflictingschedules.

{LISSOK t k2t 2
managemenskills are
moderately weldeveloped;
essentiabctivities are carried
out, but not always in thenost
efficientmanner.

Speech Pathologisixercises
good judgmentin setting
priorities, resultingin clear
schedules an@mportant
work beingaccomplishedn
an efficientmanner.

Speech Pathologistemonstrates
excellent timemanagemenskills,
accomplishingll tasks ira
seamless manneteachers and
students understand their
schedules.

2c: Establishing
standardsof conduct
in the treatment
center

No standard®f conduct have
been establishecand Speech
Pathologistisregards ofails
to address negative student
behavior duringevaluationor
treatment.

Standards of conduct appetr
have been establishefr the
therapy time. Speech
triK2t2323a0Q4a
monitor andcorrect negative
studentbehavior duringherapy
are partially successful.

Standards of conduct have
been establishedbr the
therapy time.Speech
Pathologismonitors student
behavior against those
standardsyesponse to
studentsis appropriate and
respectful.

Standards of conduct have been
establishedor therapy. Speech
tFiK2t23Aa06fQa Y
studentsis subtle and preventive,
and students engage in self
monitoring behavior.

2d: Organizing
physical spacéor
testingof students
andproviding
therapy.

Thetherapy roomor
classroonmaterials are
disorganized and poorly
suitedto workingwith
students. Materialsare
usually available.

Thetherapy roomor classroom
materials are moderatelyvell
organized and moderately well
suitedto workingwith students.
Materialsare difficult to find
whenneeded.

Thetherapy roomor
classroonmaterials arewell
organized; materials are
available when needed.

Thetherapy roomor classroom
materials are highlgrganized and
is invitingto students. Materials
are convenientvhen needed.




Domain3: Instruction (40 Points)

Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(8 PointsEach) (0 points each) (4.8points each) (6.4 points each) (8 points each)
3a: Respondingo Speech Pathologisails to Speech Pathologisesponds to | Speech Pathologisesponds | Speech Pathologig proactive in
referralsand respond toreferralsor makes | referrals when pressed and to referrals and makes respondingo referrals and makes

evaluating student
needs

hasty assessments sfudent
needs.

makes adequate assessments
studentneeds.

thorough assessments of
studentneeds.

highly compeg¢nt assessmentsf
studentneeds.

3b: Developing and
implementing EP
goalsand
accommodationsto
maximized i dzR Sy
success

Speech Pathologisails to
develop IEPgoals,
accommodationssuitable for
students,or plans are
contradictory withthe
findings of theassessments.

{ LISSOK LJIEPKgDdls?
accommodations for students
are partially suitabléor themor
sporadically aligned with
identified needs.

{ LISSOK t FIEPK2 f
goals,accommodations for
studentsare suitable for
themand are aligned with
identified needs.

Speech pathologistevelops
comprehensive |[EPgpals,
accommodations for students,
findingways to creatively meet
studentneeds and incorporate
manyrelated elements.

3c: Communicating

SpeectPathologisfails to
communicate with families
on studentprogress or

{LISSOK t I iKz2ft 2
communication with familiesn
studentprogress is partially

Speech Pathologist
communicates with families
on studentprogressdoingso

Speech Pathologisommunicates
with families inamanner highly
sensitive to cultural and linguistic

with families communicates iran successfulpermissionsare in amanner sensitive to traditions. Speech Pathologist
insensitive manner. obtained,but there are culturalandlinguistic reaches outo families of students
occasionainsensitivities. traditions. to enhancetrust.
Speech pathologisteglects Speech Pathologisbllects Speech Pathologisbllects Speech Pathologist proactive in
to collectimportant mostof theimportant all theimportant information | collectingimportant information,
3d: Collecting information onwhichto base | information onwhichto base on which to base IEPs, interviewingteachers and parents

information;writing
reports,|IEPstherapy
notes

IEPstherapy/progressiotes
or reports; theseare
inaccurateor not appropriate
to the audience.

IEPs;therapy/progress notes or
reports; theseare accuratéut
lackingin clarity andhot always
appropriateto the audience..

therapy/progress notes or
reports; theseare accurate
andappropriateto the
audience.

if necessaryor IEPs,
therapy/progress notes aeports;
these are accurate antlearly
written andaretailored for the
audience.

3e:Demonstrating
flexibility and
responsiveness

Speech Pathologistdheres
to the servicesjn spite of
evidenceof its inadequacy.

Speech Pathologistakes
modestchanges in the services
when confronted with evidence
of the need forchange.

Speech Pathologistakes
revisionsin the services when
they are needed.

SpeectPathologisis continually
seekingwvays to improvehe
services and makeshangesas
neededin responseo student,
parent,or teacher input.




Domain4: ProfessionaResponsibilitie{12 Points)

Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(2 PointsEach) (0 points each) (1.2 point each) (1.6point each) (2 points each)
SpeectPathologisdoesnot | { LISSOK t | K2t 2| { LISSOK t I iK2f|{LISSOK tIiKz2f23
reflect on practiceor the on practice is moderately reflection providesaan highly accurate and perceptive,
reflectionsare inaccurateor accurate and objective without | accurate and objective citing specific examplethat were
selfserving. citing specific examplesnd description ofpractice,citing | not fully successfibr atleast
4a: Reflectingon with only global suggestions as | specific positive and negativel somestudents. Speech Pathologist]
practice to how it mightbe improved. characteristics.Speech draws onanextensive repertoire
Pathologismakes some to suggestilternative strategies.
specific suggestions as to
how the therapyprogram
mightbeimproved.
Speech Pathologis not Speech Pathologist available Speech Pathologistitiates Speech Pathologiseeks out
. ) availableto staff for to staff forquestions and contact with teachers and teachers and administrators to
4b: Collaborating . . . . o . L
with teachers and que_st|ons and plannlngnd planningand prowd_es admlm_strgtors_to confer coqfer regard!n@ase_zsspl.lcnmg
L declinesto provide background materiavhen regardingindividualcases. their perspectives oindividual
administrators .
background materialvhen requested. students.
requested.
{ LISSOK t I (K2 t| Speech Pathologisas Speech Pathologisias Speech Pathologisias developed
managemensystemiseither | developedarudimentary data developedan effectivedata ahighly effectivedata
S nonexistent or in disarrayt managemensystemfor managemensystemfor managemensystemfor
4c:Maintainingan . e g g
- cannot be usedo monitor monitoring studentprogress monitoringstudentprogress | monitoringstudent progress and
effectivedata- . . . ? - . . . -
management svstem studentprogress or tadjust | and occasionally usésto and uses ito adjustservices | uses itto adjustservicesvhen
g Y services whemeeded. adjustservices whemeeded. whenneeded. needed. Speech Pathologisises
the systemto communicate with
teachers and parents.
{LISSOK t I iK2t|{LISSOK t I G4K2f 2| Speech Pathologist Speech Pathologistakesa
relationships withcolleagues | relationships withcolleagues participates activelyn school | substantialcontribution to school
4d: Participatingina | are negative or seerving, are cordialand Speech and districtevents and and district events and projects
professional and Speech Pathologist Pathologisparticipatesin projectsand maintains and assumea leadership role with
community avoids beingnvolved in school and district events and | positiveand productive colleagues.
school and district events and projectswhen specifically asked| relationships withcolleagues.
projects. to do so.
Speech Pathologisibesnot | { LISSOK t | 1 K2 f 2| Speech Pathologiseeks out | Speech Pathologisictively
participate in professional participationin professional opportunitiesfor professional | pursues professional development
4e:Engagingn developmentactivities,even | developmentactivitiesislimited | developmentbased oran opportunities andnakesa
professional when such activitieare to thosethat areconvenientor individualassessmenbf substantialcontribution tothe
development clearly neededor the are required. need. profession through such activities
developmentof skills. asofferingworkshops to
colleagues.
4f: Showing Speech Pathologislisplays Speech Pathologist honestn Speech Pathologistisplays Speech Pathologisan becounted
) ; . honestyin interactionswith interactions withcolleagues, high standards of honesty, on to holdthe highest standardsf
professionalism, - . . ) L . .
; o . colleaguesstudents,andthe | students,and thepublic,playsa | integrity,and confidentiality | honesty,integrity,and
including integrity, . . - S . . . -
public and violateprinciples | moderate advocacy role for in interactions with confidentiality ando advocate for
advocacyand . L A . -
maintainin of confidentiality. students,and doesot violate colleaguesstudents,andthe | students,takingaleadershiprole
) "9 norms ofconfidentiality. public and advocatef®r with colleagues.
confidentiality
students when needed.




District SchoolBoardof MadisonCounty

Deanof Students

Dean ofStudents
EvaluatorAssessment

SelfAssessment

Domainl: Planningand Preparation(18 Points)

Component

(3 Points Each)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(1.8 point each)

Effective

(2.4points each)

HighlyEffective

(3 points each)

1la:Demonstrating
knowledgeand skill
in the disciplinearea.

Dean of Students
demonstrates little or no
knowledge and skill in the
disciplineare.

Dean of Studentslemonstrates
basic knowledge and skiifi the
disciplinearea.

Dean of Students
demonstrateghorough
knowledge in thaliscipline
are.

Dean of Studentslemonstrates
extensiveknowledge and skill in
the disciplinearea.

1b: Establishingyoals
for the discipline
programappropriate
to the settingandthe
studentsserved.

Dean of Studentkas noclear
goals for thediscipline
program,or they are
inappropriate toeither the
situationor the ageof the
students.

Dean of Studentgoals forthe
disciplineprogramare
rudimentary and are partially
suitableto the situation andto
the ageof the students.

58Sy 27F goalsideR S
the disciplineprogramare
clear and appropriatéo the
situationin the schooknd

the ageof the students.

58Sy 27 goalsideBhs y i
disciplineprogramare highly
appropriateto the situationin the
school ando the ageof the
students and haveeen developed
following consultation with
administrators andeachers.

1c:Demonstrating
knowledgeof district,
stateand federal
regulations and
guidelines

Dean of Students
demonstrates little or no
knowledge okducation laws
and procedures.

Dean of Studentdemonstrates
basic knowledge afducation
laws and procedures.

Dean of Students
demonstrates thorough
knowledge of education laws
and procedures.

Dean of Studentdemonstrates
knowledge of education laws and
procedureghat is extensive,Dean
of Studentsakesa leadershiprole
in reviewingand revisinglistrict
policies.

1d: Demonstrating
knowledgeof
resourcesboth
within andbeyond
the schooldistrict

Dean of Students
demonstrates little or no
knowledgeof resourcegor
students availabléhrough
the school or district.

Dean of Studentdemonstrate
basic knowledge aresources
for students available through
the school or district.

Dean of Students
demonstrates thorough
knowledge of resourcefer
studentsavailablethrough
the school or district.

Dean of Studentdemonstrates
extensiveknowledge of resources
for students available througtme
school or district andh thelarger
community.

le:Developing plan
to evaluatethe
disciplineprogram

Dean ofStudentshas no plan
to evaluate theprogramor
resists suggestiorthat such
an evaluationis important.

Dean of Studenthasa
rudimentary plarto evaluate
the disciplineprogram.

Dean of Studenthasaplan
to evaluate thatis organized
around cleagoals andhe
collectionof evidenceto
indicatethe degreeto which
the goals have been met.

581y 27T eyaluath@ay i
is highly sophisticatedyith
imaginative sourcesf evidence
andaclear pathtoward improving
the programon anongoingbasis.

1f: Participatesn the
planningprocesswith
the schooldiscipline
and/or intervention
team

Dean of Studentdoesnot
participate inteam planning
sessions.

Dean of Studentias minimal
participationin team planning
sessions.

Dean of Studentactively
participates inreviewingand
usingdata to plan for
disciplineinterventions.

Dean of Studentsakesan
extensiverole in reviewingand
usingdata to plan for discipline
interventions.




SeltAssessment

Dean ofStudents

EvaluatorAssessment

Domain2: The ClassroorEnvironment(30 Points)

Component

(6 Points Each)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(3.6 points each)

Effective

(4.8points each)

HighlyEffective

(6 points each)

2a: Establistrapport
with students

58ty 2F {GdzRS
interactions withstudents

are negative or
inappropriate;students
appear uncomfortable in the
school setting.

5SIy 27T infefactins y
with studentsare a mix of
positiveand negativegfforts at
developingarapport are
partially successful.

58y 2F {(dzRS
interactions withstudents is
positiveand respectful;
students appeacomfortable
in the school setting.

Students seekut the Dean of
Studentsyeflectinga high degree
of comfort andtrust in the
relationship.

2b: Organizingime
effectively

Dean of Studentsxercises
poor judgmentin setting
priorities, resultingin
confusionmissed deadlines,
and delayed handlingf
disciplinereferrals.

Dean of (i dzR mei a Q
managemenskills are
moderatelywell developed;
essentiabctivities are carried
out, but not always in thenost
efficientmanner.

Dean of Studentsxercises
good judgmentin setting
priorities, resultingin quickly
addressed discipline needs.

Dean of students demonstrates
excellenttime managemenskills,
accomplishingll tasks ira
seamless manner.

2c: Establishingind
maintaining clear
procedures for
referrals

No procedures foevaluating
disciplinereferrals have been
established.

Dean of Studenthas
establishedoroceduredor
evaluatingdisciplinereferrals,
but the detailsare not always
clear.

Proceduredor evaluating
disciplinereferrals and for
conferences with parents and
administratorsare clear to
everyone.

Proceduredor all aspectof
evaluatingdisciplinereferralsare
clear toeveryoneand have been
developedin consultation with
teachers and administrators.

2d: Organizing
physical spacéor
meeting with
studentsand parents

The5 S|y 2T offidedz
is disorganizedn poorly
suitedto meetingwith
students ancparents.

The5 S|y 2T ofiideidzR
moderately wellorganized and
moderately well suitedo
meetingwith students and
parents.

The5 S|y 2 ¥ offide dZ
is well organized.

The5 Sty 27T offideidzR Sy

highly organized and ivitingto
studentsand parents.




SeltAssessment

Dean ofStudents

EvaluatorAssessment

Domain3: Instruction (40 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(8 PointsEach) (0 points each) (4.8points each) (6.4 points each) (8 points each)

3a: Respondingo
referralsand
evaluating student
needs

Dean of Studentfailsto
respond to disciplineeferrals
or makes hasty assessments
of student needs and
necessary conseguences.

Dean ofStudentsrespondsto
disciplinereferrals when
pressed and makes adequate
assessments of studeneeds
and necessary conseguences.

Dean of Studentsespondso
disciplinereferrals and makes
thorough assessments of
studentneeds and necessary
consequences.

Dean of Students proactiven
respondingo referrals and makes
highly competenassessmentsf
studentneeds and necessary
consequences.

3b: Developing and
implementing
disciplineas outlined
by the student code

of conducto
maximized G dzR Sy
success

Dean of Studentfailsto use
the student codeof conduct
to develop disciplinplans
suitablefor students,or plans
mismatched with thdindings
of disciplineinvestigations.

58Iy 27T céndedueries
for students are partially
suitablefor them or sporadically
aligned with thestudentcodeof
conduct.

58Sty 2F {(dzRS
consequencefor students
are suitable fothem and are
aligned with thestudentcode
of conduct.

Dean of Studentdelivers
appropriateconsequences that are
based on thalisciplinegrid
outlinedin the studentcodeof
conduct.

3c: Communicating

Dean of Studentfailsto
communicate with families in

58y 2F {{idzRSY
communication with familiess

Dean ofStudents
communicates with families

Dean of Studenteeachesout to
families ina highly sensitive and

with families atimely and sensitive partially successful. inamanner that igimely and | timely manner that enhances trust
manner. sensitive. andpartnership.
Dean ofStudentsneglectsto Dean of Studentsollectsmost Dean of Studentsollectsall Dean of Studentss proactiven

3d: Collecting collect importantinformation | of theimportant information on | the importantinformationon | collectingimportant information;

information,writing
reports

on which to base discipline
reports;reportsare
inaccurateor not appropriate
to audience.

which to base disciplinesports;
reportsare accurate bufacking
in clarity andhot always
appropriateto the audience.

which to base discipline
reports;reportsare accurate
andappropriateto the
audience.

interviewingteachers parents,and
studentsif necessaryreportsare
accurate and clearlyritten and
are tailoredfor the audience.

3e:Demonstrating
flexibility and
responsiveness

Dean of Studentadheresto
the student codeof conduct,
in siteof evidenceof its
inadequacy.

Dean of Studentmakes modest
changes in theonsequences
outlinedin the studentcodeof
conduct when confronted with
the evidence ofneedfor a
change.

Dean of Studentmakes
revisionsto consequences
with the approvalof
administration when
necessary.

Dean of Studentsontinually
follows the disciplingrid, but
allows forchanges when necessary
in responseéo student,parent,

teacher,and administrativenput.




SeltAssessment

Dean ofStudents

EvaluatorAssessment

Domain4: ProfessionaResponsibilitie{12 Points)

Component

(2 PointsEach)

Unsatisfactory

(O points each)

Developing/Needs
Improvement
(1.2 point each)

Effective

(1.6point each)

HighlyEffective

(2 points each)

4a: Reflectingon
practice

Dean of Studentdoesnot
reflect on practiceor the
reflectionsare inaccurateor
selfserving.

5SIy 27 rdfldctizmos y
practiceis moderately accurate
andobjectivewithout citing
specific examplesnd with
examplesand with only global
suggestions as to hoivmight
beimproved.

58Iy 27T rdflactizR S
providesan accurate and
objectivedescriptionof
practice,citing specific
positiveand negative
characteristics. Dean of
Students makes some specif
suggestions as to hothe
disciplineprogrammightbe
improved.

581y 27T rdfléctitsNsS y i
highly accurate and perceptive,
citing specific examplethat were
not successfuior atleast some
students. Deanf Studentsdraws
on anextensive repertoire to
suggestlternativestrategies.

4b: Collaborating
with teachers and
administrators

Dean of Studentss not
availableto staff for
questions and planningnd
declinegto provide
background materialvhen
requested.

Deanof Studentss availableéo
staff for questions and planning

Dean of Studentmitiates
contact with theteachers and
administratorsto confer
regardingdiscipline issues.

Dean of Studentseeksout
teachers and administrators to
confer regardinglisciplineissues,
solicitingtheir perspectives on
individualstudents.

4c: Maintainingan
effective discipline
records

Dean ofStudentsdiscipline

data is either nonexistent or
in disarrayit cannot be used
to monitor studentprogress.

Dean ofStudentshas developed
arudimentary systenfor
managingdisciplinerecords.

Dean of Studenthas
developedan effective
systemfor managing
disciplinerecords and
monitoring studentprogress.

Dean of Studenthas developea
highly effectivesystemof
maintaining disciplinerecords and
monitoring studentprogress.

Dean of Students uses the system

when communicatingvith
students,parents,teachers,and
administrators.

4d: Participatingin a
professional
community

58y 2F {{dzRS
relationships wittcolleagues
are negative or seerving,
and Dean of Students avoids
beinginvolvedin school and
district events and projects.

Dean of{ (i dzR $elatipaskips
with colleagues are cordiaind
Dean of Studentparticipatesin
school and district eventahen
specifically asked tdo so.

Dean of Studentparticipates
actively in school and district
events and maintains positive
and productive relationships
with colleagues.

Dean of Studentmakesa
substantialcontribution to school
and district events angrojects
and assumea leadership role with
colleagues.

4e:Engagingn
professional
development

Dean of Studentdoesnot
participate in professional
developmentactivities,even
when such activitieare
clearly neededor the
developmentof skills.

5SSy 27T pértcigaRoy
in professional development
activitiesislimited to thosethat
are convenienbr are required.

Dean of Studentseeksout
opportunitiesfor professional
developmentbased oran
individualassessmenbf
need.

Dean ofStudentsactively pursues
professional development
opportunities and makea
substantialcontribution tothe
profession.

4f: Showing
professionalism,
including integrity,
advocacyand
maintaining
confidentiality

Dean of Studentdisplays
honestyin interactions with
colleaguesstudents,andthe
public and violate¢he
principles ofconfidentiality.

Dean of Studentis honest in
interactions withcolleagues,
students,and thepublic, playsa
moderate advocacy role for
students,and doesot violate
norms of confidentiality.

Dean of Studentdisplays
high standards of honesty,
integrity, and confidentiality
in interactions with
colleaguesstudents,andthe
public and advocatef®r

students when needed.

Dean of Studentsan be counted
on to holdthe higheststandardsof
honesty,integrity, and
confidentiality ando advocate for
students,takingaleadershiprole
with colleagues.




District SchoolBoardof MadisonCounty

RTISpecialist

RTI/MTSS SpecialiSelfAssessment EvaluatorAssessment Score
Domainl: Planningand Preparation(18 Points)
Component Unsatisfactory Developing/Needs Effective HighlyEffective

(3 Points Each)

(0 points each)

Improvement
(1.8 point each)

(2.4points each)

(3 points each)

la:Demonstrating
knowledgeof current
trends in specialty
area

RTISpecialistlemonstrates
little understandingof MTSS
Framework and RHrocess.

RTISpecialistlemonstrates
basic understandingf MTSS
Framework and RProcess.

RTISpecialistlemonstrates
understandingUTSS
Framework and RProcess.

RTISpecialistlemonstrates deep
and thorough understandin§ITSS

Framework and RProcess.

1b: Demonstrating
knowledgeof

& O K 2RI IPrécess
andProcedures.

RTISpecialistlemonstrates
little or noknowledge othe
& OK 2RI IPrécess and
Procedures.

RTISpecialistlemonstrates

basic knowledge dhed OK 2 2

RTIProcess and Procedures.

RTISpecialistlemonstrates
thorough knowledge athe
& OK 2RI IPrécess and
Procedures.

RTISpecialists deeplyfamiliar

with thed O K 2RI IPréicess and

Procedures and activeeeks

information and resources to help

support the process.

1c:Establishing goals
for the RTIProgram
appropriateto the
settingandthe
studentsserved

RTISpecialishas noclear
goals for theRTIprogram,or
they areinappropriate for
the school/students.

RTK LISOA | £ A &hé Rma
programare rudimentary and
are partially suitabl¢o the
school/students.

RT{ LISOA L t A &hé Q3
RTlprogramare clear and
appropriateto the
school/student.

RTISpecialist?goals forthe RTI
programare highly appropriatéo

the school/students andhave been

developedfollowing consultation
with stakeholders.

1d: Planningthe RTI
SpecialisProgram,
integrated withthe
regularschool
program

RTK LISOAL £ A&l Q3
of arandomcollectionof
unrelated activitieslacking
coherenceor an overall
structure.

RTK LISOALl f A&l Qa
guidingprincipleandincludesa
number of worthwhile activities,

but some of thenR2 y Qi

the broader goals.

RTISpecialishas develope@
plan that includeghe
important aspects of th&TI
process and providing
technicalassistance to statit
the school.

RTK LISOALF E A&l Qa

coherentandservesto support not

onlythe school and staffhut also

the broadereducational program.

L

le:Demonstrating
knowledgeof state
guidelinesfederal
regulations and
district policies and
procedures,

RTISpecialistemonstrates
little or noknowledge of
state guidelinesfederal
regulationsand district
policies and procedures or
failsto follow them.

RTISpecialistemonstrates
awareness of state guidelines,
federalregulations,and district
policies and procedures and
makesan effort to follow them.

RTISpecialishas current
knowledge of state
guidelinesfederal
regulations and district
policies and procedures and
consistentlyfollows them.

RTISpecialisknowledge of
governmentaluidelinesand of

resourcedor studentsis extensive
and servessaresourceto others
regardng state guidelinesfederal
regulations and district policies an

procedures.

1f: Assessingoal
achievement

RTISpecialistioesnot
evaluate
interventions/servicest the
individual,group and/or
systems level.

RTISpecialistarely incorporates
data in evaluatiorof
interventions/servicest the
individual,group and/or
systems level.

RTISpecialistegularly
incorporates datan planning
interventionsor servicest
the individual,group,and/or
systems levels

RTISpecialistegularly
incorporates data analysis in
evaluationof interventions and
servicesat the individual,group

and/or systems levels and usthe

data to improve outcomes.




RTI/MTSS SpecialiSelfAssessment

EvaluatorAssessment

Score

Domain2: The Classroorgnvironment(30 Points)

Component

(6 Points Each)

Unsatisfactory

(0 points each)

Developing/Needs
Improvement
(3.6points each)

Effective

(4.8points each)

HighlyEffective

(6 points each)

2a: Creatingan
environment of
respectandrapport

RTISpecialistoesnot make
accurate reflective
commentsdisplay active
listeningskills,or exhibit
respectfuland sensitive
behaviors toward others in
the educational setting.

RTISpecialisattempts to make
accurate reflectiveomments,
display active listeningkills,or
exhibit respectfulnd sensitive
behaviors toward others in the
educationaketting.

RTISpecialistonsistently
makes accurate reflective
comments displaysactive
listeningskills,or exhibits
respectfuland sensitive
behaviors toward others in
the educational setting.

RTISpecialistlemonstrates
excellent rapport buildingnd

interpersonal skillby consistently

makingaccurate reflective
commentsdisplayirg active
listeningskills,and exhibiting

respective and sensitive behavior

toward othersin the educational
setting.

2b: Establishing
Culturefor Productive
communication

RTISpecialismakes no
attempt to establisha culture
for productive
communication among
members of theSIT/Data
team. TheRTISpecialist
allows theteamto be
disrespectfubnd off task
duringthe SIT/Data meeting.

RTISpecialisattemptsto
establisha culture for
productive communication
amongmembers of theSIT/Data
teamand makes attempts to
createapositive SIT/Data
meeting.

RTISpecialispromotesa
culturefor productive
communication among
members of theSIT/Data
teamand exhibitsskillsto
maintaina productive and
positiveSIT/Data meeting.

RTISpecialistonsistently

promotesa culture for productive

communication amongnembers
of the SIT/Data teanand exhibits
skillsto ensure theSIT/Data

meetingis productive and positive.

2c: Establishing clear
procedures foschool
staff and
stakeholders to gain
access to RTI
Specialissupport

RTISpecialishas no clear
proceduresor processesor
school staff and stakeholders|
to access assistané®m the
RTISpecialist.

RTISpecialishas rudimentary

and patrtially clear processes an

proceduredor schoolstaff and
stakeholders to access
assistancdrom the RTI
Specialist.

RTRLISOALt A&( Q3
procedureswork effectively
soschool staff and
stakeholderknowhow to
accessssistance fronthe
RTISpecialist.

RTK LISOAL £t A& Qa
proceduresare seamlessTherole
of the RTISpecialisand the
services he/she provides actear
to all stakeholders.

L

2d: Establishingaind
maintaining normof
conduct for
professional
interactions

No norms of professional
conduct have been
establishedRTK LIS OA | f
interactions withcolleagues
andother professional staff
are frequently disrespectful.

RTK LISOAL f A&l Qa
colleagues and other
professionals areordial.

RTISpecialistonsistently
maintains respectful
interactions withcolleagues
andother professionals.

RTISpecialistactively maintains
inviting and mutuallyrespectful
interactions withcolleagues and
other professionals.

2e:Organizing
physical space

The RT{ LISOAL f A&
space is in disarray

TheRTH LISOA L £ A&l Q

create an invitingand welt
organized office space are
partially successful.

TheRTK LISOA L f A&
space is invitingnd
conduciveto professional
interactions.

TheRTK LISOA L f A & iNa&

invitingand conduciveo
professional interactiongeading

to stakeholderdeelinginvited and

welcomed.




RTI/MTSS SpecialiSelfAssessment EvaluatorAssessment Score
Domain3: Instruction (40Paints)
Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(8 PointsEach) (0 points each) (4.8points each) (6.4points each) (8 points each)

3a: Collaborating
with teachers

RTlIspecialisdoes not
provideupdated training
informationto teachers after
RTI/SIT/Dataneetings.

RTISpecialistnconsistently
providesbasic training
informationto teachers after
RTI/SIT/Dataneetings.

RTISpecialistonsistently
providestraininginformation
to teachers after
RTI/SIT/Dataneetings.

RTISpecialistonsistently provides
detailedtraininginformation and
providesadditional training
information inadditionto that
providedby the district.

3b: Evaluating
studentneeds in
compliancewith
stateand district
Special Programend
Procedures

RTISpecialists unprepared
when conductingSIT/Data
meetings.

RTISpecialishas
documentation/forms available
for SIT/Data meetingaut is
disorganized and does not
adequatelyfollow established
procedures.

RTISpecialists prepared
with correct documentation
and forms for SIT/Data
meetings and adequately
follows established
procedures.

RTISpecialists thoroughly
prepared withcorrect
documentation andormsfor
SIT/Dataneetings and consistently|
follows established procedures,
ensuringthe participants
understand the procedures.

3c: Communicating

RTISpecialisfails to
communicate with families or
secure appropriate parental
signaturespr communicates

RTK LISOALl f A&l Qa
with familiesis partially
successfulsignatures are
obtainedbut there are

RTK LISOAL t A&l Q3
communication with families
is successfutignaturesare
obtainedin amanner

RTH LISOALFt A&G QA (
with familiesis highly successful;
signatures are obtained i

manner sensitivéo cultural

with families in aninsensitive manner. occasionainsensitivitieso sensitive tocultural traditions, linguistic traditions
culturaltraditions, linguistic traditions, linguistic traditions | and/or unique characteristicef
traditions and/or unique and/or unique characteristics| the family.
characteristics athe family of the family.
RTISpecialisheglects to RTISpecialistollectsmostof RTISpecialistollects all RTISpecialists proactive in
3d: Collecting collect importantinformation | the importantinformationon important information on collectingimportant information

information;writing
Intervention Plans

on which to bas¢he
components of the
Intervention Plan.

which to base theomponents
of the Intervention Plan.

which to base the
components of the
Intervention Plan.

on which tobasethe components
of the Intervention Plan by actively
collaboratingwith teachers and
parents.

3e:Demonstrating
flexibility and
responsiveness

RTISpecialisadheres to
his/her plan inspite of
evidenceof its inadequacy

RTISpecialistnakes modest
changes in plan when
confronted with evidencef the
need for change.

RTISpecialistakes revisions
to the planwhen itisneeded.

RTISpecialists continually seeking
ways to improve thglanand
makes changeasneeded,in
responseo student,parent,
teacheror administrator input.




RTI/MTSSpecialistSelfAssessment

EvaluatorAssessment

Score

Domain4: ProfessionaResponsibilitieg12 Points)

Component Unsatisfactory Developing/Needs Effective HighlyEffective
Improvement
(2 PointsEach) (0 points each) (1.2 point each) (1.6 point each) (2 points each)

4a: Reflectingon
practice

RTISpecialisdoesnot reflect
on practice,or the reflections
are inaccurate or seerving

RTK LISOAL f A&aiQa
practiceis moderately accurate
andobjectivewithout citing

specific examples and with only|

global suggestions as to hatv
mightbe improved.

RTK LISOAF f A&l Q3
providesanaccurate and
objectivedescriptionof
practice,citing specific
positiveand negative
characteristics. RBpecialist
makes some specific
suggestions as to how
programs and procedures
mightbe improved.

RTK LISOAL t AaiQa
accurate and perceptiveijting
specific examples and tHeTI
Specialistlevelopsaplan to

improve and measure changes in

practice.

4b: Scheduling and
preparing SIT/Data
meetingsand
submitting RTI
informationto the
districtin atimely
manner

RTISpecialistioesnot follow
establishedoroceduredor
preparingRTIpaperwork and
submittingcompleted RTI
information.

RTK LIS OA | f Atcifdllena
establishedoroceduredor
preparingRTIpaperwork are
partially successfwandfollow
establishedorocedures. RTI
paperwork submission®
district arenot consistent.

RTISpecialistonsistently
follows established
proceduredor preparingRTI
paperwork and consistently
submits RTpaperwork to the
district as required.

RTK LISOA | £ A atd RY&
paperwork preparatioris highly
systematic and servessa model
for colleagues.RTIpaperwork is
routinely submittedto the district
in atimely manner.

4c: Coordinating
work with otherRTI
Specialists

RTISpecialistnakes no effort
to collaborate with other RTI
specialists.

RTISpecialistesponds
positivelyto other RTI
Specialists withithe district to
collaborate.

RTISpecialisinitiates efforts
to collaborate with other RTI
Specialists withithe district.

RTISpecialistakesa leadership
role incoordinatingcollaborative
initiatives amongpther RTI
Specialists.

4d: Participatingin a
professional
community

RTK LISOAL f A&l Q3
with colleagues are negative
or selfservingandthe
specialist avoidbeing
involvedin school/district
events and initiatives.

RTK LISOALl f A&l Qa
with colleagues areordial,and
the specialisparticipatesin
school/districteventsand
initiatives when specifically
requested.

RTISpecialisparticipates
actively in school/district
events and initiativesRTI
specialist maintains positive
and productive relationships
with colleagues.

RTISpecialistnakesa substantial
contributionto school/district
events and initiativesRTI
specialist assumesleadership
role with colleagues.

4e:Engagingn
professional
development

RTISpecialistioesnot
participate inprofessional
developmentactivities,even
when such activitieare
clearly neededor the
enhancemenbf skills.

RTK LISOALl f A&l Qa
professional development
activitiesislimited to thosethat
are convenienbr required.

RTISpecialisseeksout
opportunitiesfor professional
developmentbased on an
individualassessmenbf
need.

RTISpecialistctivelypursues
professional development
opportunities and makea
substantialcontribution tothe

profession through such activities

asoffering professional learning
opportunitiesto colleagues.

4f: Showing
professionalism

RTlspecialisdisplays
dishonestyin interactions
with colleagues and violates
norms of confidentiality.

RTISpecialists honesin
interactions withcolleagues and
respectsnormsof
confidentiality.

RTISpecialistlisplays high
standards of honesty,
integrity in interactions with
colleagues and respects
norms of confidentiality.

RTISpecialistan becountedon to

hold thehigheststandardsof
honesty,integrity. Staffing
specialist takea leadership role
with colleagues in respecting
norms of confidentiality.




VAM Scoreasdeterminecy FLDOE cut
scores MadisonCountyagreego accept
thecalculationasdeterminedy the state.

Category

Pointsfor Usein theFinal
SummativeEvaluationFormula

4 Highly Effective 100
3 Effective 75
2 Needdmprovement/Developing 50
1 Unsatisfactory 25

Non-VAM Score Category Pointsfor Usein theFinal
SummativeEvaluationFormula
*as measuredby growthor proficiencyon
theotherassessmentsstedin thechartin
Sectionl
807 100% Highly Effective 100
607 79% Effective 75
4171 59% Needdmprovement/Developing 50
071 40% Unsatisfactory 25
DeliberatePracticeScore Scorefor Usein Final SummativeEvaluationFormula
1317 100
9-12 75
5-8 50
0-4 25
Final SummativeCategory Final SummativeScore
Highly Effective 85-100
Effective 70-84
Needdmprovement/Developing 56-69
Unsatisfactory 0-55

Final SummativEquationg (SPM33%j (IPH0%)+ (DP17%)=100%




District SchooBoardof MadisonCounty InstructionalSummative

Evaluationfor Classroom/NorClassroom Teachers

Categoryla Categoryl Category?2 Category3

Mid-Year Summative Evaluation[ ] SummativeEvaluation

Name

Position

School/Workiocation Date

AssessmenProceduredJsed: [ ] Formal [ Jinformal [ ] Conferences [ ] Student [ ] Other

Observation Observation Data
(Classroonwalkthrough)

Metric |: Areas of Professional and D=DevelopingCategoryla& 1)

RatingKey:
HE=HighlyEffective¢ 85 ¢ 100Points*
E=Effective 70¢ 84 Points

N=Needdmprovement(Categorn? & 3
P (Categorp )} 56.¢ 69 Points

Instructional Standards Indicators| U=UnsatisfactoryRequiresimprovement, 0 ¢ 55Points

18 Points Domain1: Planningand Preparation
30 Points Domain2: TheClassroonEnvironment
40 Points Domain3: Instruction
12 Points Domain4: ProfessionaResponsibilities
Total: Total multiplied by 0.50

Total Points:
(100points possible)

Metric Il: Student

: .| Total Points:
5\Chllevement I\/Ie.trlc " (100 points possible) Total multiplied by 0.33:
eliberate Practice
Total Points:

(100 Possible)

Total multipliedby 0.17:

(Sumof all metrics) FinalScore:
AdministratorSignature Date
TeachesSignature Date




District SchoolBoardof MadisonCounty

Ratings

Unsatisfactory:

Levelof performancethat showsthat the
teacherdoesnot understand theconcepts
underlyingthe component. Represents
teaching thatis belowthe licensing standardf
& R K | Nafdrequiresintervention.

Developing/Needdmprovement:

Levelof performancethat showsthat the
teacherunderstandghe conceptsunderlying
the componentandattemptsto implementthe
elements. However the implementationis
sporadic,ntermittent, or otherwisenot
entirely successful.

Effective:

Levelof performancethat showsthat the
teacherhasthorough knowledgef the
conceptsunderlyingthe component. Students
areengagedn learning. Thislevelof
performancerepresentssuccessful,
professionalandeffectiveteaching.

HighlyEffective:

Levelof performancethat showsthat the
teacherhasmasteredall the underlying
conceptsof the componentand theclassroom
functionsasa communityof learnerswith
studentsassuming responsibilitipr their
learning.




District SchoolBoardof MadisonCounty

EvaluationSystemGlossary

Categorylag teacherswith 0 yearsof experience
Categonyl ¢ teacherswith 1-3 yearsof experienceor newto the district

Categoryof Teachers Categony? ¢ teacherswith 4-9 yearsof experience
CategonB ¢ teachersin needof intensivesupport
Com monLanguage Atransparentwayto talk aboutinstructionthat isshared byeveryone.
CompOnents The22identified aspectsf teachingwithin the four domains.
Contemporary Recentresearch conductedithin the lastfive to sevenyears.
Research
Content Information specifito a particular discipling to includeconcepts principles,
onten relationshipsmethodsof inquiry,and outstanding issues.
Developing/Needs Levelof performancethat showsthe teacherunderstandghe conceptsunderlying the
componentand attemptsto implementthe elements. Implementationis sporadic,
Improvement intermittent or not entirely successful.
Domain Oneof four broad areasn whichteachersexecuteprofessionaloles.
Levelof performancethat showsthe teacherhasthorough knowledgef the concepts
Effective underlyingthe component. Studentsare engagedn learning. Thislevelof
performancerepresentssuccessfulprofessionalandeffectiveteaching.
Element Anidentified featureof acomponentof the four domainsof teaching. Thereare 76
elements.
. . Factuakrepresentationof something seemr heardduringa classroom visitation,
Evidence/Artifact including documentselectedby ateacherto supporttheir performance.
FloridaEducatorAccomplishedPractices.FEAPsmbody3 essentiabrinciples:
1. Theeffectiveeducatorcreatesa culture of highexpectationgor all studentsby
promoting the importanceof educationandeacha (i dzR Sayatigfér academic
achievement.
2. Theeffectiveeducatordemonstratesdeepand comprehensivéknowledgeof the
subjecttaught.
3. Theeffectiveeducatorexemplifiesthe standardsof the profession.
FEAPs
Thereare 6 accomplishegractices:
1. QualityInstruction
2. TheLearningenvironment
3. InstructionalDeliveryand Facilitation
4. Assessment
5. Continuoudmprovement,Responsibilityand Ethics
6. ProfessionaResponsibilityand EthicalConduct
Feedback Information sharedelevantto something observeh the contextof learning
FinalEvaluation Thecompilationof allaspect=f the evaluation toincludeCWTsinformaland formal
Summary observationsandstudentperformance.

FormalObservation

Theprimarymethod forcollecting evidencéhat will be usedasa sourceof datafor the
summativeevaluationand providesa richsourceof feedbackio teachersregarding
their instructionalpracticeand professionagrowth. It isNOTthe summative
evaluation. Theformal observation includea planningandreflection conferencevith
the teacher.




HighlyEffective

Levelof performancethat showsthat the teacherhasmasteredall of the underlying
conceptsof the component,and theclassroom functionasa communityof learners
with studentsassuming responsibilifipr their learning.

Informal Observation

Can beannouncedor unannouncecandmayor may not includean observationof the
full classperiod. Thereisno planningor reflectionconference.

Instructional practice

Performanceof the teacherin the deliveryof instruction

DPP

Anindividualplanof professionagrowth basedn seltreflection,the yearly
evaluation,andstudent performancelata. Thismustbe completedeachyear and
agreed uporbyteacherand principal.

Levelsof Performance

Continuumof descriptivestepstoward the developmentof expertise.

Atrainedclinicaleducator(teacher)who providessupportfor a beginning teacher

Mentor during thefirst two yearsof employment.

Milestone Asignificanteventthat placesthe teacherin aleadershiprole.
Modifications Alterationsmadeto clarifyand achievesuccessful learningutcomes.
Monitoring Checking founderstandingpf learning outcomes.
PerformanceMeasure | Studentsmeeting proficiencyor their gradelevel.

Planning(Pre)

Theplanningor pre-conferenceprovidesanopportunity for the teacherandthe
administratorto talk aboutthe lesson prioito the formal announcedbservation.
During thigime, the teacherand observeusethe planning conferencéorm as a

Conference meansto discusghe lessonengagen collaborativedecisionmaking,clarify
expectationsaandidentify areas wherespecific feedbaclill be provided.

Reflection Thoughtful analysiand processingf ateaching event.

Reflection(Post) Ther_eflectlon or post—conferenceprowdesan'opportunlty for the teacherand the_
administratorto reflectaboutthe lessonclarifyexpectationsandplan forwardusing

Conference the reflection (post)conferenceform as aguidefor reflectionandfeedback.

Resources Meanswithin andbeyondthe classroonthat facilitatelearning.

, Specifiobservablebehaviorsthat studentsengagen responseo the (i S | O 680
StudentEvidence P gagenresp

particular instructionaktrategies.

StudentLearning
Growth

Thecalculationof one@ S | gkt and/orthe valueaddedmodel.

TeacherEvidence

Specific observableehaviorghat teachersengagen whenusinga particular
instructionalstrategy.

Technique

Method or procedurefor presenting instructiorin order to makeconnectionsfor
learners.

Unsatisfactory

Levelof performancethat showsthat the teacherdoesnot understand theconcepts
underlyingthe component. Representseaching thatis belowthe licensing standaradf
d R K I Nafidrequiresintervention.

Walkthroughs

As inthe informal observationwalkthroughscanbe announcedor unannounced.
Walkthroughggenerallyconsistof very brief classroom observatiorsf 3-10 minutesin
lengthin whichthe observergathersevidenceregarding classroonmstructional
practicesand behavior®n aregular basisTimelyandactionablefeedbacko teachers
is alsostronglyrecommended.Walkthroughsprovide opportunitiesfor individual
feedbackaswell astrend and pattern dataovertime. Walkthroughsalsoinform
professionadevelopmentneedsfor individualand groupf teachersand providea
meansto gaugethe implementationof professionatlevelopment againsndividual
professionadevelopmentplansandschoolimprovementplans.

Weighting

Method bywhich certain componentsf the evaluationsystemare givengreater
importancethan others.
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